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Creatures of consequence
This resource is a sample unit for Stage 4 Term 3. It provides an example of one way to approach programming for the Visual Arts 7–10 Syllabus (2024) course and aims to ‘develop visual arts knowledge, understanding and skills to become thoughtful and informed visual arts practitioners (NESA 2024). In this unit, students explore how to represent meanings in personal, imaginative, intuitive and expressive ways in art making. In art critical and historical studies, they will learn how to explain how artists and audiences can respond to and understand artworks from personal perspectives, experiences and associations.
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[bookmark: _Toc205988582]Overview
Description: the lesson sequences and activities in this unit are designed to support students in investigating how artists’ individual experiences and perspectives influence their art making choices. Students explore the art making practices of Jenny Orchard, The Hermannsburg Potters and Vipoo Srivilasa, who create artworks inspired by deeply personal experiences, imagination and memories. In their art making, students explore and apply aspects of these artists’ practices to build meaning in their artworks using imaginative forms, figures and symbols to convey a personal narrative. They experiment with hand-building techniques to develop their ceramic skills, whilst considering the relationship between material choices and concepts.
Duration: this unit is designed to be completed over a period of approximately 10 weeks (25 hours) and can be adapted to suit the school context.
Explicit teaching: learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Assessment: students are provided with regular formative assessment opportunities as they document their process of developing a 3D artwork. They compose a critical review that explains how artists shape meaning and engage audiences. Further assessment advice can be found in the teacher notes for Learning sequence 5.
Consulted with: Secondary Curriculum subject matter experts, Secondary Curriculum Aboriginal Education Advisor, Secondary Literacy Advisor.
[bookmark: _Toc112681290]Creation date: 1 July 2025
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A student:
VA4-AMC-01 makes artworks to represent ideas that explore Artworld concepts and their relationships
VA4-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks*
VA4-AMP-01 uses aspects of Practice in artworks
VA4-CHC-01 explains Artworld concepts in Art critical and historical studies
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints*
VA4-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives
* Outcome assessed in related sample task
Visual Arts 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc205988584]Support resources
This sample unit aligns with the following support materials:
Sample assessment task – ‘Creatures of consequence’
PowerPoint resource – ‘Creatures of consequence’
All resources associated with this unit can be downloaded from the Visual Arts 7–10 (2024) webpage of Planning, programming and assessing creative arts 7–10.
[bookmark: _Toc176766679][bookmark: _Toc205988585]Teacher notes
PowerPoint resource – ‘Creatures of consequence’: this resource is designed as an essential companion document for the unit. It contains information, student activities and teaching tools to further unpack the material covered in each learning sequence and can be downloaded from the website and edited by the teacher.
Visual arts diary: this resource supports students to use their visual arts diary to complete activities related to art making and art critical and historical studies. Examples of visual arts diary layouts, sketches and annotations are included in the PowerPoint resource. Unless otherwise indicated, students use their visual diary to complete all activities. Teachers should use the visual arts diary to provide feedback and formative assessment throughout this unit. 
Differentiation and adjustments: suggested differentiation adjustments are included in teacher notes throughout this unit. All activities can be further scaffolded to suit individual school contexts and student need.
Refer to the Inclusive Practice hub to access evidence-based practice resources for schools to support students with disability and additional needs.
Refer to the Differentiation Adjustment Tool for ideas on how to make adjustments to meet the specific learning needs of high potential and gifted students.

[bookmark: _Toc205988586]Learning sequence 1 – Jenny Orchard
Teacher note: the ‘Learning sequence 1 – Jenny Orchard’ section of the PowerPoint resource – ‘Creatures of consequence’ should be used to support learning sequence 1. Answers are included in the notes of the slide.
The duration of this learning sequence is approximately 3 hours. 
Table 1 – learning sequence 1 – Jenny Orchard
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks
Content
Art making: Viewpoints – Structural
Explore how to communicate meaning in art making using codes, symbols, signs and forms of visual and/or multisensory language 
Art making: Viewpoints – Subjective
Explore how to represent meanings in personal, imaginative, intuitive and expressive ways in art making
	Learning intention
We are learning how to: 
experiment with subjective and interpretive language to develop imaginative concepts for art making.
Success criteria
I can:
respond to and interpret stimulus
explore and connect symbolic and imaginative words to generate ideas for art making 
draw imaginative representations of the connections I’ve made between ideas.
Activity 1.1 
Access slide 1.1(a).
Introduce the unit topic ‘Creatures of consequence’ and define the terms ‘creature’ and ‘consequence’ to offer a baseline for further interpretation. 
Garner students’ prior understanding of these terms and add students’ responses to the whiteboard. 
Students will expand on this vocabulary and clarify these meanings in a collaborative word association game designed to foster conceptual connections. 
Access slide 1.1(b) – word association.
Teacher note: this activity encourages students to think critically about the intuitive word associations they make and how these connections can inform their own ideas and concept development. Students will deepen their understanding of the key theme ‘creatures of consequence’ by exploring associated ideas. They will expand their vocabulary, clarify meaning and make conceptual connections that will support further creativity in their concept development. 
This learning activity can be differentiated as a whole class activity, additionally the use of mini whiteboards and voice records can be used to support student engagement. 
It could also serve as a visual and verbal exquisite corpse style activity. Exquisite corpse can be organised as a poetry or drawing activity – see Play Exquisite Corpse | Academy of American Poets or Art in Motion | Exquisite Corpse with Sandeep Johal (6:42) for examples.
Differentiation or extension activity: this task can also be completed as a verbal response. Voice recordings and use of the dictation function in Microsoft Word will ensure that responses are documented for formative assessment purposes. 
Student note: this activity illustrates how personal perspectives influence our interpretation of language and art concepts. This game highlights how we all differ in our interpretations of themes and words. This difference supports our ability to think creatively and tell our own unique stories though art making. Everyone’s verbal responses to the word association game differed and the range of concepts and artworks that develop from the ‘creature of consequence’ will also differ.
Read the information on the slide aloud. Click to reveal further information and explain subjectivity as an entry point to the subjective viewpoint. 
Introduce a word association game to be completed in pairs. One student starts with the word ‘creature’, and their partner responds with an associated word. Students write down each word in a list in their visual arts diary, creating a chain of associations. After completing the first round, students start again with the word ‘consequence’. Encourage a variety of descriptive, conceptual, or sensory words. For example, a student might say ‘dog’, followed by ‘companion’, ‘furry’ or ‘bark’. Remind students that while there is structure to this game, it's okay to explore tangents if the intention of the game, to respond to the words ‘creature’ and ‘consequence’, is considered. 
Write the final word on each student’s list on the board and highlight the difference between each student’s interpretation of the topic. 
Ask: Why are these words so different? What shaped our associations? Who found themselves going off on a tangent? How did you manage this? Did it affect your responses?
Some students may need to refocus on the intention of the game and play it again to compile another list of words and associations. Use this opportunity to explain the importance of maintaining focus on our overarching intentions when communicating ideas to audiences. Read out a list of words from a student who stayed on track and ask students to compare it with a list from a student who went off on a tangent. Students compare the strength of the themes that emerged from each list.
Students identify the most potent and connected word associations in their list and draw visual representations of them in their visual arts diary; they may wish to combine or edit some words to align with the theme of ‘creatures of consequence’. These drawings should be extensions of students’ thinking rather than resolved artworks. 
Click to reveal the information and emphasise that although each pair started off with a common word, the result was vastly different in each case. This is because we all bring our own experiences and understanding of the world to our subjective interpretation of language and the same idea applies to how we might interpret art and develop a concept for an artwork.
Ask: How do words choices help us build creative ideas? 

	Outcomes
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
VA4-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives
Content
Art critical and historical studies: Viewpoints – Subjective
Investigate how artists express ideas and meanings about aspects of the world in artworks shaped by individual experiences, intuition, emotion, feeling and imagination
Art critical and historical practice
Explore artistic practices, conventions and procedures that are informed by different times, places and cultures
Art making practice
Consider the relationship between concepts and material choices when making artworks
	Learning intention
We are learning to: 
explore the subjective viewpoint to infer how an artist’s imagination shapes their practice and the meaning of their artworks. 
Success criteria
I can:
describe an artist’s practice
respond to artworks and artists statements to infer how artists use imagination in their art making practice 
experiment with images and words to create a collaged creature that communicates a concept. 
Activity 1.2 
Access slide 1.2(a) – art making practice and the subjective viewpoint. 
Activate students’ prior knowledge of art making practice and the subjective viewpoint. Select an appropriate range of key terms for students to focus on from the subjective viewpoint poster. 
Verbally define each key term together. Encourage students to think of examples of artworks that they have studied or created that they associate with these words. Refer to the notes section of the slide to find Frayer Model style notes on the terms ‘perspective’ and ‘intuition’ as defined within the context of the subjective viewpoint. 
Reinforce that understanding the definition is only the foundation, what’s most important is how students engage with and respond to the artworks on a personal level. 
Ask students to write the selected subjective viewpoint key terms into their visual arts diary in preparation for a mind mapping exercise based on Jenny Orchard’s art making practice. 
Access slide 1.2(b) – conceptual practice and the subjective viewpoint.
Ask students to listen carefully as Jenny Orchard talks about her art making practice in the video JENNY ORCHARD – Bush Of Ghosts – Artist Interview (3:56). Students should connect what the artist is saying to the key words as they add to their mind map, for example:
memory – Orchard talks about childhood, Grimms’ Fairy Tales and African folk lore of the Shona and Ndebele people
imagination – she dreams about the creatures.
Emphasise that key phrases, ideas and connections need to be mapped and that full sentences are not required for this task. 
As the video plays, model note taking alongside the key terms on the whiteboard to demonstrate listening and mind mapping for students.
Check for understanding by asking students to share their notes and contribute to a collaborative mind map on the whiteboard. 
Click to reveal follow-up questions to probe for a deeper understanding of Jenny Orchard’s conceptual practice from the subjective viewpoint.
Identify some of Jenny Orchard's influences.
Describe the role of nature and imagination in Orchard's art making.
What does Orchard aim to communicate in her artworks?
Access slide 1.2(c) – material practice and the subjective viewpoint. 
Students will learn about what Jenny Orchard ‘does’ and how her actions and choices shape her material practice. 
Encourage close observation in the second viewing of the video.
Ask students to describe the artist’s actions using verbs. Remind students that verbs are doing words that help us to accurately capture an artist's actions. Ask student to offer examples of verbs to check for their understanding before playing the video.
Replay the video and ask students to offer their answers. Record any action verbs on the whiteboard for all students to note in their visual arts diary. Click to reveal possible answers. 
Ask students to describe how Jenny Orchard took these actions by including adverbs in their notes in another coloured pen. Remind students that adverbs are words that describe or modify the meaning of a verb, adjective or other adverbs. They tell us how, when, where, how often or to what extent something happens. With adverbs, students can accurately describe an artist’s procedures and techniques, guiding us to replicate these skills in our art making practice. Click to reveal possible answers.
Ask: Why is it important to provide specific detail when describing an artist’s practice?
Encourage students to draw connections between what the artist was doing with her hands (what the students saw – material practice) and the ideas that the artist discussed (what the students heard – conceptual practice, intentions). 
Ask: What is the relationship between her intention and the actions that she takes in the studio?

	Outcomes
VA4-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives
Content 
Art critical and historical practice
Investigate and explain the role and work of artworld practitioners and how they represent their intentions
Create written texts to identify intentions, choices and actions as an art critic and art historian
	Activity 1.3
Access slide 1.3(a) – the 2-word strategy – conceptual practice. 
Connect to prior learning and begin with a review of the collaborative notes on Jenny Orchard’s art making practice. Ask students to consolidate their notes by selecting 2 words that reflect Orchard’s practice, one that reflects material practice and one that reflects conceptual practice. For example:
material practice – imprint or clay 
conceptual practice – thriving or mythology. 
Model inferencing using the thinking prompts on the slide. Use one word of your choice or use the word ‘thriving’ as offered in the example. Model how to deduce from evidence by linking what you see to what you think.
Demonstrate how to expand a thought from one word to a short paragraph by using clues in the video to infer about Orchard’s practice. Model and think aloud so students can hear as you craft 2 different responses. Some students may benefit from building a synonym bank (for example, thriving synonyms could include life, energy, grow, flourish, bloom, succeed, blossom, develop) before attempting to use the thinking prompts. 
Encourage students to infer and think beyond what they heard and saw in the video. 
Ask students to revise their notes from the activity on slide 1.2(b) before they select one word that characterises their thinking about Orchard’s conceptual practice.
Ask students to use the thinking prompts to verbally share their inference with a partner before writing about Orchard’s conceptual practice. 
Access slide 1.3(b) – the 2-word strategy – material practice.
Model inferencing using the thinking prompts for material practice. Use a word of your choice or use the word ‘imprint’ as offered in the example. If using the example, take the opportunity to connect this learning back to the artists intentions and subjective interpretations by asking:
Why did the writer include the word ‘chooses’?
What does the writer mean by ‘there is a sense’?
Ask students to revise their notes from the activity on slide 1.2(c) before they select one word that characterises their thinking about Orchard’s material practice.
Ask students to use the thinking prompts to verbally share their inference with a partner before writing a response about Orchard’s material practice. 
Ask students to share their responses to the 2-word strategy, building a collective bank of words and ideas that reflects the shared thinking of the class. Use this as an opportunity to check for understanding by actively listening to student contributions, prompting clarifying questions and identifying common misconceptions or gaps in understanding.

	Outcome
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
VA4-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives
Content
Art critical and historical studies: Viewpoints – Structural
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meaning
Art critical and historical studies: Viewpoints – Subjective
Investigate how artists express ideas and meanings about aspects of the world in artworks shaped by individual experiences, intuition, emotion, feeling and imagination
Art critical and historical practice
Consider how art curators represent meaning by selecting, organising and displaying artworks to engage an audience
	Activity 1.4
Access slide 1.4(a) – mayhem in the museum.
Pose the question: What happens to artworks once they leave the artist’s studio? After observing Orchard’s studio practice, students will now explore how galleries and curators influence the way audiences experience and interpret her sculptures.
Define the role of the curator using the definition on the slide. 
Play the video Nick Baylart on Jenny Orchard – Big Ceramic Energy 2024 (2:09).
Ask:
What role does experimentation play in her practice?
What are the results of this approach?
What considerations were made for the presentation of these artworks in Shepparton Art Museum?
Support students to:
write down 2 words that describe the structure of these sculptures
write down 2 words that capture your subjective response to these sculptures
write down 2 words that reflect Jenny Orchard’s practice as described in this video. 
Access slide 1.4(b) – catching an idea.
Read the excerpt on the screen aloud for the class.
Lead a class discussion using the following questions as a guide to draw students' attention to her experimental and playful approach to concept development:
Jenny Orchard describes part of her creative process as 'like catching an idea.' Ask: What do you think she means by this? Why might she choose these words to explain how her concepts take shape?
Orchard mentions doing a few drawings and making notes before beginning to make them. What does this tell us about how she moves from an idea to creating an artwork?
Orchard draws from ‘everyday’ experiences to create ‘contemporary folklores’. How might fictional characters or creatures help explore real-world ideas?
Select a range of appropriate Jenny Orchard collages to display before the lesson. Examples could include:
JENNY ORCHARD Change Is Possible, Hope Is Power 2020
JENNY ORCHARD Lost in the City at Night 2016
JENNY ORCHARD Catbirdfishmushroomant (More Than Human Poster Series) 2020
JENNY ORCHARD Planetmind (More Than Human Poster Series) 2020 
JENNY ORCHARD The Witch from Everywhere (1of 5) 2016
Display the selected collages and ask:
What visual qualities can we see?
Where do you think she sources her images from?
How has she edited or extended the collage?
What is the effect of the hand drawn and handwritten elements?

	Outcome
VA4-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks
Content
Art making: Viewpoints – Structural
Explore how to communicate meaning in art making using codes, symbols, signs and forms of visual and/or multisensory language
Art making: Viewpoints – Subjective
Explore how to represent meanings in personal, imaginative, intuitive and expressive ways in art making
	Activity 1.5
Access slide 1.5(a) – generating ideas through experimentation with collage.
Teacher note: narrow the search by preparing piles of themed imagery for students to draw from. 
Read the task description on the screen aloud for the class. Students will create their own collaged creature inspired by Jenny Orchard’s hybrid creations.
Refer to the sample collage on the slide and read this student’s word association list out which can be found in the slide notes.
Ask:
Which words from this list do you think inspired this student’s collage and concept? 
Identify any similarities between the structural qualities of Jenny Orchard’s collages and this student’s sample. 
Access slide 1.5(b) – generating ideas through experimentation with collage. 
Teacher note: offering a range of source material for the ‘awkward collision’ collage will set students up for success in this activity. Old magazines with different genres such as nature, art and home publications, damaged textbooks, recycled packaging, black and white photocopies of images from scientific books found in the library, diagrams and pictures of machinery will provide students with variety. 
Select and cut out a range of elements in advance that you could use to demonstrate in this activity.
Read steps 1 to 3 aloud to the class.
Provide students with a range of source materials and encourage them to select unusual or contrasting elements such as shapes, patterns, textures, animals, objects or human features to inspire imaginative combinations.
Demonstrate how to move and layer separate elements around on a page to consider different compositions.
Encourage students to identify an emerging theme as they experiment with composition by selecting, arranging and rearranging imagery in their visual arts diary. Glue should be used sparingly until a final composition is resolved. Students may lightly trace around loose elements to help preserve layout ideas before permanently fixing them in place.
Demonstrate how to extend a collage by incorporating text using watercolour, black fine point markers or ink. Emphasise correct spelling and the use of text as a visual element to create movement, unity, pattern and interest. Highlight how Jenny Orchard successfully integrates text in her work and show examples of how text can both enhance and detract from a composition.
Organise for students to exhibit their finished collages and ask them to discuss the range of ideas and themes that emerged throughout their process.
Access slide 1.5(c) – awkward collision peer reflection.
Introduce the ‘I see, I think, I wonder’ thinking routine as a peer reflection task. Ask students to work with a peer.
Access slide 1.5(d) – awkward collision peer reflection.
Review the key words on the subjective viewpoint poster and encourage students to ask thoughtful questions guided by these key words in their peer refection.
Access slide 1.5(e) – awkward collision peer reflection.
Model the routine using the prompts on the slide to help shift peer feedback from praise to meaningful dialogue guided by the subjective viewpoint. Click to reveal the ‘I think’ and ‘I wonder’ prompts.
Highlight the difference between praise and evaluative critique. For example, the comment ‘I see nice colours’ offers praise. In contrast, a more meaningful, evaluative response could be framed as a question, such as: ‘Did you choose contrasting colours to highlight the hybrid nature of this creature?’ Ask students to offer examples of praise versus evaluative critique before they engage in the peer reflection. 
Support students to reflect on feedback, ask them to share any new perspectives from their peer that surprised them or differed with their ideas about their own collage.
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Teacher note: the ‘Learning sequence 2 – the Hermannsburg Potters’ section of the PowerPoint resource – ‘Creatures of consequence’ should be used to support learning sequence 2. Answers are included in the notes of the slides.
The duration of this learning sequence is approximately 7 hours.
Table 2 – learning sequence 2 – the Hermannsburg Potters
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks
VA4-AMP-01 uses aspects of Practice in artworks
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
VA4-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Viewpoints – Structural
Explore how to communicate meaning in art making using codes, symbols, signs and forms of visual and/or multisensory language
Recognise how material, physical and symbolic aspects of artworks communicate meaning to audiences and apply this understanding to own art making
Art making: Viewpoints – Subjective 
Explore how to represent meanings in personal, imaginative, intuitive and expressive ways in art making
Make artworks about the world inspired by personal or sensory experiences, imagination and memories
Art making: Viewpoints – Cultural 
Explore how to represent meaning in art making by using and adapting artistic, cultural and social conventions, traditions and protocols
Art making practice
Generate ideas, document and apply own intentions, choices and actions as artists in the Visual Arts diary
Explore how intentions, choices and actions can represent ideas when using different viewpoints
Explore and use a range of 2D, 3D and/or 4D art forms, including drawing 
Experiment with art forms and develop technical skills in art making
Apply protocols for art making with respect to Aboriginal and/or Torres Strait Islander Communities, practitioners and/or Knowledges, including Indigenous Cultural and Intellectual Property (ICIP)
Art critical and historical studies: Viewpoints – Structural 
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meaning
Art critical and historical studies: Viewpoints – Cultural 
Identify ways Aboriginal and/or Torres Strait Islander Artists represent the Cultural, social and historical perspectives of local Community(ies), Country and/or Place
Art critical and historical practice
Read and respond to critical interpretations and historical explanations of artworks
Use subject-specific language to communicate Artworld concepts and Viewpoints
Consider expressions of Cultural Practices and ways of being, knowing, thinking and doing by Aboriginal and/or Torres Strait Islander Artists
	Learning intentions
We are learning to:
· use the structural viewpoint to examine how the Hermannsburg Potters convey meaning and depict narratives on their clay vessels
· communicate ideas through symbols
· make a pinch pot.
Success criteria
I can:
use subject-specific language to describe the visual language of the Hermannsburg potters
develop representational symbols to communicate a narrative
use clay to make a pinch pot.
Activity 2.1
Access slide 2.1. 
Introduce clay and its longstanding role as a powerful medium for storytelling, providing a tangible means of communicating narratives across cultures and generations. 
Refer to the examples on the slide and the discussion point in the slide notes to highlight the connection between the visual language used in each instance and its function in communicating information and narratives.
Ask:
What might a contemporary version of these forms of communication look like in our world today?  
Are these things tangible? Can they be held in our hands?
If so, what materials are they made of? 
Activity 2.2
Access slide 2.2(a) – sculpting narratives.
Teacher note: sentence expansion helps students transition from simple to complex sentences. It promotes the use of subject-specific terms, conjunctions and descriptive details by supporting students in unpacking complex ideas by thinking about cause and effect, context and connections. This repeatable structure allows students to build complex ideas with support.
Explain to students that when they expand their sentences from simple to complex, they are not just adding words – they are adding meaning. It helps to explain their ideas more clearly, show what they know, and make their writing more interesting and powerful.
The spelling of Aboriginal language group names can vary because these languages were traditionally oral, and different spellings have been used over time by communities and linguists to reflect pronunciation and local dialects. 
Refer to Cultural Protocols and practices in creative arts for guidance on engaging with Cultural works in visual arts.
Introduce the Hermannsburg Potters by reading The full-bodied vessels of the Hermannsburg Potters document their culture. Ask students to listen closely and identify the when, where, what, why, and how of the information, noting the answers in dot-point form in their visual arts diaries.
Ask students to share their answers. Sample answers can be found in the slide notes.
Lead a class discussion to explore the range of notes students have made and allow time for them to expand or refine their notes based on new insights.
Access slide 2.2(b) – sculpting narratives.
Introduce the sentence expansion scaffold and guide students to use it to write one or 2 detailed sentences about the Hermannsburg Potters, incorporating specific information from their notes. Explain that this exercise will help them to move beyond basic facts and provide a detailed account of the new information.
Model the use of the scaffold using the slides notes provided or click to reveal a sample sentence. Emphasise that sentence expansion helps us structure clearer, more detailed explanations and descriptions in both written and oral presentations. By expanding the simple sentence ‘The Hermannsburg Potters are artists.’ to add more detail, we can provide a deeper understanding of their role as artists. 
Visit Hermannsburg Potters: Aranda Artists of Central Australia to show students the animated pot in the round on the homepage.
Visit Building New Legacies With The Hermannsburg Potters to show students photographs of the Hermannsburg Potters engaging in art making practice. 
Access slide 2.2(c) – the visual language of the Hermannsburg Potters.
Ask students to recall their understanding of the structural viewpoint. Refer to the hyperlinked poster on the slide to offer students an overview of the viewpoint. 
Tell students that they will examine the visual language of the Hermannsburg Potters, focusing on their use of symbolism. 
Define ‘visual language’: 
Artists use formal elements to organise an artwork and communicate meaning without words.
Artists often develop an approach to symbolism as part of their visual language to represent deeper meanings or ideas. 
We can usually recognise an artist’s work by their visual language. 
A visual language is like an artist’s personal ‘artistic voice’.
Access slide 2.2(d) – the visual language of the Hermannsburg Potters.
Introduce the terms 'representational', 'figurative', 'stylised' and 'simplified' and share the notes on the slide. 
Play the video Trumble Tour | Potter’s Portrait Pot (Part 10) (1:05). A link to the video can also be found on the slide.
Ask:
How does the ‘Potter’s Portrait Pot’ differ to more familiar forms of portraiture?
What does this collective self-portrait say about way that the Hermannsburg Potters see themselves? 
Introduce a close observation and drawing task. Ask students to:
1. closely observe the Potter’s Portrait Pot by the Hermannsburg Potters
make observational drawings of symbols that they see 
Label their drawings and write descriptions of the symbols alongside the drawings.
Explain to students that this process is about respectfully engaging with the artwork by observing and learning from it rather than directly copying it. Emphasise that replicating Aboriginal artworks without proper permission can be considered cultural appropriation. Instead, students will use their observations to inspire original ideas and create artworks that reflect respectful understanding rather than imitation.
Access the list of descriptions in the slide notes. This list offers students subject-specific language to complement their descriptions in their visual arts diary. 
As students draw, expose them to prose from the artworld and read Of human clay by curator Michael Desmond. A link to the article can be found on the slide. Focus on the artists’ choice of symbolism and discuss the intention behind these choices as outlined in the text.
Access slide 2.2(e) – the visual language of the Hermannsburg Potters.
Show the sample of a close observation, featuring drawings and notes.
Click to reveal the passage ‘The visual language of the Hermannsburg Potters’. Read it aloud and model how the terms ‘representational’, ‘figurative’, ‘stylised’ and ‘simplified’ can be used to talk about artworks. 
Access slide 2.2(f) – tiered vocabulary.
Ask students to draw a triangle in their visual arts diary and split it into thirds, then title it ‘Tiered vocabulary’. 
Introduce tiered vocabulary and discuss the benefits of tracking our language use.
Tiered vocabulary is a method of categorising words based on their level of commonality or complexity. It helps us choose the right words for the right job, especially when we talk or write about artworks.
Tier 3 – new subject-specific words that we learn about in different subjects. 
Tier 2 – words that we hear and may need to consider using in our writing and discussions when using our new Tier 3 words. These words are used across subjects, for example, where else do we encounter the word narrative? 
Tier 1 – our common everyday words that we often use when speaking.
When we track our language, we can:
accurately and thoughtfully describe artworks
speak and write with greater expression and sophistication, like an artist or critic
show our deep understanding of visual arts concepts, both in class discussions and assessments
clearly and confidently explain our artistic choices and ideas.
Ask students to add new terms to the scaffold, particularly the terms representational, figurative, stylised and simplified.
Students should return to this page throughout the unit and document the new language on this scaffold. This scaffold should be used to document art making and art critical and historical language. Students may choose to dedicate a separate scaffold to each artist’s practice and artworks.
Communicate that this is a living document and that students return to this work throughout the unit to support discussion about art, writing about art, and art making.
Access slide 2.2(g) – noun groups.
Ask students to revisit their drawings of symbols and the associated descriptions.
Model the writing of noun groups using the scaffold on the slide as a guide. Add adjectives to describe the nouns. Model trial and error in this writing process as you consider using a variety of words and think aloud as you edit your description. Examples can be found in the notes section of the slide.
Rearrange the scaffold to suit your description and emphasise that the scaffold is only a guide.
Communicate that noun groups are groups of words consisting of a noun and modifying words that can come before or after the noun. These modifiers can include adjectives and adverbs that modify the meaning of the noun.
Access slide 2.2(h) – noun groups.
Read the sample expanded description.
Allow students 5 minutes to rewrite and expand one description alongside their drawings. 
Circulate the room and read students' expanded descriptions to check for understanding.
Activity 2.3 
Access slide 2.3(a) – Black Speed.
Display the 5 photographs of Black Speed on the National Gallery of Australia website.
Visit Ray Mudjandi – AGSA and read Ray Mudjandi’s biography and the story about Black Speed aloud to the class. Ask students to listen out for:
the way Ray Mudjandi represents his cultural identity
the environmental elements and surroundings that inspire the character Black Speed
any words that could be added to their tiered vocabulary scaffold.
Lead a class discussion using the questions on the slide to guide the conversation. Encourage students to make connections between the narrative, Mudjandi’s concept development and his choice of symbols and style. Ask students to share any subject-specific words that they think should be documented on their tiered vocabulary scaffolds.
Access slide 2.3(b) – tiered vocabulary.
Discuss the significance of the terms on the tiered vocabulary scaffold. Allow time for students to write these words into their scaffold. Communicate that the tiered scaffold is a living document and that students will return to this scaffold throughout the unit to support their writing about art and art making. 
Differentiation or extension activity
Adapt the tiered vocabulary scaffold in activities 2.3 and 2.4 into a word wall in the classroom to allow for greater visibility of the language. 
The tiered vocabulary scaffold could serve as a downloadable glossary sheet to travel with students across artworks and artists in the unit if terms have been incrementally and explicitly taught. 
Access slide 2.3(c) – tiered vocabulary sample sentences.
Teacher note: this activity invites students to develop a visual narrative by creating a series of symbols that communicate a story through representational imagery. As a formative task, it builds essential skills that will support students in designing more abstract and personal symbols in Part B of the assessment task, where they will respond to the work of artist Vipoo Srivilasa.
Read through the 3 sample sentences that demonstrate the effect of using a range of tiered language. Explain that the second sentence includes Tier 2 vocabulary and is the most effective, as Tier 2 words help deepen interpretation and enrich analytical thinking. This stronger language use allows students to better demonstrate their understanding of both the structural and subjective viewpoints by expanding on ideas and making meaningful connections. Tier 2 words, used across many subjects, help students link concepts and express more sophisticated thinking about the world.
Access slide 2.3(d) – symbols and superheroes.
Prompt students to imagine and design a unique character or artwork inspired by an issue in their environment or community that holds personal significance. Encourage them to consider what symbols, settings or powers could represent their character’s purpose and values.
Encourage students to draw inspiration from Ray Mudjandi’s bold graphic style. Their superhero narrative will be illustrated on a pinch pot and viewed from all angles. Students should thoughtfully consider scale, placement and overlapping planes to create a dynamic, cohesive composition.
Activity 2.4
Access slide 2.4(a).
Teacher note: in preparation for the lesson, arrange a container of slip, plastic clay, leather hard clay, bone dry clay, bisqueware and glazeware at a demonstration station. 
To demonstrate the pinch pot and joining techniques, you will need: 
· a toothbrush or an old bristle brush 
· a fork
· white vinegar in a small container 
· two equal pieces of freshly cut plastic clay, roughly the size of a small apple. 
Precut fresh portions of clay for each student in the class and wrap them in plastic wrap to prevent them from drying. 
You may find the Ceramics – Materials in Practice videos helpful in preparation for the following activities, including Video 3 – ‘The lifecycle of clay’ (5:05), Video 5 – ‘Building technique – pinch pots’ (8:08) and Video 8 – ‘Ceramics technique – glazing’ (7:08).
To introduce the lesson, explain that clay is a natural material made of fine mineral particles and water. As it dries and is fired, it changes both physical and chemical properties, progressing through several distinct stages, each with its own specific characteristics and optimal uses. Understanding these stages is essential for managing construction techniques, decoration and firing processes in ceramics. Play Video 3 ‘The lifecycle of clay’ (5:05).
Click to reveal the definitions of each stage of clay and pass around examples of clay at these stages. Students should touch, hold, stir, scratch and tap these examples with their fingertips to examine their moisture levels, fragility and general physical properties of the clay at each stage. 
Encourage students to describe the clay in its different states and describe what it reminds them of. For example, bone dry clay is chalky and powdery, while slip is like thick Greek yoghurt.
Ask students to identify any Tier 3 language that includes new terms or academic language from this slide specifically associated with visual arts.
Ask students to identify Tier 2 language that has been used in the text on the slide. Remind students that these words are academic terms, however they are not so specific to visual arts.
Ask student to identify Tier 1 language. 
Access slide 2.4(b) – tiered vocabulary – tracking our conscious knowledge of text.
Allow time for students to write these words on their tiered scaffold while emphasising the importance of using these specific terms thought this unit when discussing or writing about clay. 
Activity 2.5
Access slide 2.5(a) to 2.5(c).
Click to reveal 3 steps at a time. Demonstrate the process of making a pinch pot, pausing after each step to describe the physical characteristics of the pot as it takes shape. Place your pinch pot rim-side down on the table. 
Distribute the clay portions to the students and guide them in making their pinch pots. Make a second pinch pot of the same size as your first, guiding them through the process. Instruct the class to work with you as they follow the process simultaneously. Working alongside the students will allow you to check for understanding and help students immediately rectify any misunderstanding.
Ask the students to place their pinch pot on the table, rim-side down, as they watch how to join 2 pinch pots. 
Access slide 2.5(d) to 2.5(e).
Teacher note: the activity on slides 2.5(d) to 2.5(e) can be omitted from the learning sequence and students can apply underglaze to one single pinch pot rather than a larger form.
Dried underglazes can be salvaged and watered down to make underglaze washes, which are perfect for achieving translucent colour effects, layering or watercolour-style painting on ceramics. Thin washes can be layered like watercolour but overworking while layers are still wet can disturb the base layer. Applying too thickly can lead to cracking or flaking, especially on vertical surfaces. Most underglazes require 3 coats for opaque, even coverage.
To avoid contamination, allocate a set of brushes per pot of coloured underglaze and label them with masking tape.
If you choose to give students the option to mix underglazes, provide extra brushes and small lidded containers. Keep in mind that this approach may not be the most cost-effective for Stage 4 classes. It is recommended that students use test tiles to trial their colour mixes and ensure the desired results.
Play Video 5, 'Building technique – pinch pots’ (8:20) (watch from 2:20–8:20 minutes).
Follow the instructions on slides 2.5(d) and 2.5(e) as you guide students in creating a sphere by joining 2 pinch pots. Demonstrate how to align the rims and smooth them so the pots sit flush against each other.
Distribute the second portion of clay for students to form their second pinch pot.
Circulate the room as students match up their 2 pinch pots and to support those students who may need to adjust the size or shape of their pot openings.
Once both pots are ready, prompt students to begin joining them. Continue to circulate and offer assistance.
By the next session, the clay should be firmer but not yet at the leather-hard stage. If it has dried too much, lightly spray the surface with a fine mist of water and rewrap it to allow moisture to redistribute.
Ask students to plan where their pot opening will be and monitor the use of cutting tools. Remind students that once their airlock is broken, it will be more difficult to manipulate the form. Encourage students to continue refining and smoothing the surface of their spheres.
Refer to slide 4.2(g) and introduce the Kiln ticket. Print copies for students to complete and place underneath their finished pot. Ask students to draw a simple sketch of their sculpture in the blank square to assist with identification after the bisque firing.
Once the pots are bisque fired, students can use underglaze to apply their narrative to the surface of the pot. Demonstrate the safe use of underglaze or play Video 8 'Ceramics technique – glazing' (7:08) (from 3:40–7:08 minutes) for an explanation on how to apply underglaze.
Underglazing the pots serves as a good exercise for students to understand how the underglazes behave when applied in thin layers or built up in layers of 3.




[bookmark: _Toc205988588]Learning sequence 3 – Vipoo Srivilasa
Teacher note: the ‘Learning sequence 3 – Vipoo Srivilasa’ section of the PowerPoint resource – ‘Creatures of consequence’ should be used to support learning sequence 3. Answers are included in the notes of the slide.
The duration of this learning sequence is approximately 3 hours.
Table 3 – learning sequence 3 – Vipoo Srivilasa
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-CHC-01 explains Artworld concepts in Art critical and historical studies
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
Content 
Art critical and historical studies: Artworld concepts – Artist
Investigate the roles and work of selected artists, including groups of artists in different times, places and contexts 
Describe and explain how and why artists represent their ideas and intentions in their artworks
Art critical and historical studies: Artworld concepts – Artwork
Explore different art forms considering their representational properties
Explain how artworks are constructed to convey meaning to audiences
Art critical and historical studies: Artworld concepts – World
Explore how the world is a source of ideas and interests for artists in art making
Explain how and why artists represent the world in different times and places in artworks
Art critical and historical studies: Artworld concepts – Audience
Explore the roles and functions of audiences in different times, places and contexts
Explain how audiences make judgements when interpreting the meaning of an artwork
Art critical and historical studies: Viewpoints – Structural
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meaning
Explain how artists and audiences decode and understand artworks as images or texts at different times, for different cultures or contexts
Art critical and historical studies: Viewpoints – Subjective
Investigate how artists express ideas and meanings about aspects of the world in artworks shaped by individual experiences, intuition, emotion, feeling and imagination
Explain how artists and audiences can respond to and understand artworks from personal perspectives, experiences and associations
	Learning intention
We are learning to:
investigate Vipoo Srivilasa’s art making practice using the Artworld concepts of artist, artwork, world and audience.
Success criteria
I can:
use the Artworld concepts to investigate Vipoo Srivilasa’s practice
identify and describe the visual language of Vipoo Srivilasa’s artworks
use the subjective viewpoint to interpret and explain meaning in Vipoo Srivilasa’s artworks. 
Teacher note: Part A of the assessment task serves as both an in-class task, with open-book and closed-book options, and a take-home task. 
The range of written sample responses in the PowerPoint resource, ‘Creatures of consequence’ have been provided to enable teachers to make selections based on the literacy needs of students in their class. A range of differentiated sample answers can be found in the notes section of the slides, however, further differentiation is encouraged. Teachers are encouraged to edit the examples on the slide accordingly.
The ‘I See, I Think, I Wonder’ thinking routine is a strategy developed by Project Zero at Harvard to encourage careful observation, interpretation and curiosity. It supports students in developing inferential reasoning by guiding them to:
· I See – describe only what they observe visually (evidence-based)
· I Think – make interpretations or inferences based on what they see
· I Wonder – pose questions that arise from their thinking, encouraging deeper inquiry.
This routine helps students move beyond surface-level descriptions to consider the underlying meanings, the artist's intentions, and symbolism. When applied to artworks, students practise using visual evidence to support their ideas and generate thoughtful questions, which boosts their capacity for critical thinking and inference, especially useful when unpacking works using the structural and subjective viewpoints.
For example, when analysing a work by Jenny Orchard or Vipoo Srivilasa, students might:
· See – bright colours, ceramic textures and hybrid creatures
· Think – the creatures may reflect personal identity or imaginative storytelling
· Wonder – what personal experiences or emotions inspired these forms?
This routine is one of several thinking strategies teachers can use to explore both structural and subjective viewpoints. It is used repeatedly throughout this resource in different ways to help scaffold and deepen students' thinking.
Activity 3.1
Access slide 3.1(a) – artist.
Revise the 4 artworld concepts. Focus on the artist and explain the artists’ relationship to the artwork, world and audience. Further information is available in the syllabus overview.
Distribute Part A and Part B of the assessment task. 
Read through Task A with students and explain that they will respond to the work of Vipoo Srivilasa to prepare a critical review through the lens of the structural and subjective viewpoints. The knowledge they gain about each of the artworld concepts will serve as a foundation for their ability to provide an informed point of view in their critical response. 
Click to reveal and read the information about the artist Vipoo Srivilasa. 
Connect the who, when, where, what, why and how questions from the sentence expansion activity (Activity 2.2) with the Artworld concepts. Ask students which questions align with which concepts and which ones overlap. Highlight the interrelated nature of the concepts.
Reflect on the text with students and ask them if there are any words that could be added to Tier 2 on their scaffold. 
Play the video Vipoo Srivilasa 'Always better together’ (3:26) to introduce students to Vipoo Srivilasa and his practice. A link to the video can also be found on the slide. 
Ask students to expand the following simple sentence either verbally or in written form. 
‘Vipoo Srivilasa is a Thai Australian ceramicist.’
Students should include further information about who he is and what inspires him. 
Listen to the responses and then ask students to further develop their points by combining their expanded sentences with Tier 2 words from the text. 
Take this opportunity to remind students of the benefits of using Tier 2 language in their explanations.
Access slide 3.1(b) – world.
Focus on the artworld concept of world and its relationship to the artist, audience and artwork. 
Click to reveal and reflect on the text with students. Ask them to synthesise their original point on the artist with additional information about his world.
Use this opportunity to explain that practising these skills will support their ability to write like critics when they review Srivilasa’s work in their assessment task. 
Access slide 3.1(c) – audience – collaboration on Wellness Deity.
Focus on the artworld concept of the audience and its relationship with the artist, world and artwork. 
Click to reveal and read the information about Vipoo Srivilasa’s audience.
Play Vipoo Srivilasa on making stunning porcelain deities | Art Works (9:34) to highlight one of the ways that Vipoo Srivilasa collaborates with audiences. 
Ask:
What role did Namila Benson (the show host) play in this process?
What role did Vipoo Srivilasa play in this process?
Click to reveal art critics’ quotes. 
Explain that audiences include art critics, art historians and art writers. Read the quotes by Nikita Holcombe and Celine Lei aloud.
In pairs, ask students to interpret selected art critic quotes and summarise the main ideas using everyday language. Ask ‘Can you verbally communicate the same ideas in your own words to a peer?’
Facilitate a class discussion where students share their verbal interpretations, drawing attention to the differences in tone, precision and complexity. Highlight that while everyday spoken language can communicate similar ideas, it often lacks the Tier 2 vocabulary that gives interpretations clarity, nuance and specificity.
Model how key Tier 2 words in the critics’ writing contribute to meaning and encourage students to identify and unpack these words in context.
Collaboratively build a class word bank of Tier 2 vocabulary commonly used in art criticism.
Support students to experiment with incorporating this vocabulary into their own written and spoken interpretations to enhance sophistication and accuracy in their critical review.
Access slide 3.1(d) – artwork – Happy Australian – Climate Change Bug Ball. Read the information on the slide. 
Visit Vipoo Srivilasa | Happy Australian 2023. Read the paragraph about the Happy Australian series and share the photographs of the 10 sculptures displayed in the gallery. 
Ask:
How does the presentation of the sculptures support the Srivilasa’s intentions?
Visit N Smith Gallery, click on read more and read the inspiration behind Climate Change Bug Ball aloud. Share the front and back view of the sculpture. 
Ask:
In what ways is Climate Change Bug Ball a response to the world? 
What symbols has Srivilasa used to communicate Linden Dean’s original idea?
Access slide 3.1(e) – artwork – Happy Australian – Climate Change Bug Ball.
Revisit the definition of the term ‘representational’ with students and ask them to identify any representational elements in the sculpture ‘Climate Change Bug Ball’. 
Introduce the terms ‘abstract’, ‘allegory’ and ‘associative’ and read the information on the slide. 
Ask students where they think the terms ‘decorative’ and ‘embellishments’ might fit in their tiered vocabulary scaffold.
‘Decorative’ and ‘embellishments’ are used across subjects (for example, visual arts, English, design, history). They are not everyday words for most students, but they are not so technical that they are exclusive to visual arts. These words build precision in descriptions, so it’s important to note them in Tier 2 and use them when discussing Srivilasa’s visual language.
Access slide 3.1(f) – artwork – Happy Australian – Climate Change Bug Ball.
Read questions 1, 2 and 3 aloud and ask students to complete the tasks in their visual arts diary. 
Click to reveal a list of symbol examples.
Access slide 3.1(g) – artwork – Happy Australian – Climate Change Bug Ball.
Read ‘The visual language of Vipoo Srivilasa’ aloud and model how the terms ‘abstract’, ‘allegory’, ‘associative’, ‘decorative’ and ‘embellishments’ can be used to talk about artworks. 
To check for understanding, ask students to write one to 3 sentences that describe Srivilasa's visual language, using a range of these new terms, as well as any other Tier 2 or 3 words from previous lessons. For example, the words ‘figurative’ or ‘stylised’ from their lesson on the Hermannsburg Potters also align with Srivilasa's style and can be included to enrich their responses. 
Activity 3.2
Access slide 3.2(a) – thinking routine.
Revise the steps of the thinking routine and communicate that this time, the focus is on writing about art rather than peer reflection. 
Access slide 3.2(b) – describe the structural features.
Explain that in the ‘I see’ phase, students need to use the structural viewpoint to identify visual features such as line, shape, colour, pattern, space, composition and materials and symbols. Encourage students to use noun groups to offer specific descriptions where possible. 
Ask students to work in small groups to verbally describe and write what they can see when viewing ‘Climate Change Bug Ball’. 
Ask groups to share their answers. 
Click to reveal some sample responses if necessary. 
Access slide 3.2(c) – make subjective interpretations. 
Explain that in the ‘I think’ phase, students need to infer possible meanings or intentions based on what they observe. This step enables them to start connecting structural qualities to potential ideas, which links structural descriptions to subjective interpretations. Refer to the sample sentence starters in the slide notes to help students structure their thoughts for the think and wonder phase.
Ask students to write down their own independent ‘I think’ responses to ‘Climate Change Bug Ball’.
Ask students to share their responses in small groups and note the similarities and differences between the various interpretations offered by different group members. 
Ask the students to share back their findings. 
Click to reveal some sample responses. 
Access slide 3.2(d) – speculate, inquire, express curiosity.
Explain that in the ‘I wonder’ phase, students need to formulate questions about the artist’s intent, the audience’s response or their own interpretations. Students will draw on their own experiences, emotions, memories and curiosity. A student may attempt to answer their own questions using evidence from the artwork.
Students share their ‘I wonder’ questions and any analysis of the artwork with the class. 
Click to reveal some sample responses.
Access slide 3.2(e) – connecting ideas.
Read out the I see, I think, I wonder ideas and point out how they build and connect.
Access slide 3.2(f) – connecting ideas.
Read the synthesised paragraph about Srivilasa’s use of solid black, red and orange aloud.
Explain that the writer carefully considered how to link the 3 ideas and that the paragraph went through several drafts and edits to clearly communicate both an interpretation of the artwork and a description of its structural features.
Use student answers from earlier in the lesson to collaboratively make connections between 'I see, I think, I wonder' points. Lead a joint construction on the whiteboard for students to contribute to.
This sample paragraph on the slide is interchangeable with the sample paragraph in the slide notes. It communicates the same ideas and is less lexically dense. 
Access slide 3.2(g) – connecting ideas. Show students how a draft paragraph can be edited to fit the PEEL structure. 
Ask: What are the differences between these 2 opening sentences? 
‘Solid blocks of black, red and orange evoke road signs and safety warnings.’ 
‘Vipoo Srivilasa uses colour and symbolism to provoke reflection on environmental issues.’
Clarify that the first sentence is still successful, but small changes can help us to elaborate later in the paragraph. 
Focus on working vertically, down the paragraph and explain the structure of a PEEL paragraph. It is important to note that this is only one method for structuring a paragraph.
Point – the topic sentence or the main idea that will be expanded throughout the paragraph.
Evidence – a description of structural details from the artwork to support the point.
Explanation – an explanation of how the evidence supports the point where meaning is communicated.
Link – an opportunity to link ideas back to the main question and demonstrate understanding.
Access slide 3.2(h) – connecting ideas.
Introduce the qualities of an explanation and point out that explanation represents one of the Es in PEEL. Read the information on the slide aloud. 
Click to reveal a range of cause-and-effect language word banks. 
Briefly discuss the use of some of these examples.
Differentiation/extension activity:
3.2(h) – connecting ideas 
Providing sentence stems will promote the transfer of new skills, for example:
· The artist chose to... which resulted in...;
· This material/technique was used to... so that...
Access slide 3.2 (i) – connecting ideas.
Read the ‘explain’ section of the PEEL paragraph aloud. 
Ask: 
Can you identify where cause-and-effect language has been used in the paragraph?
Why would learning about cause-and-effect language support your art making?
Make links to the unit title ‘Creatures of consequence.’
Access slide 3.2(j) – connecting ideas.
Focus on the word and sentence level in this example. 
Ask students to: 
identify any adjectives and nouns in noun groups
identity any cause-and-effect language. 
Click to reveal some examples. There are others within the paragraph.
Emphasise the importance of thoughtful word selection as students explain what they see, think and wonder to investigate both structural and subjective viewpoints. 
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Teacher note: the ‘Learning sequence 4 – creatures of consequence’ section of the PowerPoint resource – ‘Creatures of consequence’ should be used to support learning sequence 4. Answers are included in the notes of the slide.
The duration of this learning sequence is approximately 9 hours.
Table 4 – learning sequence 4 – creatures of consequence
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-AMC-01 makes artworks to represent ideas that explore Artworld concepts and their relationships
VA4-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks
VA4-AMP-01 uses aspects of Practice in artwork
Content
Art making: Artworld concepts – Artist
Adopt the role of the artist to make artworks
Explore how artists represent ideas and interests in their art making
Identify how artists use materials and approaches to represent ideas, and apply to own art making
Art making: Artworld concepts – Artwork
Recognise how artworks function as forms of representation in the artworld
Make and refine artworks to represent meaning, using selected materials, techniques, skills and approaches in 2D, 3D and/or 4D art forms, including drawing
Explore the ways artworks represent subject matter and ideas to audiences in art making
Art making: Artworld concepts – World
Explore the world as a source of ideas and subject matter to represent meaning in artworks
Select subject matter and ideas to explore personal, symbolic, cultural or critical ideas when making artworks
Art making: Artworld concepts – Audience
Recognise the role of audiences in relation to making artworks
Art making: Viewpoints – Structural
Explore how to communicate meaning in art making using codes, symbols, signs and forms of visual and/or multisensory language
Recognise how material, physical and symbolic aspects of artworks communicate meaning to audiences and apply this understanding to own art making
Make artworks about the world using codes, symbols, signs and forms of visual and/or multisensory language to construct meaning in artworks
Art making: Viewpoints – Subjective
Explore how to represent meanings in personal, imaginative, intuitive and expressive ways in art making
Recognise how material qualities of artworks can represent meaning to audiences and apply this understanding to own art making
Make artworks about the world inspired by personal or sensory experiences, imagination and memories
Art making practice
Generate ideas, document and apply own intentions, choices and actions as artists in the Visual Arts diary
Consider the relationship between concepts and material choices when making artworks
Investigate and use a range of materials, techniques and procedures to represent ideas about the world in artworks
Explore how intentions, choices and actions can represent ideas when using different viewpoints
Explore and use a range of 2D, 3D and/or 4D art forms, including drawing
Experiment with art forms and develop technical skills in art making
Use subject-specific language to communicate Artworld concepts and Viewpoints that inform art making
Apply appropriate protocols and responsibilities for working safely and respectfully with others
Demonstrate safe, ethical and inclusive practices when making, sharing and discussing artworks
	Learning intention
We are learning to:
use the viewpoints to develop a narrative to represent meaning in a ceramic sculpture that communicates ideas about human impact on the environment.
Success criteria
I can:
develop a concept that responds to a specific environmental issue 
select and combine hand-building techniques to create a ceramic sculpture
design representational and associative symbols to communicate meaning to an audience 
document my planning and concept development with annotated sketches in my visual arts diary.
Activity 4.1
Access slide 4.1(a) – collaboratively developing a concept.
Distribute and read through Part B of the assessment task with students. Explain that developing a strong concept is an essential step in creating a successful ceramic ‘creature of consequence’. 
Distribute sticky notes or pieces of card for the following activity. 
Demonstrate the use of concept seed cards.
Students independently prepare their concept seed cards and share their ideas in small groups to bounce ideas off their peers before recording an issue, the consequence, an element of hope and any quick sketches on the card.
Read Vipoo Srivilasa’s quote on the slide and explain how through collaboration we will trigger new ideas and discussions among team members. 
Ask students to share their concept seed cards by placing them in a box.
Students take turns randomly selecting a card from the box and pinning or sticking the card to a concept wall.
Guide students to read the various ideas. Encourage them to stand up and map out visual connections between related concepts using strings, lines or arrows to show the relationships. 
Encourage students to explore unfamiliar ideas and identify common themes across the cards (For example, climate action, animal welfare, sustainability).
Ask students to consider the following:
Which idea from the wall sparked their imagination?
How could this idea be transformed into a sculpture?
What forms, textures or symbols might be used to represent it?
Students select one concept (not necessarily their own) to further develop in their visual arts diary in preparation for Part B of the assessment task. 
Ask students to reflect on Srivilasa’s quote and draw connections to their collaboration with their peers and his practice. By considering the perspectives of others, sharing ideas and making selections, student have engaged in the beginnings of reflective critique which they will continue to develop throughout the unit.
Access slide 4.1(b) – concept development.
Teacher note: 
4.1(b) – concept development 
Organising access to computers before the lesson will ensure that all students have equal access to the internet to investigate their chosen issue during the lesson. It is essential to note that the success of concept development for this task does not rely on internet access; instead, the task can be completed through discussions and the sharing of experiences and knowledge about environmental issues among students and their teachers. 
Access to coloured pencils or oil pastels will allow students to create colour studies and swatches alongside their sketches.
If classes have access to an outdoor space, graphite sticks, charcoal or lead pencils are useful for frottage and texture rubbing to inspire motifs and patterns. 
Watch Ceramics – Materials in Practice videos in preparation for these activities:
· 'Building technique – coils' (6:50)
· 'Building technique – slabs' (6:55)
· 'Combining building techniques' (11:23)
· 'Ceramics technique – glazing' (7:08).
Pose the question: Will your creature; rise out of environmental turmoil and represent hope for the future? Embody the destructive nature of the issue that is wreaking havoc on Earth? Or be the hero who saves the environment? 
Students will use this lesson time to explore and investigate their selected issue in their visual arts diaries. This activity may cover 2 to 6 pages, depending on the depth of each student's exploration. 
Point out Vipoo Srivilasa’s visual arts diary, annotated designs, repeated motifs, reworked drawings and various designs in the photograph of his desk in his studio on the slide. 
Emphasise the importance of creative exploration in the visual arts diary through drawing and note making to develop strong ideas, symbols and narratives. 
Read through the 4 steps on the slide and ask the students to begin their explorations in their visual arts diaries. 
If students have access to computers, allow 10 minutes to research their chosen issue and record the consequences of the issue in their diaries. 
Access slide 4.1(c) – concept development. 
Students use the explorations in their visual arts diary to begin shaping a narrative. As students continue their explorations, ask them to start making more deliberate choices on formal elements such as shapes, textures, motifs, embellishments and colours that align with their concept. 
Refer to the slide notes to explain the intention, actions and choices of the student who prepared the sample on the slide. 
Remind students that Vipoo Srivilasa’s sculptures are open to multiple interpretations. However, his choices are well-considered and deliberate. Encourage students to begin developing associated symbols to communicate their narrative. 
Activity 4.2 
Access slide 4.2(a) – the Warrior’s structure uncovered – structural components
Present this slide as students continue to develop their narratives and symbols. 
Demonstrate how to roll a slab and a coil. 
Roll a slab and cut it into strips, as shown in the photograph on the bottom right of the slide. Pick the strap up and form a ring approximately 5 cm in diameter. Cut the strap to size and join the ends together. 
Ask:
Where could Vipoo Srivilasa have used a variation of this technique in ‘Gold and Green Warrior’?
Where do you think he used coils? 
Where do you think he used slabs? 
Click to reveal 10 annotations and discuss these structural features with the students. Note that this sculpture was crafted using simple techniques and basic shapes.
Invite a student to break down the form on the whiteboard and separate the figure into distinct shapes, like building blocks. Ask students to count how many coils, slabs, straps and other details they would need to reconstruct this sculpture. 
Explain that parts of the sculpture may have begun as simple clay coils, but the way the artist manipulates the clay determines the meaning that audiences will attribute to it. For example:
The warrior’s legs began as 2 thick coils. By adding a slight indent above the ankle and tapering the base to face toward the viewer, Srivilasa created boots. His choice to glaze them in black and red emphasises the form of the boots but also evokes images of power, strength and hard work.
Ask students to note how they will use simple hand-building techniques to provide maximum impact in their designs. 
Access slide 4.2(b) – the Warrior’s structure uncovered – subjective interpretations.
Students will now examine the ‘Gold and Green Warrior’ through the subjective viewpoint.
Ask students to decode the symbols and visual language in this sculpture using the title as a starting point. 
Click to reveal some examples of subjective interpretations. These are only some of the multitudes of responses that students may have provided. 
Access slide 4.2(c).
As students decide on the most effective design for their creature, encourage them to break down their ideas and identify the key structural components required. Ask them to simplify their design into its most basic forms and consider whether it will begin as an upside-down pinch pot, a sphere, a moulded slab, a series of joined coils or a combination of these.
Discuss the examples on the slide and to highlight that the 2 examples on the slide show different creatures, each communicating a unique message in response to the same concept explored in slide 4.1(c) – concept development.
Click to reveal annotations based on the student’s technical considerations. Take this opportunity to ask students to focus on the structure of their intended designs.
Click to reveal annotations based on the student’s intentions for these designs that incorporate Tier 2 and 3 language and cause-and-effect language that helps them to articulate the intended effect of their decisions.
Ask students to identify the structural feature and the subjective intentions associated with it.
Ask students to identify the cause-and-effect language that helps to express this link between the viewpoints.
Prompt students to create a construction plan for their ‘creature of consequence’, using the examples provided on the slide as a guide. As students translate their drawing from a flat, 2-dimensional image into a three-dimensional ceramic sculpture, they will need to think about whether their design will be stable and strong when built out of clay. Progress to the next slide to provide further support as students plan. 
Access slide 4.2(d).
Ask students to match the displayed clay construction techniques to the appropriate parts of the sculptural figure.
Explain that the pointy leaf attachments intended to emerge from the right arm haven’t been added yet, as small features like these are best made and attached later to prevent them drying out too quickly. The larger parts of the sculpture have already been formed and are still at the same plastic stage, making them ideal for joining and ensuring even drying.
Explain that the elongated pinch pot will dry evenly because its walls are of consistent thickness throughout the form. The solid sphere for the head is slightly thicker to allow for additional modelling at the top and to provide structural support, reducing the risk of collapse. To promote proper internal drying once the head is attached, a small ventilation hole will be pierced at the back. 
Describe how trapped moisture in a bisque firing causes steam builds up inside the clay. If the clay walls are too thick or sealed off, the steam gets trapped. The trapped steam forces its way out, often by blowing the piece apart from the inside. To prevent this student must:
avoid solid, thick forms that exceed 1.5 cm in width (1 cm is ideal)
pierce small holes to allow air and steam to escape from closed forms such as spheres
ensure that all clay is bone dry before firing. 
Access slide 4.2(e).
Demonstrate the use of essential ceramic tools and explains their functions. Show students how to safely handle and effectively use the tools to cut, shape, smooth, score or texture the clay. Invite students to experiment with the tools to build their confidence and control of the tool as they begin using hand-building techniques in their own ceramic work.
Quiz students on the names of each tool and encourage them to use the correct names though the course of the unit.
Access slide 4.2(f).
Demonstrate how to join 2 pieces of clay using both the score-and-vinegar method and the traditional score-and-slip method. Explain that vinegar acts as a bonding agent by slightly dissolving the clay surfaces, and when combined with thick slip, it can help secure larger or heavier forms.
As students observe the demonstration, highlight how each step helps form a strong bond that prevents cracking or separation during drying and firing. By practising these joining techniques, students will develop the foundational skills needed to construct more complex and durable ceramic forms.
Students can begin to build their creatures over the course of 3 to 5 lessons. 
Access slide 4.2(g).
As students begin to complete their clay sculptures they will need to prepare their work for bisque firing. Distribute kiln tickets for students to complete and place beneath their sculptures. The ticket includes space for a small sketch of the piece and a checklist to confirm that all required processes have been followed. This allows students to independently assess whether their sculpture is ready for the kiln, reinforcing responsibility and attention to detail. 
Ask students to complete a plan for surface treatment in their visual arts diaries. Instruct students to draw a front and back view of their sculpture. Show students the underglaze colours that they have available to them so they can begin to make decisions regards colour choices. 
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Teacher note: the ‘Learning sequence 5 – think like a critic’ section of the PowerPoint resource – ‘Creatures of consequence’ should be used to support learning sequence 5. Answers are included in the notes of the slide.
The duration of this learning sequence is approximately 3 hours.
Table 5 – learning sequence 5 – think like a critic
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-CHC-01 explains Artworld concepts in Art critical and historical studies
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
VA4-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives
Content
Art critical and historical studies: Artworld concepts – Artwork
Explain how artworks are constructed to convey meaning to audiences
Art critical and historical studies: Viewpoints – Structural 
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meaning
Explain how artists and audiences decode and understand artworks as images or texts at different times, for different cultures or contexts
Art critical and historical studies: Viewpoints – Subjective
Investigate how artists express ideas and meanings about aspects of the world in artworks shaped by individual experiences, intuition, emotion, feeling and imagination
Explain how artists and audiences can respond to and understand artworks from personal perspectives, experiences and associations
Art critical and historical practice
Use different viewpoints to explain the meaning and intentions of artists and artworks
Consider how and why artworks may be interpreted in different ways by audiences
Explore the ways art critics and art historians build explanations about artists and their artworks
Use subject-specific language to communicate Artworld concepts and Viewpoints
	Learning intention
We are learning to:
use both structural and subjective viewpoints to craft a critical review of an artwork, adopting the perspective of an art critic.
Success criteria
I can:
use evaluative language to express my subjective response to an artwork
explain how structural features communicate meaning using cause-and-effect language
organise my ideas clearly to show my understanding of both the structural and subjective viewpoints.
Teacher note: in this sequence, students consolidate their writing to produce Part A of the assessment task and resolve their art making decisions to finalise their sculpture for Part B of the assessment task. Based on material availability, final surface treatments for the sculpture could use underglaze (with or without clear glaze), coloured glaze, acrylic paint or other materials that are not glaze fired.
Teachers should determine the most appropriate assessment mode for student artworks. Consider using one or more artefacts for assessment, such as:
· the unfired sculpture and surface treatment plan
· the bisque-fired sculpture and surface treatment plan
· the final sculpture, with glaze or other surface treatments.
Teachers should ensure that students document their sculptures in progress so that there is evidence for assessment in the case of pieces being damaged in the kiln or being misfired.
Activity 5.1
Teacher note: alternative written examples can be found in the notes section of the slides. Teachers are encouraged to further differentiate these responses to suit the needs of students.
Access slide 5.1(a) – using evaluative language.
Establish students’ existing understanding of the role of the art critic.
Ask:
What do you think an art critic does?
Do you think an art critic's opinion can be considered a fact, or is it just one perspective among many? Why?
How do critics influence the way people think about art?
Read the text on the slide to introduce the role of the art critic and their use of evaluative language to express shades of meaning. 
Click to reveal 3 quotes by art writer and curator Nikita Holcombe. Read the first quote aloud and prompt students to identify her use of evaluative language in the quotes. Ask:
Which words or phrases in this sentence tell us how the critic feels about the artwork? 
Is the critic describing what the artwork is or how the artwork makes them feel? How can you tell?
Click to reveal the evaluative language highlighted in green and discuss the effect of this language.
Access slide 5.1(b) – using evaluative language.
Read the 3 sample sentences aloud to show the distinction between description, interpretation and evaluation. Explain that these 3 sentences are about the same visual element, but the third one makes a judgment. It evaluates the effectiveness of the artist’s choices. 
Access slide 5.1(c) – using evaluative language.
Read the information about evaluative language on the slide and click to reveal some examples of evaluative language that can express positive and negative opinions of art. 
Refer to Part A of the assessment task and ask students to identify the 2 predominant viewpoints that they are required to investigate. 
Access slide 5.1(d) – using evaluative language. 
Click to reveal some examples of how evaluative language could be used to discuss ceramic sculptures from the structural viewpoint. Ask students to offer examples of how they might use these words in sentences to evaluate ‘Free as a Bird’.
Click to reveal some examples of evaluative language that could be used to evaluate a ceramic sculpture from a subjective viewpoint. Ask students to offer examples of how they might use these words in sentences to evaluate the artwork ‘Free as a Bird’.
Access slide 5.1(e) – using evaluative language.
Read the activities aloud and explain that this process will help them understand how critics communicate interpretations of artworks and how these interpretations can impact the broader audience’s understanding.
Activity 5.2 
Access slide 5.2(a) – TAG peer review.
Explain that the surface of a ceramic form is just as important as its shape. Quality surface treatment should complement the form and emphasise it rather than compete with it.
Colour can be symbolic. Ask students to consider how Vipoo Srivilasa used colour in his ‘Happy Australian’ series to highlight cultural references, personal identities and emotion. 
Ensure that students have completed their final ‘creature of consequence’ plans for surface decoration. 
Introduce the process of the Tell–Ask–Give peer review:
Tell – evaluative thinking with positive and negative evaluative language
Ask – critical/curious questions
Give – constructive feedback
Refer to the instructions on the screen and model the process using the prompts in the notes section of the slide. 
Inform students that they will participate in a critical discussion with a partner or small group to evaluate each other's surface treatment plans. This discussion is an opportunity to practise evaluative thinking, ask meaningful questions and provide helpful feedback before students begin treating the surface of their sculpture. Explain that evaluative thinking is a crucial part of the art making process as it allows artists to reflect on their intentions and align them with their actions and choices. 
Encourage students to record their main takeaways from the discussion in their visual arts diary and make any necessary adjustments to their design. 
Circulate the room as students edit their plans and follow the TAG process to assess students' progress formatively. 
Activity 5.3
Access slide 5.3(a) – breaking down the question.
Refer students to Part A of the assessment task. Read through the task again with the students and guide students to break down the components of the question and annotate their assessment notification. As you do this, link back to the relevant learning experiences where students were explicitly taught the skills required to answer this question. 
Access slide 5.3(b) – explain how Vipoo Srivilasa uses clay to convey symbolic messages in imaginative ways.
Ask students to reflect on the I See, I Think, I Wonder thinking routine and recall the different ways they have used it over the past few weeks.
Explain that once they have selected an artwork for Part A of the assessment task, they can begin drafting their ideas by listing detailed observations of what they see in the artwork and then recording what they think in response to each observation.
Click to reveal an example of an ‘I see’ list. 
Ask students to make associations with these descriptions. 
Click to reveal some ‘I think’ examples.
Access slide 5.3(c) – explain how Vipoo Srivilasa uses clay to convey symbolic messages in imaginative ways.
The examples on this slide illustrate how the ‘I see’ and ‘I think’ examples from the previous slide can be synthesised into an explanation. These examples require unpacking and discussion led by the teacher for students to make these connections.
Revise the qualities of an explanation with the class and read the text on the slide aloud.
Ask:
Why is it important for an art critic to explain before they judge?
Who can offer some examples of cause-and-effect language?
Ask students to offer some verbal explanations using some of this language.
Click to reveal examples of common cause-and-effect conjunctions and phrases.
Click to reveal effect verbs, which are used when art critics begin to analyse and interpret artworks.
Click to reveal effect and interpretive verbs in different tenses and model their different uses. 
Access slide 5.3(d) – explain how Vipoo Srivilasa uses clay to convey symbolic messages in imaginative ways.
Click to reveal an example of how cause-and-effect language can be used to explain meaning in ‘Free as a Bird’. Read the example and discuss the use of the language in bold text. 
Refer to Part A of the assessment task and ask students to select an artwork for their critical review. Links to websites have been provided in the assessment task. Consider broadening or narrowing the selection pool of artworks to suit the needs of students in your class.
Ask students to draw a quick sketch of their chosen ceramic sculpture in their visual arts diary to encourage close looking. 
Ask students to annotate the sketch with what they see in one colour pen and what they think it means in another colour pen.
Point out the link between the structural viewpoint and subjective viewpoint as student make their notes.
Ask students to read out some of their annotations and lead the joint construction of explanatory sentences on the whiteboard.
Ask students to independently write explanations in their visual arts diary for later use in their assessment task. Refer to the sample sentence starters in the slide notes to support students who require assistance in structuring their ideas.
Ask students to look at their plans for their ‘creatures of consequence’ ceramic artworks. Encourage them to think about what they want the audience to notice or feel when looking at their work, and how their design choices help communicate that message.
Check for understanding by asking students:
What could you change, add or enhance to effectively communicate your message?
Circulate the classroom to discuss any changes to plans with students. 
Access slide 5.3(e) – explain how Vipoo Srivilasa uses clay to convey symbolic messages in imaginative ways.
Read the sample introduction aloud. 
Explain why this is a quality introduction by explicitly breaking down the key features with the students. Some of these include:
the artists and artwork are clearly identified in the topic sentence
context is provided
key themes are introduced
cause-and-effect language is used to explain how the artwork communicates meaning
it ends with evaluative thoughts and links back to ‘imagination’ in the question.
Access slide 5.3(f) – explain how Vipoo Srivilasa uses clay to convey symbolic messages in imaginative ways.
Build on students’ prior knowledge of the PEEL structure to scaffold richer explanations as students use their imagination and memories to make associations.
Introduce the verb ‘notice’ to encourage a general observation and broader description of the artwork for students to use as their topic sentence or point before they look closer at the artwork.  
Demonstrate the mapping of ideas across the scaffold from left to right to show that by digging deeper to make connections, we can arrive at well-rounded evaluations. 
Explain that with 'imagination and innocence' as the main idea, students can make associations with what they 'see' to progress to 'think', 'wonder' and 'evaluate'.
Access slide 5.3(g) – explain how Vipoo Srivilasa uses clay to convey symbolic messages in imaginative ways.
Offer this scaffold to students who wish to organise their ideas in a structured manner. Some students may benefit from watching a teacher demonstrate this thinking process in a structured table but may find the scaffold restrictive when independently planning their ideas. Alternatively, mind mapping may support the development of their ideas.
Access slide 5.3(h) – explain how Vipoo Srivilasa uses clay to convey symbolic messages in imaginative ways.
Explain that by removing the ‘I’ from ‘I see, I think, I wonder’ students can be more objective, depersonalise their response and write in the third person as art critics. 
Invite students to read the sample paragraph.
Ask:
Can you explain this colour coding system?
What are some of the benefits of colour coding our drafts?
Encourage deep thinking and the idea that one thought can lead to another, just as students will have noticed when engaging in the initial word association activity. 
Provide another opportunity for students to seek clarification on Part A of the assessment task and commence their drafts in class. 
Encourage students to annotate their drafts by identifying their use of language associated with the structural and subjective viewpoint and the range of tiers that this language belongs to. This builds metalinguistic awareness and supports revision of the viewpoints and the key terms noted on their tiered scaffolds thought the unit. 
Model this process using the example on the slide or provide an example paragraph where students colour code Tier 1, 2 and 3 words, reinforcing the impact of precise language in critique.
Ask students to begin their planning and drafting process. If time permits, allocate a lesson for students to bring in their drafts or planning scaffolds and continue working in class. Remind them of the learning experiences throughout the unit that have equipped them with the specific skills needed to complete this task.
Encourage students to:
review their notes in their visual arts diary
use the tiered scaffold to guide their writing
refer to the sample responses provided in the PowerPoint resource (transferring these responses to a more accessible format such as a worksheet may support students as they craft their own responses).
This approach supports students in making a purposeful start and acts as a checkpoint as they independently develop their extended responses.
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