

[bookmark: _Hlk148085229]Music Stage 4 – sample unit
Sound lab
This resource is a sample unit for Stage 4. It provides an example of one way to approach programming for Music 7–10 Syllabus (2024). This unit addresses music knowledge, understanding and skills developed through the 3 interrelated focus areas of performing, listening and composing. The repertoire requirements of art music and popular music are explored through the learning activities that address the content groups of music in practice, music in context and the elements of music.


Contents
Overview	6
Support materials	7
Outcomes	7
Learning sequence 1 – sound and layers	9
Outcomes and syllabus content	9
Learning sequence 1 overview – sound and layers	11
Activity 1.1 – What is sound? What is music?	12
Activity 1.2 – classroom soundscape	12
Activity 1.3 – sound walk	13
Activity 1.4 – layering rhythm and pitch	14
Activity 1.5 – rhythm clocks	15
Learning sequence 2 – layering with vocals	16
Outcomes and syllabus content	16
Learning sequence 2 overview – layering with vocals	18
Activity 2.1 – audience choir	19
Activity 2.2 – round and round we go	20
Activity 2.3 – listening for layers of sound	21
Learning sequence 3 – rehearse and refine	23
Outcomes and syllabus content	23
Learning sequence 3 overview – rehearse and refine	25
Activity 3.1 – warm-ups	26
Activity 3.2 – vocal performance	26
Learning sequence 4 – the symphonic spectrum	28
Outcomes and syllabus content	28
Learning sequence 4 overview – the symphonic spectrum	30
Activity 4.1 – exploring orchestral instruments and timbre	31
Activity 4.2 – introduction to the keyboard	32
Activity 4.3 – composing a 4-bar melody	33
Learning sequence 5 – keyboard performance	35
Outcomes and syllabus content	35
Learning sequence 5 overview – keyboard performance	37
Activity 5.1 – note names in the bass clef	38
Activity 5.2 – performing orchestral melodies	38
Learning sequence 6 – keyboard performance continued	40
Outcomes and syllabus content	40
Learning sequence 6 overview – keyboard performance continued	42
Activity 6.1 – keyboard performance	43
Activity 6.2 – score scavenger	43
Activity 6.3 – listening	44
Activity 6.4 – musical bingo	45
Learning sequence 7 – electronic layering	46
Outcomes and syllabus content	46
Learning sequence 7 overview – electronic layering	48
Activity 7.1 – Incredibox	49
Activity 7.2 – animated graphic score	50
Activity 7.3 – ‘In the Hall of the Mountain King’	51
Activity 7.4 – comparative analysis	52
Learning sequence 8 – roles of layers of sound in electronic music	53
Outcomes and syllabus content	53
Learning sequence 8 overview – roles of layers of sound in electronic music	55
Activity 8.1 – listening	56
Activity 8.2 – layering lead, synth pads, beats and bass synth	56
Learning sequence 9 – creating music	58
Outcomes and syllabus content	58
Learning sequence 9 overview – creating music	60
Activity 9.1 – composing with layers of sound	61
Activity 9.2 – documenting your composition	62
Learning sequence 10 – composition assessment	63
Outcomes and syllabus content	63
Learning sequence 10 overview – composition assessment	65
Activity 10.1 – refining the composition and graphic score	66
Activity 10.2 – assessment	67
Differentiation advice	68
References	70


[bookmark: _Toc112681289][bookmark: _Toc179298189]Overview
Description: the lessons and sequences in this unit are designed to allow students to build understanding of layers of sound (texture) and performing media and timbre. In this unit, students explore how sound combinations are used in music through a variety of ensemble types. They investigate how composers use performing media and timbre, texture and expression to communicate musical ideas in art, popular and electronic music. They use a range of sound sources, sound production methods, timbres and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record musical ideas. Students listen to music and use appropriate musical terminology to identify the performing media and musical features of the repertoire. They use their listening skills to reflect and improve on their own performances and compositions during creative and practical processes.
Duration: this unit is designed to be completed over approximately 25 hours but can be adapted to suit the school context.
Repertoire requirements: this unit addresses the repertoire requirements of art music and popular music.
Art music is explored through the study of orchestral repertoire by Grieg, Vivaldi, Strauss, Dvořák, Beethoven and Clarke which are performed on the keyboard.
Popular music is explored through the study of electronic music through listening and composition activities.
Explicit teaching: suggested learning intentions and success criteria are available for the lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
Assessment: in small groups or individually, students compose a short composition by combining layers of sounds.
[bookmark: _Toc179298190][bookmark: _Toc112681290]Support materials
This sample unit aligns with the following support materials:
Sound lab – PowerPoint
Sound lab – score booklet
Sound lab – teacher resource booklet
Sound lab – sample assessment task
All resources associated with this unit can be found on the Planning, programming and assessing music 7–10 (2024) webpage.
[bookmark: _Toc179298191]Outcomes
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
[bookmark: _Hlk156303986]MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


The table below outlines some questions to consider prior to planning for teaching and learning.
Table 1 – teaching and learning considerations
	Engagement
	Representation
	Expression

	How will I provide authentic, relevant learning opportunities for students to personally connect with lesson content?
How will I support every student to grow in independence, confidence and self-regulation?
How will I facilitate every student to have high expectations for themselves?
How will I identify and provide the support each student needs to sustain their learning efforts?
	What are some different ways I can present content to enable every student to access and understand it?
How will I identify and address language and/or cultural considerations that may limit access to content for students?
How will I make lesson content and learning materials more accessible?
How will I plan learning experiences that are relevant and challenging for the full range of students in the classroom?
	How will I provide multiple ways for students to respond and express what they know?
What tools and resources can students use to demonstrate their understanding?
How will I know every student has understood the concepts and language presented in each lesson?
How will I monitor if every student has achieved the learning outcomes and learning growth?




[bookmark: _Program_register][bookmark: _Learning_sequence_1][bookmark: _Toc179298192][bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc112681291]Learning sequence 1 – sound and layers
[bookmark: _Toc179298193][bookmark: _Hlk156304832]Outcomes and syllabus content
[click the ◢ icon to show/hide this section]
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 2 – Stage 4 content – learning sequence 1 – sound and layers
	Performing
	Listening
	Composing

	Music in practice
Perform own compositions and those of others
Perform from musical scores
Music in context
Perform to audiences in different settings
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
	Music in practice
Interpret a range of musical symbols and follow scores that include notations relevant to the repertoire
Transcribe musical patterns using notations relevant to the repertoire
Elements of music
Aurally recognise and describe the elements of music
	Music in practice
Improvise and creatively explore musical ideas in response to a stimulus
Improvise and experiment to communicate musical ideas
Experiment with different ways of combining musical ideas
Document musical ideas using notations appropriate to the style
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing
Reflect on the use of the elements of music in own compositions and the compositions of others
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[bookmark: _Toc179298194]Learning sequence 1 overview – sound and layers
Duration: 2.5 hours (1 week)
Table 3 – learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know and define how layers of sound create texture in music
understand and identify different textures in music through critical listening
create different texture types through performing, composing and notating.
	We can:
explain and define how layers of sound create texture in music
identify different texture types in music through listening
apply and demonstrate different texture types through performing, composing and notating.


Evidence of learning
Creating a graphic score that depicts the soundscape.
Opportunities for formative assessment include soundscape task performance, group composition presentation and writing samples using the reflection questions.


Suggested differentiation and adjustments: students may need adjustment during performing, composition or listening activities by reducing the complexity of the task. For example, this may involve performing with fewer rhythmic patterns, performing with support or composing with adjusted rhythm and pitch parameters.
Students may prefer to answer questions through discussion or verbally, rather than responding using written communication.
[bookmark: _Activity_1_–][bookmark: _Toc179298195]Activity 1.1 – What is sound? What is music?
Teacher note: in this activity, ask the class to define: What is sound? What is music? Students complete a Venn diagram as they brainstorm their initial ideas. Please refer to the teacher resource booklet and PowerPoint.
In pairs or small groups, complete a Venn diagram to define: What is sound? What is music? Discuss the answers as a class.
[bookmark: _Toc179298196]Activity 1.2 – classroom soundscape
[bookmark: _Learning_sequence_1_1]Teacher note: in this activity, students will require an A4 sheet of paper. This activity should be facilitated and modelled by the teacher on the board using the PowerPoint. An example of the graphic notation can be found in the PowerPoint.
In silence, listen to the sounds of the classroom for approximately 30 seconds. As you listen, consider the following questions:
What sounds can you hear? 
How many layers can you hear? 
How loud or soft are they? 
Are the sounds continuous or intermittent? 
Are the sounds natural or manmade?
Document and create a symbol for each sound. Graphically notate the sound scape of the classroom environment.
[bookmark: _Toc179298197]Activity 1.3 – sound walk
Teacher note: in this activity, students will require an A4 sheet of paper and access to a selection of classroom instruments.
As a class, go outside into a natural environment and find a place to sit away from your peers. Listen carefully to your surroundings for one minute. Document the sounds you hear. Repeat the process as described in the previous activity, creating a symbol for each sound and notating the sound scape of the natural environment. Return to the classroom once complete.
In small groups, use the graphic score you created to reimagine your soundscape as a performance, using classroom found objects or instruments. Locate items in the classroom to represent each sound. Interpret, play and arrange each other’s works in your group for the classroom objects or instruments.
Choose one work from your group and rehearse and refine the work to perform for the class.

Reflection questions
How did you choose which instruments would represent the sounds you heard outside? 
What material(s) is each instrument made from? For example, wood, metal, plastic, strings.
How did you create the sound on the instrument? For example, hit, scrape, pluck, blow.
[bookmark: _Toc179298198]Activity 1.4 – layering rhythm and pitch
Teacher note: in this activity, each small group of students will require an envelope with the melodic and rhythmic phrases cut into individual strips of paper. Refer to the teacher resource booklet for the score template to prepare this activity. 
Each small group is given an envelope of 4-bar rhythmic and melodic phrases which can be played on an instrument of your choice or allocated by your teacher. Experiment with different combinations of sound by layering them on top of each other, using some or all of the phrases. In music, we refer to the way layers of sound are combined in a piece of music as texture. 
Use the following prompts to experiment with organising the phrases:
Can you create a thin texture?
Can you create a thick texture?
Can you create a sequence which changes from a thin to thick texture?
Choose one combination that you have explored to perform to the class.
[bookmark: _Toc179298199]Activity 1.5 – rhythm clocks
Teacher note: in this activity, students will require access to a selection of classroom untuned percussion instruments. Each student is to be given at least one instrument each. Alternatively, you can use body percussion or found objects. The rhythm clock notations can be found in the teacher resource booklet and PowerPoint.
A rhythm clock is a pattern of 12 rhythms arranged in a circle like the hours on a clock. It can be used to perform a piece of music. As a class, perform one of the rhythm clocks in unison on percussion instruments. Split the class into 2 with half of the class performing the rhythms clockwise while the other half plays anticlockwise simultaneously. 
Experiment with layering the parts in different ways by splitting the class into groups. For example, half of the class starts at number one and the second half of the class begins when the first group reaches the number 3 on the rhythm clock (similar to a round). Experiment with splitting the class up into even smaller groups. Repeat these experiments with each of the rhythm clocks provided.
Reflection questions
How did you make the texture thinner?
How did the texture become thicker?
How did the number of layers affect the density of the sound?
[bookmark: _Learning_sequence_1_3][bookmark: _Learning_sequence_2]

[bookmark: _Toc179298200]Learning sequence 2 – layering with vocals
[bookmark: _Toc179298201]Outcomes and syllabus content
[click the ◢ icon to show/hide this section]
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
Table 4 – Stage 4 content – learning sequence 2 – layering with vocals
	Performing
	Listening

	Music in practice
Sing demonstrating melodic and/or harmonic awareness
Develop vocal and/or instrumental skills individually and in groups
Perform music in a range of musical styles to communicate musical ideas
Demonstrate safe vocal and instrumental practices including correct posture, warm-up and technique
Music in context
Apply the protocols and responsibilities of working safely and respectfully with others
Elements of music
Describe how the elements of music are used in performance
	Music in practice
Listen to live and recorded music and identify musical features and ideas
Use listening skills and memory to clap, sing or play musical patterns
Transcribe musical patterns using notations relevant to the repertoire
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[bookmark: _Toc179298202]Learning sequence 2 overview – layering with vocals
Duration: 2.5 hours (1 week)
Table 5 – learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know the music terminology to describe different types of texture
understand how layers of sound contribute to density
demonstrate layers of sound through singing and notating.
	We can:
name and define the types of texture used in music using music terminology
explain how layers of sound contribute to density
perform simple vocal exercises and rounds that demonstrate layers of sound and document these using notation.


Evidence of learning
Opportunities for formative assessment include performance of round, notation of the vocal audience choir activity and correctly identifying the layers of sound in the listening activity.


Suggested differentiation and adjustments: students may need adjustment during performing or listening activities by reducing the complexity of the task. For example, this may involve performing 2 or less vocal lines in the round activity, performing with support or selecting listening excerpts with 2 layers of sound. 
Students may prefer to answer questions through class discussion or verbally, rather than responding using written communication.
[bookmark: _Toc179298203]Activity 2.1 – audience choir
[bookmark: _Activity_2.2_–]Teacher note: refer to the teacher resource booklet, score booklet and PowerPoint to access the score and answers for this activity. Direct the class in the performance activity or select a student(s) to conduct the class. 
Access Jacob Collier Harmonises The Audience (2:36) and consider the following questions:
How many layers of sound can you identify?
Describe the density of the texture. Was it thick or thin and why?
Did the parts ascend (go up) or descend (go down) or both?
Did the parts move in mainly steps or leaps?
Perform your own ‘audience choir’ as a class by either following along with the video or using the score provided by singing on an open vowel sound. For example, ‘oo’ or ‘ah’.
Using graphic notation, notate the contour and layering of the upper vocal part for a section of the excerpt.
Extension: notate the pitch of the upper vocal part on the treble clef stave.
[bookmark: _Toc179298204]Activity 2.2 – round and round we go
Teacher note: in this activity, students will participate in vocal warm-up activities and learn a vocal round. Vocal warm-ups are essential for ensuring that students are using their voices safely with appropriate technique. Ensure that safe vocal practices are implemented throughout the practical exercises. This includes beginning with warm-up exercises, encouraging students to stay hydrated and reminding students to refrain from straining their voices or yelling when singing. Teachers should refer to the teacher resource booklet to access some of the scores for this activity. 
Access the following warm-up activities to perform as a class:
Woop Woop! Warm-up (1:42) and complete the warm-up activity in unison, 2 parts and 3 parts.
1 121 12321 Vocal Warm Up Slow | Beginners (3:32) and complete the warm-up activity. 
Select one or more of the following ‘rounds’ and perform it as a class:
Four-part round using ‘Dynamite’ (3:05) (easy)
One Bottle Pop (1:24) (intermediate)
VOCES8: Song Seven: ‘Si Le Le’ by– Bobby McFerrin (Interactive Song) (7:46) (challenge)
A round is where multiple voices sing the same melody but begin at different times. When the round begins, only one melody is performed. This is called monophonic texture. As other parts enter, this creates a polyphonic texture. A polyphonic texture is when 2 or more melodies are played at the same time. A homophonic texture is when one melody is performed with pitched accompaniment.
Types of texture
Monophonic: when one melody is played
Homophonic: when a melody is played with harmonic accompaniment
Polyphonic: when 2 or more melodies are played
[bookmark: _Toc179298205]Activity 2.3 – listening for layers of sound
[bookmark: _Learning_sequence_1_2]Teacher note: in this activity, students identify the density (thick or thin) and the type of texture (phonic) in each excerpt using the worksheet in the teacher resource booklet. The first example in the worksheet table should reflect the round performed as a class for the previous Activity 2.2. Answers have been provided for the other excerpts in the teacher resource booklet. 
Listen to the excerpts and identify the density and type of texture using the worksheet provided.
Excerpt links:
Hello – Walk off the Earth + Myles & Isaac (Tap Dance Cover) (5:05) (from 0:12–1:13)
For The Longest Time (Billy Joel) – Barbershop Quartet (3:17) (from 0:05–0:42)
Hamilton: Non-Stop (6:25) (from 5:48–6:25)
Warrell Creek Song | Emma Donovan | TEDxSydney (4:05) (from 1:37–2:44)
We Don’t Talk About Bruno (From “Encanto”) (3:41) (from 2:48–3:25)
Pentatonix – Hallelujah (Official Video) (5:05) (from 0:00–1:01)
Spinifex Gum feat. Felix Riebl, Ollie McGill and Marliya | Digital Season (1:03:31) (from 4:11–5:20)
Baba Yetu – Stellenbosch University Choir (3:42) (from 0:48–1:47)
Gregorian chant – Deum verum (8:38) (from 0:00–0:31)


[bookmark: _Toc179298206]Learning sequence 3 – rehearse and refine
[bookmark: _Toc179298207]Outcomes and syllabus content
[click the ◢ icon to show/hide this section]
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
Table 6 – Stage 4 content – learning sequence 3 – rehearse and refine
	Performing
	Listening

	Music in practice
Sing demonstrating melodic and/or harmonic awareness
Develop vocal and/or instrumental skills individually and in groups
Perform music in a range of musical styles to communicate musical ideas
Demonstrate safe vocal and instrumental practices including correct posture, warm-up and technique
Reflect on own experience of performing to develop performance skills
Music in context
Apply stylistic characteristics in performance
Perform to audiences in different settings
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
	Music in practice
Use listening skills to reflect on own live or recorded performances and compositions
Music in context
Recognise the purpose of a piece of music
Discuss music from the perspectives of composer, performer and audience
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[bookmark: _Toc179298208]Learning sequence 3 overview – rehearse and refine
Duration: 2.5 hours (1 week)
Table 7 – learning sequence 3 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know about safe vocal practice and technique
rehearse and refine a piece of music using listening and performing skills
use vocal technique to perform a piece of music using layers of sound.
	We can:
apply safe vocal practice to demonstrate vocal technique
respond to feedback during the rehearsal process to refine performing and listening skills
sing demonstrating melodic and/or harmonic awareness.


Evidence of learning
Opportunities for formative assessment include performing the piece as a class to an audience.
Suggested differentiation and adjustments: students may need adjustment during performing activities. For example, this may involve performing 2 or less vocal lines in the performance activity, performing with support or performing only part of the song.
[bookmark: _Toc179298209]Activity 3.1 – warm-ups
Teacher note: warm up the class with one or more of the vocal warm-ups. Ensure that safe vocal practices are implemented throughout the practical exercises. This includes beginning with warm-up exercises, encouraging students to stay hydrated and reminding students to refrain from straining their voices or yelling when singing.
Select one or more of the following warm-ups to warm up your voices:
Theatre Warm Up Game: Vocal Resonators (Fairy Tale Kingdom) (2:44) (from 0:15–2:38)
Pentatonic Descending Riffs and Runs for Vocal Agility | Oo Eh Ah | Male (1:32) 
Bobby McFerrin Demonstrates the Power of the Pentatonic Scale (3:03) (from 0:17–2:25)
The 50 Awesome Choir Warm-Ups Cheat Sheet (PDF 1.39 KB) 
[bookmark: _Toc179298210]Activity 3.2 – vocal performance
Teacher note: choose one of the pieces (or a piece of your choice) to learn and perform as a class. Teachers will assist students to rehearse and refine the performance.
Select one of these pieces (or a piece of your choice) to learn and perform as a class:
Best Day of My Life (2-Part Choir) – Arranged by Audrey Snyder (3:20)
Alleluia! Alleluia! (3-Part Mixed Choir) – by Roger Emerson (3:29)
Here Comes The Sun (2-Part/opt. 3-Part Choir) – Arranged by Matt and Adam Podd (3:35) 
Believer (2-Part Choir) – Arranged by Mark Brymer (3:20) 
True Colours (3-Part Treble Choir) – Arranged by Jesse Hampsch (3:11) 
See You Again (2-Part Choir) – Arranged by Roger Emerson (3:57) 
Sheppard – Let Me Down Easy (Official Lyric Video) (3:48) [video] 
Better Place (from Trolls Band Together) (2-Part Choir) – Arranged by Alan Billingsley (3:35) 
2024 Hal Leonard Choral Spectrum Live: Middle School Edition [Webinar Recording] (1:07:47) (see Hey Ho Nobody Home from 13:13–13:53)
Where the North Wind Blows (2-Part Choir) – Arranged by Cristi Cary Miller (2:22)
The Water is Wide (with Bring Me a Little Water, Sylvie) (2-Part Choir) – Arr. by Rollo Dilworth (3:26) 

[bookmark: _Toc179298211]Learning sequence 4 – the symphonic spectrum
[bookmark: _Toc179298212]Outcomes and syllabus content
[click the ◢ icon to show/hide this section]
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 8 – Stage 4 content – learning sequence 4 – the symphonic spectrum
	Performing
	Listening
	Composing

	Music in practice
Perform own compositions and those of others
Apply knowledge of musical terminology to rehearse and perform
Elements of music
Describe how the elements of music are used in performance
	Music in practice
Listen to live and recorded music and identify musical features and ideas
Use appropriate musical terminology to describe and discuss music
Use listening skills to reflect on own live or recorded performances and compositions
Elements of music
Aurally recognise and describe the elements of music
	Music in practice
Improvise and experiment to communicate musical ideas
Document musical ideas using notations appropriate to the style
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing
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[bookmark: _Toc179298213]Learning sequence 4 overview – the symphonic spectrum
Duration: 2.5 hours (1 week)
Table 9 – learning sequence 4 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know about the instruments used in an orchestra
understand how to describe the timbre of an instrument using music terminology
play melodies on the keyboard including those that are self-composed.
	We can:
name the instruments of the orchestra and identify which orchestral family they each belong to
describe the timbre of an instrument using music terminology
perform a melody on the keyboard including one that is self-composed.


Evidence of learning
Submission of the ‘Instruments of the symphony orchestra’ worksheet.
Opportunities for formative assessment include performance of one or more of the orchestral melodies or self-composed melody, or submission of the composition score.
Suggested differentiation and adjustments: students may prefer to answer questions through class discussion or verbally, rather than responding using written communication.
[bookmark: _Toc179298214]Activity 4.1 – exploring orchestral instruments and timbre
Teacher note: students will need access to the ‘Instruments of the symphony orchestra’ worksheet and the ‘Timbre terminology’ worksheet found in the teacher resource booklet. A copy of the ‘Timbre terminology’ worksheet is also found in the PowerPoint. Envelopes containing the ‘Instrument cards’ from the teacher resource booklet will need to be prepared and given to the students to complete this activity.
Access The Young Person’s Guide to the Orchestra (22:42) (0:00–3:25) and answer the questions provided in the ‘Instruments of the symphony orchestra’ worksheet.
The teacher will give you an envelope of instrument cards. Categorise the instruments into the orchestral families of strings, woodwind, brass and percussion.
Access The Young Person’s Guide to the Orchestra (22:42) (3:33–19:33) and identify each instrument, any interesting facts about the instrument and the timbre of the instrument using the ‘Timbre terminology’ worksheet.
What does timbre mean? Timbre refers to the distinctive quality of a sound that enables the sound sources to be identified.
[bookmark: _Toc179298215]Activity 4.2 – introduction to the keyboard
Teacher note: students will require access to a keyboard for this learning sequence to develop their performance skills. Please refer to the PowerPoint and score booklet for all relevant information. Teachers will guide students through the safety protocols when working with the instruments and explicitly teach the fundamentals of keyboard technique such as hand position, fingering and posture. The safety protocols and keyboard techniques can be found in the PowerPoint. 
Access the score booklet. The teacher will demonstrate how to play the notes on the keyboard using the correct keyboard technique. This will include posture, hand position and fingering.
Play through and practise one or more of the following melodies taken from famous orchestral pieces:
Vivaldi Four Seasons: Spring (La Primavera) Full, original. Youssefian & Voices of Music RV 269 4K (11:09) (from 0:00–0:15)
Dvořák: Symphony No. 9 (From The New World), 2. Largo – Gustavo Dudamel, Berliner Philharmoniker (12:36) (from 0:48–1:16)
Strauss – The Blue Danube Waltz (9:23) (from 1:20–1:35)
Suggested differentiation and adjustments: students may need adjustments playing the keyboard. For example, this could involve performing with support or performing only part of the melody. Advanced versions of the keyboard orchestral melodies are provided in the score booklet.
[bookmark: _Toc179298216]Activity 4.3 – composing a 4-bar melody
Teacher note: students will require access to a keyboard and either a digital notation program or manuscript for this learning sequence. A page of blank manuscript can be found in the score booklet. 
Compose a 4-bar melody on the keyboard using the notes C, D, E, F, G. In your composition, you must follow these guidelines:
4 bars
the piece must start and end on middle C
 time signature
note values: crotchets, quavers and minims (other note values can be used if you wish).
Experiment on the keyboard by improvising on the 5 given notes starting on C. When you hear something that you like, try to play it again and write the notes down. For example, C, C, D, E, C. Continue to use this method until you are happy with your 4-bar melody. Make sure you have enough beats to make up 4 bars of time.
Play the melody again and notate the rhythm of your melody above the notes you have written.
Alternatively, you can compose the rhythm first by experimenting with clapping rhythms and writing them down, before assigning pitches to them.
Notate your composition using notation software or you may like to hand write it using manuscript.
Perform or record your composition.
Suggested differentiation and adjustments: students may need adjustment of the composition activity by altering the parameters of the task. For example, only composing with 2 notes instead of 5, composing only with crotchets or composing 2 bars instead of 4. Notation of the composition could also be done using graphic notation. 


[bookmark: _Toc179298217]Learning sequence 5 – keyboard performance
[bookmark: _Toc179298218]Outcomes and syllabus content
[click the ◢ icon to show/hide this section]
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
Table 10 – Stage 4 content – learning sequence 5 – keyboard performance
	Performing
	Listening

	Music in practice
Develop vocal and/or instrumental skills individually and in groups
Perform from musical scores
Apply knowledge of musical terminology to rehearse and perform
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
	Music in practice
Interpret a range of musical symbols and follow scores that include notations relevant to the repertoire
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[bookmark: _Toc179298219]Learning sequence 5 overview – keyboard performance
Duration: 2.5 hours (1 week)
Table 11 – learning sequence 5 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know the names of the notes in the bass clef
understand how to apply the note names to the keyboard
rehearse and refine a piece of music on the keyboard through listening, discernment and repetition.
	We can:
identify and name the notes in the bass clef
demonstrate how to apply knowledge of note names to the keyboard
rehearse and refine a piece of music on the keyboard.


Evidence of learning
Submission of ‘note names in the bass clef’ worksheet.
[bookmark: _Toc179298220]Activity 5.1 – note names in the bass clef
Teacher note: for this activity, students will require access to the ‘note names in the bass clef’ worksheet found in the teacher resource booklet. Refer to Activity 5.1 – ‘notes names in the bass clef’ in the PowerPoint.
Access the ‘note names in the bass clef’ worksheet. Your teacher will explain how to read the notes in the bass clef and will demonstrate what they sound like on the keyboard.
Practise labelling the notes in the bass clef as required in the worksheet.
Suggested differentiation and adjustments: students may need adjustments in reading the note names on the score. This could include writing the note names above the notes.
[bookmark: _Toc179298221]Activity 5.2 – performing orchestral melodies
Teacher note: students will require access to a keyboard and the score booklet for this learning sequence to develop their performance skills. Students should be given approximately 2.5 to 3 hours of class time to learn the keyboard piece of their choice. Please refer to the score booklet to access the scores. Remind students of the safety protocols when working with the instruments and guide students through the fundamentals of keyboard technique such as hand position, fingering and posture. Differentiation is provided at 3 levels for students to choose from – level 1, level 2 and level 3.
Access the score booklet. Listen to the orchestral pieces listed below and choose one of the pieces to learn on the keyboard:
Ode to Joy – Beethoven Symphony No9 – Royal Scottish National Orchestra (4:20) (from 0:00–0:59)
Vienna Philharmonic & Zubin Mehta – Greig: Morning Mood (Summer Night Concert) (4:08) (from 0:00–0:27)
Trumpet Voluntary (2:55) (from 0:00–1:30)
The teacher will demonstrate how to play the piece as you follow along with the score.
Practise the piece by completing the steps below:
1. Listen to the piece while following the score.
1. Clap the rhythm of the right-hand melody while keeping a steady beat.
1. Play through the piece slowly.
1. Chunk and drill – play through the first 1 to 2 bars 5 times or until you have achieved fluency. Repeat this process with the following bars and then join the bars together.
1. Repeat this process with the left hand (if applicable).
1. Play the left hand and right hand together until fluency is achieved (if applicable).
1. Perform the piece to the class or record your performance for submission.
Suggested differentiation and adjustments: three differentiated versions of each piece are provided for students to choose the level that they wish to work at. Some students may require further adjustment such as performing only part of the piece or performing with support.
[bookmark: _Toc179298222]Learning sequence 6 – keyboard performance continued
[bookmark: _Toc179298223]Outcomes and syllabus content
[click the ◢ icon to show/hide this section]
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
Table 12 – Stage 4 content – learning sequence 6 – keyboard performance continued
	Performing
	Listening

	Music in practice
Perform from musical scores
Apply knowledge of musical terminology to rehearse and perform
Music in context
Perform to audiences in different settings
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
	Music in practice
Listen to live and recorded music and identify musical features and ideas
Interpret a range of musical symbols and follow scores that include notations relevant to the repertoire
Use appropriate musical terminology to describe and discuss music
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Elements of music
Aurally recognise and describe the elements of music


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc179298224]Learning sequence 6 overview – keyboard performance continued
Duration: 2.5 hours (1 week)
Table 13 – learning sequence 6 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know the music terminology associated with the elements of music, performing media and timbre, and texture
understand how to identify the elements of music in a piece of music through listening and score reading
demonstrate understanding of the elements of music through performance.
	We can:
use music language to identify and describe performing media and timbre, and texture
respond to questions about the elements of music used in a piece of music
apply understanding of the elements of music to perform a piece on the keyboard.


Evidence of learning
Opportunities for formative assessment include performance on the keyboard and written responses to the listening questions.
[bookmark: _Toc179298225]Activity 6.1 – keyboard performance
Teacher note: students will require access to a keyboard and the score found in the score booklet for this learning sequence to develop their performance skills. This may be an opportunity for informal or formal assessment.
Students complete a final practise of their keyboard piece.
Students perform their keyboard piece for the teacher or the class. 
Suggested differentiation and adjustments: three differentiated versions of each piece are provided for students to choose the level that they wish to work at. Some students may require further adjustment such as performing only part of the piece or performing with support. Teacher to decide on performance method, for example just for the teacher or in front of the class, based on class context.
[bookmark: _Toc179298226]Activity 6.2 – score scavenger
Teacher note: students will require the printed score of the piece they performed in the previous activity, a pencil and a highlighter. Answers are provided in the teacher resource booklet.
Access the score and recording of the piece you performed and highlight and label the following musical features on the score:
title
composer
treble clef and bass clef (if applicable)
time signature
tempo
note names and values such as crotchet, quaver
double barline.
Using a highlighter, trace over the treble clef line of the first 4 bars. Describe the contour of the melody (ascending/descending/steps/leaps/skips).
[bookmark: _Toc179298227]Activity 6.3 – listening
Teacher note: students will require access to the audio of the orchestral piece they performed on the keyboard. Answers can be found in the teacher resource booklet.
Access the recording of the orchestral piece you played on the keyboard:
Ode to Joy – Beethoven Symphony No9 – Royal Scottish National Orchestra (4:20) (from 0:16–0:58)
Vienna Philharmonic & Zubin Mehta – Greig: Morning Mood (Summer Night Concert) (4:08) (from 0:00–0:27)
Trumpet Voluntary (2:55) (from 0:00–0:55)
Answer these questions based on the piece you selected:
Which performing media are playing the melody?
Describe the timbre of the performing media playing the melody.
Which instrument/s or instrument families are performing the accompaniment?
How would you describe the texture of this section? You must describe the density (think/thin) and the type of texture (phonic).
Suggested differentiation and adjustments: students may prefer to answer questions through class discussion or verbally, rather than responding using written communication.
[bookmark: _Toc179298228]Activity 6.4 – musical bingo
Teacher note: access the Musical Bingo resource and print out the bingo cards for the class to play offline. Access the instrument recordings via the link to guide the students through the instrument bingo game. Alternatively, this game can be accessed individually by students online using their own device.
The teacher will give you an instrument bingo card. The aim of the game is to successfully identify and mark off each instrument that you hear. The first person to correctly identify all of the instruments on their card wins the title of instrument bingo champion.

[bookmark: _Toc179298229]Learning sequence 7 – electronic layering
[bookmark: _Toc179298230]Outcomes and syllabus content 
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 14 – Stage 4 content – learning sequence 7 – electronic layering
	Performing
	Listening
	Composing

	Music in practice
Develop vocal and/or instrumental skills individually and in groups
Experiment with technologies to explore creative possibilities
Music in context
Apply stylistic characteristics in performance
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
	Music in practice
Listen to and explore a range of repertoire to compare pieces of music
Identify and describe the use of technologies in repertoire
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Music in context
Make connections between pieces of music
Reflect on aesthetic qualities of music in personal responses to repertoire
Elements of music
Describe how composers use the elements of music to communicate musical ideas in repertoire
	Music in practice
Experiment with different ways of combining musical ideas
Use a range of sound sources, sound production methods, timbres and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record musical ideas
Reflect on and document in writing compositional choices and processes
Music in context
Explore how conventions of different styles and media can be used to create meaning
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[bookmark: _Toc179298231]Learning sequence 7 overview – electronic layering
Duration: 2.5 hours (1 week)
Table 15 – learning sequence 7 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know and define the different types of texture in music and how they are created through layers
understand how to use digital technologies to create different types of texture
interpret a visual score to identify musical features in a piece of music
compare pieces of music according to the elements of music.
	We can:
name and define the different types of texture in music and use digital technologies to demonstrate each type of texture
identify and describe musical features in a visual score through listening
apply understanding of the elements of music to compare 2 versions of the same piece.


Evidence of learning
Opportunities for formative assessment include notation of musical material used in the digital activity, performance on the keyboard or written responses to the listening questions and comparative analysis.
Suggested differentiation and adjustments: students may prefer to answer questions through class discussion or verbally, rather than responding using written communication.
[bookmark: _Toc179298232]Activity 7.1 – Incredibox
Teacher note: to complete the activity, students will require a device and earphones to access the online digital tool. An example of the graphic notation is provided in the teacher resource booklet.
The aim of this activity is to create different textures using layers of sound on your device. Access Incredibox and select Demo from the top tab. Select a version to start mixing music (it may take a minute to load). 
Drag and drop each icon individually to listen to each sound. Establish which sounds are melodic, harmonic or rhythmic.
Choose one or more of the layers of sound and notate its pattern using graphic notation.
Experiment with creating the following textures:
monophonic and thin
homophonic and moderately thick
homophonic and thin
polyphonic and moderately thin
own choice.
Extension: notate one of the types of texture you created using graphic notation.
Reflection question: Which texture was your favourite combination and why?
Suggested differentiation and adjustments: students may need some adjustment by creating the textures given using less layers of sound.
[bookmark: _Toc179298233]Activity 7.2 – animated graphic score
Teacher note: access the link provided in the activity below and lead the class in discussion using the questions provided. Answers to the questions are provided in the teacher resource booklet.
Access Grieg’s In the Hall of the Mountain King (2:39) and discuss the piece using the following questions as a guide:
Which instrument began playing the piece and how did they create the sound?
How could you tell when the melody entered? What did it sound like? What did it look like?
How were short sounds and long sounds notated on the score?
How were high notes and low notes notated on the score?
How could you tell if the texture was thick? What did it sound like? What did it look like?
[bookmark: _Toc179298234]Activity 7.3 – ‘In the Hall of the Mountain King’
Teacher note: students will need access to a keyboard and the score booklet to complete this activity. Answers to the score reading activity can be found in the teacher resource booklet.
Practise the melody of In the Hall of the Mountain King (2:28) (from 0:00–0:29) on keyboard. Perform as a class.
Highlight and label the following musical features on the score:
title
composer
treble clef
time signature
crotchets, quavers, minim
accidentals
double barline
Suggested differentiation and adjustments: some students may require adjustment in the performing activity by only presenting part of the piece or performing with support.
[bookmark: _Toc179298235]Activity 7.4 – comparative analysis
Teacher note: access the links provided and guide students through the comparative analysis table in the PowerPoint. Answers are provided in the teacher resource booklet.
Compare Grieg’s In the Hall of the Mountain King (2:28) (from 0:00–1:04) with Justin Timberlake’s Hair up (2:58) (from 0:00–0:52) by completing the comparative analysis table below. Consider the elements of music such as performing media, timbre and texture.
Table 16 – comparative analysis
	Musical features
	Grieg – ‘In the Hall of the Mountain King’
	Timberlake – ‘Hair Up’

	Performing media
	
	

	Timbre
	
	

	Texture
	
	




[bookmark: _Toc179298236]Learning sequence 8 – roles of layers of sound in electronic music
[bookmark: _Toc179298237]Outcomes and syllabus content
[click the ◢ icon to show/hide this section]
A student:
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 17 – Stage 4 content – learning sequence 8 – roles of layers of sound in electronic music
	Listening
	Composing

	Music in practice
Identify and describe the use of technologies in repertoire
Use appropriate musical terminology to describe and discuss music
Music in context
Describe music in relation to a particular time period, culture, genre or style
Describe the stylistic, historical or geographical origins of pieces of music
Elements of music
Aurally recognise and describe the elements of music
	Music in practice
Improvise and creatively explore musical ideas in response to a stimulus
Improvise and experiment to communicate musical ideas
Experiment with different ways of combining musical ideas
Use a range of sound sources, sound production methods, timbres and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record musical ideas
Music in context
Create musical ideas reflective of a genre or style
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing
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[bookmark: _Toc179298238]Learning sequence 8 overview – roles of layers of sound in electronic music
Duration: 2.5 hours (1 week)
Table 18 – learning sequence 8 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know about the roles of performing media used in music
understand how layers are combined in electronic music to create different types of texture
demonstrate how electronic sounds can be combined using digital technologies.
	We can:
name and define the role of layers of sound using music terminology
demonstrate how layers are combined using digital technologies
apply understanding of how layers are combined to create a short composition.


Evidence of learning
Opportunities for formative assessment include written responses to the listening questions or demonstration of the composition activity.
[bookmark: _Toc179298239]Activity 8.1 – listening
Teachers note: for this activity, the students will require access to ‘The roles of layers of sound’ worksheet available in the teacher resource booklet. The PowerPoint also supports this activity.
Learn about the roles of the layers of sound.
Access the listening excerpts and complete ‘The roles of layers of sound’ worksheet by identifying the performing media and the role of each layer of sound in each piece.
Suggested differentiation and adjustments: adjustments may include selecting pieces to analyse with fewer layers of sound.
[bookmark: _Toc179298240]Activity 8.2 – layering lead, synth pads, beats and bass synth
Teacher note: students require access to a digital audio workstation (DAW) to complete this activity. Refer to the PowerPoint for teaching the content of this activity.
Learn about electronic music layers and roles – lead, synth pad, bass or bass synth and beats.
Access a digital audio workstation such as BandLab For Education and experiment with layering electronic sounds using the loops provided in the software or by creating your own. You can use the search function in BandLab to explore the different loops available and drag and drop them into the DAW. 
For this activity you must create a minimum of 8 bars of musical material using 4 layers of sound. The layers must consist of:
synth pad (harmonic layer)
bass synth (harmonic/rhythmic layer)
beats (rhythmic layer)
lead (melodic layer)
Suggested differentiation and adjustments: suggested adjustments for supporting all students to achieve in the digital technology activity include working with fewer layers of sound. For example, 2 layers inclusive of beats and lead.


[bookmark: _Toc179298241]Learning sequence 9 – creating music
[bookmark: _Toc179298242]Outcomes and syllabus content
[click the ◢ icon to show/hide this section]
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 19 – Stage 4 content – learning sequence 9 – creating music
	Performing
	Listening
	Composing

	Music in practice
Experiment with technologies to explore creative possibilities
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
	Music in practice
Identify and describe the use of technologies in repertoire
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Transcribe musical patterns using notations relevant to the repertoire
Music in context
Discuss music from the perspectives of composer, performer and audience
Describe how music is adapted or arranged
Elements of music
Describe how composers use the elements of music to communicate musical ideas in repertoire
	Music in practice
Improvise and creatively explore musical ideas in response to a stimulus
Use a range of sound sources, sound production methods, timbres and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record musical ideas
Document musical ideas using notations appropriate to the style
Reflect on and document in writing compositional choices and processes
Elements of music
Reflect on the use of the elements of music in own compositions and the compositions of others
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[bookmark: _Toc179298243]Learning sequence 9 overview – creating music
Duration: 2.5 hours (1 week)
Table 20 – learning sequence 9 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand how to combine layers of sound to create a piece of music either acoustically or using a DAW
demonstrate our understanding of texture through the creative process
document the compositional process and present a graphic score.
	We can:
apply understanding of how to combine layers of sound to create a piece of music either acoustically or using a DAW
demonstrate understanding of texture through experimentation during the creative process
write about the compositional process and document a composition using a graphic score.


Evidence of learning
Summative assessment for this activity is provided in learning sequence 10, however, this could also be used for formative assessment.
[bookmark: _Toc179298244]Activity 9.1 – composing with layers of sound
Teacher note: this activity will be used for summative assessment. Distribute the ‘Music Stage 4 – sample assessment task – Sound lab’. For this assessment, students may choose to work individually or in small groups. There are 2 options for students to choose from which are outlined below. Students should be given at least 3 hours to work on the creation of their music. Students will need access to either classroom instruments or a DAW and the ‘Composition planning and reflection worksheet’ provided in the teacher resource booklet.
In this activity, you will create a one-minute composition using either classroom instruments in groups, or individually or in pairs using a DAW. Your composition will need to be performed or played to the class. A ‘Composition planning and reflection worksheet’ will need to be completed during the process of creating your composition.
Task description
Create a one-minute composition. You must include:
at least 4 layers of sound that fulfil the roles of melodic role, harmonic role and rhythmic role. Adding a bass line is recommended. Additional layers can be added. 
two different types of texture (monophonic/homophonic/polyphonic).
Suggested differentiation and adjustments: suggested adjustments for supporting all students to achieve in the composition task include working with fewer layers of sound. For example, 2 layers inclusive of melody and rhythmic accompaniment or asking students to demonstrate just one type of texture such as homophonic. Students may also adjust the length of the composition.
[bookmark: _Toc179298245]Activity 9.2 – documenting your composition
Teacher note: students will need access to either classroom instruments or a DAW, the ‘Composition planning and reflection worksheet’ and the ‘Graphic score example’ provided in the teacher resource booklet. The composition and worksheet will be worked on simultaneously. Students will need an A4 sheet of paper to complete the graphic score.
Access the ‘Composition planning and reflection worksheet’ and document the planning and process of your composition as it evolves. 
Record your composition.
Create a graphic score of your composition that represents each layer of sound and what they are playing. Consider the order of the layers on your score. The rhythmic layers should be positioned at the bottom of the score, followed by the bass line, harmonic layers and melody at the top. An example has been provided for you.
Suggested differentiation and adjustments: students may prefer to document their composition process using multimodal forms of communication. For example, through video, audio or presenting it as a website.
Students may need explicit teaching support or a scaffold to create their graphic score.


[bookmark: _Toc179298246]Learning sequence 10 – composition assessment
[bookmark: _Toc179298247]Outcomes and syllabus content
[click the ◢ icon to show/hide this section]
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 21 – Stage 4 content – learning sequence 10 – composition assessment
	Performing
	Listening
	Composing

	Music in practice
Experiment with technologies to explore creative possibilities
	Music in practice
Identify and describe the use of technologies in repertoire
Use appropriate musical terminology to describe and discuss music
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Transcribe musical patterns using notations relevant to the repertoire
Use listening skills to reflect on own live or recorded performances and compositions
Music in context
Discuss music from the perspectives of composer, performer and audience
Elements of music
Describe how composers use the elements of music to communicate musical ideas in repertoire
	Music in practice
Use a range of sound sources, sound production methods, timbres and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record musical ideas
Document musical ideas using notations appropriate to the style
Reflect on and document in writing compositional choices and processes
Music in context
Compose with a consideration of performer and audience perspectives
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing
Reflect on the use of the elements of music in own compositions and the compositions of others
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[bookmark: _Toc179298248]Learning sequence 10 overview – composition assessment
Duration: 2.5 hours (1 week)
Table 22 – learning sequence 10 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand how to refine a composition through critical listening and evaluation
use a range of sound sources, sound production methods and timbres to compose and notate musical ideas using different textures
apply understanding of how sound can be represented through symbols using graphic notation.
	We can:
identify and explain which aspects of the piece need adjustment, and describe why and how adjustments are made to a composition
create and present own musical composition that demonstrates different timbres and textures
document compositions using graphic notation.


Evidence of learning
Evidence of learning is seen through summative assessment of the composition, ‘Composition planning and reflection worksheet’ and graphic score.


Suggested differentiation and adjustments: suggested adjustments for supporting all students to achieve in the composition task include working with fewer layers of sound. For example, 2 layers inclusive of melody and rhythmic accompaniment, or asking students to demonstrate just one type of texture such as homophonic. Students may also adjust the length of the composition to their needs.
Students may prefer to document their composition process using multimodal forms of communication for example through video, audio or presenting it as a website.
Students may need support through explicit teaching or a scaffold to create their graphic score.
[bookmark: _Toc179298249]Activity 10.1 – refining the composition and graphic score
Teacher note: students will need access to either classroom instruments or a DAW, and the ‘Composition planning and reflection worksheet’ and ‘Graphic score example’ provided in the teacher resource booklet. The composition and worksheet will be worked on simultaneously. Students will need an A4 sheet of paper to complete the graphic score.
Continue to refine and rehearse (if applicable) your composition. Consider the following questions when refining your piece:
Do the sounds/performing media go together well? Do the timbres blend together?
Do the sounds you have chosen provide some contrast in timbre?
Do the layers of sound enter the piece in a logical progression?
Is there a contrast in texture in the piece? For example, thick and thin?
Are there any sections that do not sound as successful as other sections? How could you change or develop it?
Does the ending of the piece sound like an ending? How could you make it sound like it has finished?
How do you think your piece will be perceived from the perspective of a listener or audience?
What do you like about your piece?
Use the checklist to ensure you have included all aspects of the task.
[bookmark: _Toc179298250]Activity 10.2 – assessment
Teacher note: the compositions can be assessed during class time or can be submitted to the class teacher. Please refer to the ‘Music Stage 4 – sample assessment task – Sound lab’ for all assessment details.
Perform or play the recording of your composition to the class for assessment. Submit your ‘Composition planning and reflection worksheet’ and graphic score to the teacher.


[bookmark: _Toc179298251]Differentiation advice
Differentiated learning should be enabled through both planned and contingent adjustments to the teaching approach for content, process, product and the learning environment. For more information on differentiation go to Differentiating learning and Differentiation.
When using these resources in the classroom, it is important for teachers to consider the needs of all students in their class, including:
Aboriginal and Torres Strait Islander students. Targeted strategies can be used to achieve outcomes for Aboriginal students in K–12 and increase knowledge and understanding of Aboriginal histories and culture. Teachers should use students’ Personalised Learning Pathways to support individual student needs and goals.
EAL/D learners. EAL/D learners will require explicit English language support and scaffolding, informed by the EAL/D enhanced teaching and learning cycle and the student’s phase on the EAL/D Learning Progression. In addition, teachers can access information about supporting EAL/D learners and literacy and numeracy support specific to EAL/D learners.
Students with additional learning needs. Learning adjustments enable students with disability and additional learning and support needs to access syllabus outcomes and content on the same basis as their peers. Teachers can use a range of adjustments to ensure a personalised approach to student learning. In addition, the Universal Design for Learning planning tool can be used to support the diverse learning needs of students using inclusive teaching and learning strategies and subject specific curriculum considerations can be found on the Inclusive Practice hub.
High potential and gifted learners. Assessing and identifying high potential and gifted learners will help teachers decide which students may benefit from extension and additional challenge. Effective strategies and contributors to achievement for high potential and gifted learners helps teachers to identify and target areas for growth and improvement. In addition, the Differentiation adjustment tool can be used to support the specific learning needs of high potential and gifted students. The High Potential and Gifted Education Professional Learning and Resource Hub supports school leaders and teachers to effectively implement the High Potential and Gifted Education Policy in their unique contexts.
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