
[bookmark: _Hlk148085229]Music Stage 4 – sample unit
Garage to Grammys
This resource is a sample unit for Stage 4. It provides an example of one way to approach programming for Music 7–10 Syllabus (2024). This unit addresses music knowledge, understanding and skills developed through the 3 interrelated focus areas of performing, listening and composing. The repertoire requirements of jazz and popular music are explored through the learning activities that address the content groups of music in practice, music in context and the elements of music.
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[bookmark: _Toc112681289][bookmark: _Toc210136620]Overview
Description: students develop performance skills on guitar, keyboard, bass, vocals and drums through selected repertoire. They learn how the foundations of popular music evolved from blues and jazz through to rock and pop. Students are assessed on performing a given piece, demonstrating melodic, harmonic and rhythmic roles within an ensemble. Students listen to and perform music from a variety of styles, periods and genres to identify, understand and describe how the elements of music have been used and manipulated. Students collaborate in small groups to create an original composition or arrange a popular song, making musical decisions that reflect the elements of music. 
Duration: this unit is designed to be completed over approximately 25 hours but can be adapted to suit the school context.
Repertoire requirements: this unit addresses the repertoire requirements of jazz and popular music.
Jazz music is explored through the study of swing and blues influenced repertoire through listening and performing activities.
Popular music is explored through the study of 12-bar blues based repertoire and developing an understanding of the key musical features of popular music styles through listening, performing and composing activities.
Explicit teaching: suggested learning intentions and success criteria are available for the lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. Other explicit teaching strategies used within the unit include chunking and sequencing and using effective feedback. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
Assessment: students are provided with regular formative assessment opportunities when performing individually and in small groups. Students perform demonstrating melodic, harmonic and rhythmic roles within an ensemble and are assessed on their ability to maintain their role and work with others.
Consulted with: Rural Learning Exchange and Curriculum subject matter experts.
Creation date:25 September 2025
[bookmark: _Toc210136621][bookmark: _Toc112681290]Outcomes
A student:
· MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
· [bookmark: _Hlk156303986]MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
· MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc210136622]Support resources
This sample unit aligns with the following support materials:
Garage to Grammys – PowerPoint
Garage to Grammys – score booklet
Garage to Grammys – teacher resource booklet
Garage to Grammys – sample assessment task
Garage to Grammys – ‘Feelin’ Blues-E’ tutorial videos
Garage to Grammys – Keyboard chord guide.
All documents associated with this resource can be found on the Music 7–10 (2024) webpage of Planning, programming and assessing creative arts 7–10.


[bookmark: _Program_register][bookmark: _Learning_sequence_1][bookmark: _Toc210136623][bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc112681291]Learning sequence 1 – the blues
[bookmark: _Toc210136624][bookmark: _Hlk156304832]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
Table 1 – Stage 4 content – Learning sequence 1 – the blues
	Performing
	Listening

	Music in practice
Develop vocal and/or instrumental skills individually and in groups
Perform from musical scores
	Music in practice
Listen to live and recorded music and identify musical features and ideas
Interpret a range of musical symbols and follow scores that include notations relevant to the repertoire
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Music in context
Make connections between pieces of music
Elements of music
Aurally recognise and describe the elements of music


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 2.5 hours (one week)
Table 2 – Learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand the history and musical features of the blues genre
identify the 12-bar blues musical structure
apply understanding of the 12-bar blues structure to the C major scale to identify and play the chord progression in C major on the keyboard.
	We can:
identify and explain the musical features of subgenres of blues styles through listening
identify a 12-bar blues chord progression through listening
notate the chords of the 12-bar blues chord progression in C major and play the 12-bar blues chord progression in C major on the keyboard.


Evidence of learning
Student written responses
Notation and performance of 12-bar blues chord progression in C major
Suggested differentiation and adjustments: students may need additional support through the use of a word bank to support developing responses during listening activities. There may be the need to increase the size of the worksheet activities, in particular the manuscript paper, to support students needing fine motor skills or visual adjustments.
[bookmark: _Activity_1_–][bookmark: _Toc210136625]Activity 1.1 – the blues
Teacher note: this activity introduces the blues and is supported by the PowerPoint and class discussion facilitator support in the teacher resource booklet.
As a class read through the content in the PowerPoint on the origins of the blues and gain an understanding of features of various forms and their development over time. As you read through the PowerPoint, identify and document 2 historical facts and 3 musical features of the blues genre of music.
To further build your understanding, listen to the examples provided in the PowerPoint and identify the musical features. As a class, discuss the musical features you identified for each example.
Call & Response. Work song – Prision song (1966) (0:57)
Bessie Smith - St. Louis Blues (Audio) (3:10) (from 0:00–0:47)
Tracy Chapman - Give Me One Reason (Official Music Video) (4:07) (from 0:00–1:40)
Use the PowerPoint to learn some pitch music terms related to jazz and popular music.
Build your understanding of music terms that are commonly found in blues, jazz and rock music.
Read through the definitions and watch the relevant videos to further explain the following terms:
improvisation – Jazz Fundamentals: What Is Improvisation? (1:57)
blues notes – NYJC Glossary of Terms - Blue Notes (1:14)
12-bar blues chord progression – Introduction to the blues - an easy and accessible explanation of the classic 12-bar blues format (4:49)
riff and lick – Guitar Riff vs Lick: EASY Beginners Guide (2:23).
[bookmark: _Toc210136626]Activity 1.2 – early blues style – listening
Teacher note: supply students with a copy of ‘Activity 1.2 – early blues style – listening worksheet’ from the teacher resource booklet. The PowerPoint also supports this activity. At the completion of this activity, lead a class discussion where students share and check their responses.
As a class, read through the content in the PowerPoint on the blues styles and gain an understanding of features of various forms and their development over time.
Listen to the 3 examples of early blues music to complete ‘Activity 1.2 – early blues style – listening worksheet’.
Walk On (3:19) performed by Sonny Terry and Brownie McGhee (from 0:17–1:45)
Sweet Home Chicago (2:59) performed by Robert Johnson (from 0:00–2:00)
Spoonful (2:50) performed by Howlin’ Wolf (from 0:00–1:57)
After answering the questions for each piece, review your responses and align the information with the relevant elements of music:
pitch
duration
structure
performing media and timbre
As you review your responses, write the corresponding number(s) next to your observations to indicate the related elements of music. Note: an observation may relate to more than one element, so you can assign multiple numbers if applicable.
Refer to the example slide in the PowerPoint for guidance.
The final question on the worksheet requires you to write a paragraph identifying common musical features that you found across all 3 pieces.
[bookmark: _Toc210136627]Activity 1.3 – 12-bar blues chord progression
Teacher note: in this activity, each student will require a copy of ‘Activity 1.3 – 12-bar blues chord progression worksheet’ found in the teacher resource booklet. This activity is supported by the PowerPoint.
Learn about the 12-bar blues chord progression following the slides presented by your teacher.
Listen to I Feel Good (I Got You) (2:44) performed by James Brown (from 0:00–0:41).
As you listen, complete ‘Activity 1.3 – 12-bar blues chord progression worksheet’ by drawing an asterisk in the bars where you hear a chord change within the 12-bar blues chord progression.
Participate in the class discussion with your teacher to check the answers for the chord changes.
The piece will be played again while you use your index finger to follow along on your worksheet, tapping 4 beats for each bar to keep track of the changes.
Repeat this listening activity with one of the following examples.
Elvis Presley - Hound Dog (Official Audio) (2:13) performed by Elvis Presley (from 0:00–0:49)
Johnny Be Goode (2:42) performed by Chuck Berry (from 0:00–1:27)
Wipe Out (2:46) performed by The Surfaris (from 0:00–1:08)
Note that these examples include a brief vocal or instrumental introduction to start the piece.
Reflection question
[bookmark: _Learning_sequence_1_3][bookmark: _Learning_sequence_2]Were there any musical features or instruments you heard that helped to show the chord changes? If so, what were they?
[bookmark: _Toc210136628]Activity 1.4 – 12-bar blues chord progression in C major
Teacher note: in this activity, students learn how to identify the chord names for the 12-bar blues in C major. This activity is supported by ‘Activity 1.4 – 12-bar blues chord progression in C major worksheet’ in the teacher resource booklet and PowerPoint.
Complete the below steps using ‘Activity 1.4 – 12-bar blues chord progression in C major worksheet’, to learn how to write out the 12-bar blues chord progression and scale for C major.
1. Write out the 12-bar blues chord progression using roman numerals.
1. Notate the C major scale on the music staff provided.
1. Under each of the notes, write the roman numerals from I to VIII.
1. Circle the notes I, IV and V.
1. Write the chords for the 12-bar blues chord progression in C major as note names.
1. Write out the C major scale on the staff below and this time notate the triad notes in the chords for C, F and G.
To develop your understanding further on the 12-bar blues chord progression in C major, play through the progression on the keyboard to familiarise yourself with it.
Extension activity
Students use the music alphabet (ABCDEFG repeat) or notes on a keyboard to work out the chord names used in a 12-bar blues chord progression for A major and G major.
Tip – the starting note will relate to chord 1. Move up the scale to find the correct note for chords 4 and 5.


[bookmark: _Toc210136629]Learning sequence 2 – the guitar
[bookmark: _Toc210136630]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
Table 3 – Stage 4 content – Learning sequence 2 – the guitar
	Performing
	Listening

	Music in practice
Develop vocal and/or instrumental skills individually and in groups
Perform in an ensemble recognising own role and those of others
Demonstrate safe vocal and instrumental practices including correct posture, warm-up and technique
Reflect on own experience of performing to develop performance skills
Music in context
Apply stylistic characteristics in performance
Apply protocols and responsibilities of working safely and respectfully with others
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
	Music in practice
Interpret a range of musical symbols and follow scores that include notations relevant to the repertoire
Use listening skills to reflect on own, live or recorded performances and compositions
Music in context
Make connections between pieces of music


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 5 hours (2 weeks)
Table 4 – Learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
apply correct technique and safe practice when playing the guitar
build understanding of the 12-bar blues chord progression
read and play using various forms of guitar notation – tablature and chord diagrams
develop individual performance skills.
	We can:
play melodic and chordal patterns on the guitar demonstrating correct technique and secure delivery
interpret guitar tablature and chord diagram notation systems
demonstrate skills and understanding through playing as an individual and within an ensemble.


Evidence of learning
Teacher observations of guitar technique to monitor progress of individuals
Suggested differentiation and adjustments: guitar pieces include various levels to support student ability. This supports student participation, progress of skills and participating with peers. When strumming chords, have students only play on beat 1 and use remainder beats in the bar to change to the new chord shape. Adjust accordingly to the individual, as some students may only require one or 2 beats to reposition their hands.
[bookmark: _Toc210136631]Activity 2.1 – facts and features of the guitar
Teacher note: the PowerPoint supports this activity.
Work through the PowerPoint slides to gain an understanding of the facts and features of the guitar, including acoustic, nylon (classical), electric, bass and their various uses.
Pay particular attention to advice given on using correct technique, including holding and playing the guitar.
[bookmark: _Toc210136632]Activity 2.2 – 12-bar blues chord progression in A major and reading tablature
[bookmark: _Activity_2.2_–]Teacher note: the PowerPoint and score booklet support this activity.
Your teacher will explain what tablature is and how to interpret it using the slides from the PowerPoint.
As a class, work through playing blues in A major – level 1, 2 and 3 on the guitar.
As you practise interpreting and playing the TAB notation individually, pay particular attention to the use of the correct fingers and strings for each.
Ensure to use a down strum for each, isolating the set strings needed.
Practise 12-bar blues chord progression in A major individually or in small groups.
Choose the level you are most comfortable with and work on refining playing it.
You will come back together and perform through the piece as a class. Again, choose the appropriate level to match your ability.
[bookmark: _Learning_sequence_1_2]Extension: if you can play all 3 levels proficiently, you might like to try the extension version which requires you to include some passing notes to lead between the chord changes. A copy of this has been included in the score booklet.
[bookmark: _Toc210136633]Activity 2.3 – swing versus straight rhythms
Teacher note: in this activity, students will explore the rhythmic connection between big band jazz and rhythm and blues. The focus is on the swing rhythm pattern commonly found in big band jazz and how it shares a similar rhythmic feel with the blues shuffle pattern in rhythm and blues. Through listening and performing experiences, students will develop a deeper understanding of these music styles and their distinctive rhythmic characteristics. By comparing swing and straight rhythms, students will gain insight into stylistic differences and historical origins, particularly the influence of big band jazz and its signature swing feel. The PowerPoint slides support this activity. Note, the backing track plays through 12 cycles of the 12-bar blues chord progression.
Your teacher will discuss the features of swing music and play an example – Glenn Miller - In the Mood | Colorized (1941) (3:21) performed by Glenn Miller.
While listening, pay attention to how the instruments are used as they are featured, including the swing rhythm pattern played by the drums.
Your teacher will guide you through clapping triplet patterns to help you understand how they become the basis of this pattern.
As a class, clap through the swing rhythm and straight quaver rhythm. While both patterns have 2 sounds each beat, pay attention to how they differ. Swing pattern has the long-short feel, and the straight quavers are divided evenly (1 and 2 and 3 and 4 and).
Go through the PowerPoint slide on shuffle rhythms. Read the information and watch the video to gain further understanding.
How to Play the Blues Shuffle | Beginner Guitar Tips (3:34)
On guitar, revisit the ‘12-bar blues in A major’ activity learned in the previous lesson (ensure to choose the appropriate level for your ability) and play along with the blues in A major backing track.
Blues Shuffle in A (5:42)
Your teacher will monitor your progress and accuracy while playing along with the backing track and will stop the music when they feel everyone can accurately play the rhythm.
[bookmark: _Toc210136634]Activity 2.4 – chords on the guitar
Teacher note: the PowerPoint supports this activity.
As a class, learn about how a chord is constructed and how to read a guitar chord diagram.
You will learn chords A7, D7 and E7 on the guitar and play through 2 chord progressions to help you with changing between each chord shape and improving your technique.
When playing, make sure you are using the correct fingers for the appropriate string and frets, Also, ensure correct pressure to support a clear sound for each note.
Using a down strum for your playing, your teacher will guide you through using beats rest to help you change your fingers in preparation for the new chord.
You will work on securing your ability to change between each chord shape and reduce the need for beats rest. This will support you in building to strum all 4 beats in each bar.
Your teacher introduces the guitar strum patterns in  to support you in exploring some variety in your strumming, to create rhythmic interest. You may need to adjust these patterns and include rest beats to change if you are still requiring time to move your fingers and change shape between each chord. Explore the patterns as you become confident in changing between the chords.
[bookmark: _Toc210136635]Activity 2.5 – learning ‘Feelin’ Blues-E’
Teacher note: in this activity, students will develop an understanding of how repeated musical material, in the form of a riff, is featured in jazz and popular music. This will be explored further through the learning of ‘Feelin’ Blues-E’, which consists of 3 parts: Part 1 (melody), Part 2 (accompaniment) and Part 3 (bass). Each of these parts have been developed using riff ideas.
Throughout the activity, students will also build their skills in reading tablature and refining their technical abilities on the guitar. Additionally, they will gain a deeper understanding of the 12-bar blues structure.
As part of the assessment for this unit, students will work collaboratively as an ensemble, while each will be assessed on their ability to individually perform one of the parts. This approach will help students refine their technique and allow you to assess their ability, collaborate effectively with others and expand their knowledge of key musical concepts. 
The PowerPoint and score booklet support this activity. Provide all students with a copy of the music for the 3 parts to ‘Feelin’ Blues-E’.
Listen to the below examples from jazz and rock styles where riffs (repeated musical pattern) are a prominent feature.
Watermelon Man (Remastered 2007) (7:09) performed by Herbie Hancock (from 0:00–0:44)
Green Onions (2:53) performed by Booker T. and the MG’s (from 0:00–0:50)
Enter Sandman (Remastered) (5:31) performed by Metallica (from 0:00–1:13)
Seven Nation Army (3:58) performed by The White Stripes (from 0:00–1:30)
Smoke on the Water (6:14) performed by Deep Purple (from 0:00–0:57)
Learn Part 1 (melody) for ‘Feelin’ Blues-E’.
You will go through the tablature for ‘Feelin’ Blues-E’ with your teacher. Be prepared to answer questions about what strings, fingers and frets are needed to play each line.
As a class go through learning the piece on guitar. Remember to focus on using correct playing technique and maintaining good posture, especially ensuring that your hand position allows you to reach the required strings and frets comfortably.
Your teacher will guide the class through playing Part 1 of the piece, breaking it down into 2 bar sections. You will then practise each line before playing the entire piece together.
You will be provided some class time to practise the piece on your own or with a partner. After practising, the whole class will come together to play through the piece again.
This process is repeated working through the next 2 parts of the piece – Part 2 (accompaniment) and Part 3 (bass). Note: while the music for these parts are for the guitar, it has been written on the staff to make it easier to read – they are played an octave lower. The number 8 below the treble clef indicates to do this.
If the class has access to a bass guitar, the teacher will explain that while the notation for a bass guitar only has 4 lines for the TAB (relates to the 4 strings), these notes correspond to the lowest 4 strings on a guitar (E, A, D, G – strings 6, 5, 4, 3). This provides the option for you to play Part 3 on a guitar or a bass guitar.
The class will be divided into 3 groups. One group will play Part 1, another Part 2, while the remaining group plays Part 3. You will play together slowly under your teacher’s guidance, and then you will switch parts.
If time permits, form small groups of at least 3 players. Each group member will take on a different part. Play through the piece slowly and rotate until everyone has played each part.
‘Feelin’ Blues-E’ – tutorial videos
Part 1 – guitar (5:24)
Part 2 – guitar (5:12)
Part 3 – guitar (4:38)
Part 3 (electric bass) (4:56)
Ensemble  (1:09)
Ensemble with electric bass (1:10)


[bookmark: _Toc210136636]Learning sequence 3 – performance assessment
[bookmark: _Toc189834183][bookmark: _Toc210136637]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
Table 5 – Stage 4 content – Learning sequence 3 – performance assessment
	Performing

	Music in practice
Develop vocal and/or instrumental skills individually and in groups
Perform music in a range of musical styles to communicate musical ideas
Perform music in a range of musical styles to communicate musical ideas
Perform in an ensemble recognising own role and those of others
Perform from musical scores
Apply knowledge of musical terminology to rehearse and perform
Demonstrate safe vocal and instrumental practices including correct posture, warm-up and technique
Reflect on own experience of performing to develop performance skills
Music in context
Apply stylistic characteristics in performance
Understand the purpose of a performance
Communicate musical ideas with expression
Perform with consideration of composer and audience perspectives
Apply the protocols and responsibilities of working safely and respectfully with others
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 2.5 hours (one week)
Table 6 – Learning sequence 3 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
rehearse and refine a piece of music using listening and performing skills
develop individual performance skills to play in an ensemble.
	We can:
play the music demonstrating a controlled and accurate performance
apply safe practice and correct technique on the guitar
respond to feedback during the rehearsal process to refine performing and listening skills
demonstrate the ability to maintain individual role and secure ensemble balance and cohesion.


Evidence of learning
Performance assessment task
Suggested differentiation and adjustments: monitor individual student progress during rehearsals and ensure that the ensemble is playing at a tempo that is achievable for every member to play their chosen part.
[bookmark: _Toc210136638]Activity 3.1 – performance assessment
Teacher note: in this activity students will be provided with information on the performance assessment, including what to prepare and how they will be assessed. The task involves students performing ‘Feelin’ Blues-E’ on guitars (acoustic or electric) in an ensemble setting. The PowerPoint, score booklet and sample assessment task support this activity.
Your teacher will take you through the PowerPoint slides so you have a clear understanding of what is expected for the task.
In summary, you are to prepare and present ‘Feelin’ Blues-E’ on guitar.
You will be assessed individually but will perform as part of an ensemble.
You will be required to play either Part 1 (melody/riff), Part 2 (accompaniment) or Part 3 (bass) and if available, have the option of performing on an acoustic or electric guitar.
You will be given class time to rehearse and refine your work. Your teacher will provide feedback on your progress, along with advice on how to improve.
You will perform as part of your ensemble to the remainder of the class.
Use the links below to access the tutorial videos to help you learn your individual parts. You can also watch the videos showing how this will sound with all 3 parts as an ensemble.
Video list
Feelin’ Blues-E – Part 1 – guitar (5:24)
Feelin’ Blues-E – Part 2 – guitar (5:12)
Feelin’ Blues-E – Part 3 – guitar (4:38)
Feelin’ Blues-E – Part 3 – electric bass (4:56)
Feelin’ Blues-E – Ensemble (1:09)
Feelin’ Blues-E – Ensemble with electric bass (1:10)


[bookmark: _Toc210136639]Learning sequence 4 – the drum kit
[bookmark: _Toc210136640]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 7 – Stage 4 content – Learning sequence 4 – the drum kit
	Performing
	Listening
	Composing

	Music in practice
Develop vocal and/or instrumental skills individually and in groups
Perform own compositions and those of others
Demonstrate safe vocal and instrumental practices including correct posture, warm-up and technique
Reflect on own experience of performing to develop performance skills
Music in context
Perform to audiences in different settings
	Music in practice
Interpret a range of musical symbols and follow scores that include notations relevant to the repertoire
	Music in practice
Experiment with different ways of combining musical ideas
Document musical ideas using notations appropriate to the style
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing
Reflect on the use of the elements of music in own compositions and the compositions of others


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 2.5 hours (one week)
Table 8 – Learning sequence 4 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
apply correct technique and safe practice when playing the drum kit
build independence between hands and feet to play various components of the drum kit
read, play and compose using the drum kit rhythm diagram
develop individual performance skills.
	We can:
play, demonstrating correct technique and independence between hands and feet
transfer skills from body percussion and demonstrate on the drum kit
interpret and create drum kit rhythm diagram to learn various rock beat patterns
maintain a consistent rock beat and incorporate drum fills to create rhythmic variety.


Evidence of learning
Teacher observations, monitoring progress of individual students and offering support when needed
Suggested differentiation and adjustments: use colour coding to represent the various components of the drum kit. This will provide further visual aid to support student understanding and development. Encourage students to either count the beat and/or say the drum component while playing to help secure their playing.
[bookmark: _Toc210136641]Activity 4.1 – overview of the drum kit
Teacher note: the PowerPoint supports this activity.
Access the PowerPoint slides to gain an understanding of the drum kit, including the names and features of the various components (drums and cymbals) to see how this is traditionally notated in music.
Participate in a practical activity, patsching the rhythms on your thighs while seated, to build skills in independence and alternating between your hands when playing rhythm patterns and ensure ‘correct sticking’.
If sitting behind a desk, ensure to move your chair out during this activity to provide enough space to safely and accurately do this.
[bookmark: _Toc210136642]Activity 4.2 – learning a basic rock pattern
Teacher note: the PowerPoint supports this activity. Provide each student with a copy of ‘Activity 4.2 – learning a basic rock pattern worksheet’ from the teacher resource booklet to assist them in learning the rock beat patterns.
‘Patsching’ is a form of body percussion where the performer slaps or pats their thighs with their hands to create a percussive sound. It is often used to learn rhythms and works well alongside other body percussion actions like clapping, stamping or finger snapping. The sound is deeper and more resonant than a hand clap and creates some musical variety for timbre and playing technique. Having students patsch a rhythm on their legs is especially useful when learning to play the drums, as it helps develop coordination, security in playing rhythms and independence between their hands.
Look at the drummer image on the PowerPoint slide and notice how they cross their hands. The players right hand (RH) is crossed over and is playing the hi-hat. This technique is often referred to as ‘open-handed drumming’. 
To achieve this using body percussion, place your left hand (LH) on your right knee (for snare) and use your right foot for the bass drum.
Rhythm pattern diagrams – exercises 1–3
Exercise 1: play using your hand and foot while counting the beats out loud. Follow your teacher’s guidance on the diagram.
Exercise 2: start with your left hand on your right knee (snare). Cross your right hand to your left knee (hi-hat). Count the beat while playing and add in the bass drum with your right foot.
Try saying: ‘bass drum, snare drum, bass drum, snare drum’ at the same time, as this will help to lock them in.
Exercise 3: play quavers (1 + 2 + 3 + 4 +) with your right hand for the hi-hat. Repeat this until it feels secure, then add the snare and bass drum patterns one by one.
Practise time
You will have time to practise Exercises 2 and 3. If a drum kit is available, take turns using it.
Class and group work
Your teacher will provide you with a copy of the music and as a class, review Exercise 2 or 3 together. Then, using your worksheet, work in pairs or small groups to continue practising Exercises 4, 5 and 6.
Once you are confident with these exercises, use the blank drum kit rhythm grid to create and notate your drum kit rhythm. Be sure to refer to the diagram grid key to remain consistent with the drum kit – rhythm pattern diagrams. Adjust it accordingly when you want to add or change various components of the drum kit.
[bookmark: _Toc210136643]Activity 4.3 – drum fills
Teacher note: the PowerPoint supports this activity. Provide each student with a copy of ‘Activity 4.3 – drum fills worksheet’ from the teacher resource booklet.
Access 7 Rock Drum Fills for Beginners (9:57) (from 0:00–1:02) to learn what a drum fill is and its musical function.
Now you will learn how to add drum fills to your playing.
You will now be working on drum fills. Some boxes on the diagram have 2 symbols – this means you play semiquavers.
Counting semiquavers
A beat is divided into 4 parts, and you would count them as: ‘1 e + a’, ‘2 e + a’, and so on.
For example:
In Exercise 7 and 8, the fill is on beat 4, count ‘4 e + a’.
In Exercise 9, the fill is on beats 3 and 4, count ‘3 e + a 4 e + a’.
When playing the fills, use the following steps to help you.
1. Follow the drum diagram carefully.
1. Play semiquavers evenly and keep your beat steady.
1. Use the correct hand or drum based on the symbols shown.
1. Practise using ‘patsching’ and body percussion first to secure the patterns, then try it on the drum kit (if available).
1. Repeat slowly, building confidence and accuracy.
[bookmark: _Toc210136644]Activity 4.4 – composing a drum pattern
Teacher note: the PowerPoint supports this activity. Provide each student with a copy of ‘Activity 4.4 – composing a drum pattern worksheet’ from the teacher resource booklet.
Use ‘Activity 4.4 – composing a drum pattern worksheet’ to compose your own 4-bar drum pattern in  time.
Your composition can include ideas or variations on the patterns you have already learned and must have a drum fill included in the final bar.
Practise developing your ideas and then notate them on the worksheet.
Practise playing your composition and perform it to the class.
After your performance, reflect on how your performance skills on the drum kit helped you compose your ideas and influenced the things you needed to consider.

[bookmark: _Toc210136645]Learning sequence 5 – developing keyboard skills
[bookmark: _Toc210136646]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 9 – Stage 4 content – Learning sequence 5 – developing keyboard skills
	Performing
	Listening
	Composing

	Music in practice
Develop vocal and/or instrumental skills individually and in groups
Perform own compositions and those of others
Apply knowledge of musical terminology to rehearse and perform
Demonstrate safe vocal and instrumental practices including correct posture, warm-up and technique
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
	Music in practice
Listen to and explore a range of repertoire to compare pieces of music
Music in context
Make connections between pieces of music
	Music in practice
Improvise and experiment to communicate musical ideas
Experiment with different ways of combining musical ideas
Document musical ideas using notations appropriate to the style
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing
Reflect on the use of the elements of music in own compositions and the compositions of others
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Duration: 5 hours (2 weeks)
Table 10 – Learning sequence 5 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
build knowledge of chords and how to play them
develop skills in reading music notation
play chords and add a melody
develop individual performance skills.
	We can:
play, demonstrating correct technique and fingering
play chords accurately, and successfully move between them
perform with both hands
create melodic ideas using pentatonic scale over a given chord progression.


Evidence of learning
Teacher observations, monitoring progress of individuals and offering support when needed
Suggested differentiation and adjustments: provide visual guides of the keyboard that include note names to support students in learning correct finger placement and notes to play.
[bookmark: _Toc210136647]Activity 5.1 – revision on the keyboard
Teacher note: the PowerPoint supports this activity.
Access the PowerPoint to revise your knowledge of notes on the keyboard, keyboard fingering and playing using the treble and bass clefs.
Using a keyboard, work individually to play through each of the examples to help you remember this.
Additional activities will follow to support building skills and understanding further.
[bookmark: _Toc210136648]Activity 5.2 – playing chords using correct technique and fingers
Teacher note: work through the PowerPoint with students. Highlight the importance of improving their technique and using correct fingers when completing these activities. The aim is to build their understanding and ability to play chords on the piano. Ensure each student has a copy of the keyboard music ‘playing chords using correct technique and fingers’, for C chord, F chord and G chord found in the score booklet. Also, provide a laminated copy of the keyboard chord guide (this is a standalone resource within the teacher support package). Students will learn to play a common chord progression that is found in many popular music songs (4-chord progression I V vi IV).
Access the PowerPoint to revise the things you need to consider when playing the keyboard. This includes using correct technique and hand position.
Ensure to use the correct fingers for the assigned note in your left and right hands for both the treble and bass clef parts.
You will be provided a copy of the music for ‘playing chords using correct technique and fingers’ for you to play – C chord, F chord and G chord.
You will also be given a copy of the keyboard chord guide for you to use while learning how to play individual chords and chord progressions.
Access Axis of Awesome (Clean) (5:46) and follow the 4-bar chord progression. Try to identify when you can hear the chords change and when the minor chord appears, as this will help you understand how this progression features in each of the song examples shown.
Watch the video again and play along with the bass line by playing the following notes as crotchets (one beat for each note) in your LH on the keyboard. D, A, B and G. This will help you in listening for chord changes and how the 4-bar chord progression sounds.
You will now look at playing this 4-bar chord progression in the key of G major. Use the keyboard chord guide that your teacher has given you and the information on the PowerPoint to learn this.
Play a semibreve (4-beat note) for each chord, ensuring that you move position ready to play the new chord on the first beat of the bar.
Using the sheet music provided, practise playing this progression on the keyboard, paying attention to accuracy and maintaining a steady tempo.
[bookmark: _Toc210136649]Activity 5.3 – the pentatonic scale
Teacher note: use the PowerPoint to support this activity.
Access the PowerPoint slides to learn about the pentatonic scale.
You will learn what notes are in a G major pentatonic scale and how to play them on the keyboard.
When playing this, pay attention to using the correct fingers.
To help with this:
play up the scale – after playing B with your third finger, swing your thumb back in under your hand ready to play the note D
play down the scale – after playing D with your first finger, jump over with your third finger on B.
This allows you to play a wider range of notes and with greater ease across the keyboard.
Practise playing up and down the scale using this technique.
[bookmark: _Toc210136650]Activity 5.4 – composing using the pentatonic scale
Teacher note: use the PowerPoint to support this activity.
In small groups, complete the following steps:
create a 2-bar melody on the keyboard using the G major pentatonic scale
play your melody for the class
have the class echo the melody back by singing ‘la’, ‘ah’ or another open vowel sound
repeat this activity and take turns to create different responses using the same notes but vary the rhythm (long, short, syncopated)
explore this further and try adding extra notes from the G major pentatonic scale to make your responses more interesting.
You will then work in pairs to create a melody to fit with an accompaniment (4-chord progression) using the following steps:
one partner plays a I–V–vi–IV chord progression in the key of G major on the guitar or lower half of the keyboard
the other partner creates a 4-bar melody using the G major pentatonic scale
swap roles so both partners get a turn composing a melody
use dynamics (loud/soft) and expression to add variety to your melody
after composing, discuss with your partner what worked well and what could be improved
refine your melodies and perform them for the class.


[bookmark: _Toc210136651]Learning sequence 6 – ensemble composition and performance
[bookmark: _Toc210136652]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 11 – Stage 4 content – Learning sequence 6 – ensemble composition and performance
	Performing
	Listening
	Composing

	Music in practice
Apply knowledge of musical terminology to rehearse and perform
Perform own compositions and those of others
Perform music in a range of musical styles to communicate musical ideas
Music in context
Communicate musical ideas with expression
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
Describe how the elements of music are used in performance
	Music in practice
Listen to and explore a range of repertoire to compare pieces of music
Use appropriate musical terminology to describe and discuss music
Music in context
Make connections between pieces of music
Discuss music from the perspectives of composer, performer and audience
Describe how music is adapted or arranged
Compare versions of a piece of music to explore different responses and interpretations over time
Elements of music
Describe how composers use the elements of music to communicate musical ideas in repertoire
	Music in practice
Improvise and experiment to communicate musical ideas
Experiment with different ways of combining musical ideas
Document musical ideas using notations appropriate to the style
Reflect on and document in writing compositional choices and processes
Music in context
Reflect on and document in writing compositional choices and processes
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing
Reflect on the use of the elements of music in own compositions and the compositions of others
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Duration: 7.5 hours (3 weeks)
Table 12 – Learning sequence 6 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
build knowledge of chords and how to play them
develop arrangement or own composition as part of an ensemble
reflect on composition and performance process
develop individual and ensemble performance skills.
	We can:
play, demonstrating accuracy, control and role within the ensemble
compose and perform an original work or arrangement
reflect on the composition process and use of the elements of music
reflect on performance and use of the elements of music.


Evidence of learning
Teacher observations, monitoring progress of individuals and offering support when needed
Suggested differentiation and adjustments: provide various modes of music notation options to support students in writing and interpreting music. Support students in modifying musical material to enable them to participate in the ensemble composition and performance tasks.
[bookmark: _Toc210136653]Activity 6.1 – comparing versions
Teacher note: use the PowerPoint to support this activity. Provide a copy of ‘Activity 6.1 – comparing versions worksheet’ from the teacher resource booklet and have the students examine one to 2 of the examples provided.
Use ‘Activity 6.1 – comparing versions worksheet’ to compare 2 versions of the same song in different styles.
Listen to both versions of the piece and answer the following questions:
What performing media (instruments and voices) do you hear in this example?
What style of music do you think this piece is? What musical features help to show this?
What are the similarities and differences you hear between them?
You may need to listen to both versions again to help you answer. As you listen, think about how the following elements of music are used in each version:
pitch – Are there changes in melody or harmony?
duration – What rhythms are used? What time signature is used? Is one version faster or slower than the other?
performing media and timbre – What instruments or voices are used? How do they change the feel?
texture – Is the music thick or thin? Are there many layers or just a few? Does it change? When?
Table 13 – comparing versions
	Version 1
	Version 2

	Guns N' Roses - Sweet Child O' Mine (Official Music Video) (5:02) performed by Guns N’ Roses (from 0:00–2:33)
	"Sweet Child O' Mine" - New Orleans Style Guns N' Roses Cover ft. Miche Braden (4:20) performed by PostmodernJukebox (New Orleans version) (from 0:00–2:22)

	Bon Jovi - Livin' On A Prayer (4:08) performed by Bon Jovi
	Livin' on a Prayer - Vintage Jazz Bon Jovi Cover ft. Miche Braden (3:56) performed by PostmodernJukebox

	Can't Buy Me Love (Remastered 2015) (2:11) performed by The Beatles
	Michael Bublé ‎– Can't Buy Me Love (3:20) performed by Michael Bublé

	David Guetta - Titanium (Audio) (4:05) performed by Sia
	Titanium - Vintage 1940s Jazz Crooner - Style Sia / David Guetta Cover ft. Von Smith (4:06) performed by PostmodernJukebox

	Sam Sparro - Black and Gold (3:39) performed by Sam Sparro
	Brenna Whitaker – Black and Gold (4:02) performed by Brenna Whitaker (from 0:33–4:02)


Once complete, participate in a class discussion, to share and check your observations.
[bookmark: _Toc210136654]Activity 6.2 – ensemble composition and performance
Teacher note: use the PowerPoint to support this activity
Your teacher will explain the details of the composition and performance activity.
You will be required to work in small groups to form an ensemble.
Consider what instrumental and vocal skills each member may have to assist in creating your group.
[bookmark: _Toc210136655]Activity 6.3 – composing an original piece
Teacher note: work through the PowerPoint with students, explaining the steps they would need to follow to create an original composition. From ‘Activity 6.3 – composing an original piece’, provide each student with a copy of the ‘composition toolbox worksheets’. This will assist students in developing their ideas, documenting their progress and will be a guide to help students work through each step in the process and keep them on track.
Use the ‘composition toolbox worksheets’ to assist with developing and documenting your composition.
You will have the option of creating an original work or composing an arrangement of an existing piece.
Depending on your decision, you will use the guide included in the worksheet to help you through this.
Original piece – if you choose this option, use the following steps as a guide to help you explore and refine your ideas. You will be provided with worksheets to help you develop your composition and document your ideas.
Steps
1. Choose a key and scale.
Pick a key to work in (for example, G major works well for all instruments and you could continue using this and the G major pentatonic scale from previous activities).
Create a chord progression.
As a group, decide on 3 to 4 chords (for example, a I–V–vi–IV 4-chord progression you have learned).
Guitar, bass and keyboard will base their parts on these chords.
You may use The Jam Grid online tool to help you develop your chord progression. At this point, leave the diminished chord option unchecked.
Steps
1. Choose a key – pick a key from the menu to see its chords.
Select an instrument – choose guitar, bass, ukulele (optional) or keyboard to see and hear the chords.
Randomise progressions – press the button to mix up the chords and try new progressions.
Flip the chord cards – select a card to flip it and see the chord diagram for your instrument – transfer this information to your worksheet.
Hear the chords – select a card to listen to what the chord sounds like.
Once you have established a chord progression to use, transfer the chord information for each relevant instrument onto your ‘composition toolbox worksheet’. You will use this for reference and help when transferring this onto your instruments.
Next, follow the below steps.
1. Write a simple melody.
Use the pentatonic scale to create a short 4-bar, catchy melody – begin and end on the first note of the scale. Move mainly by step with a few leaps and minimal jumps.
Develop instrument parts.
Play chords or simple riffs based on the progression (keyboard and guitar).
Play root notes (chord note name) or simple patterns that match the chords (bass).
Explore patterns you have previously learned and consider ideas that you will use for drum fills to help join sections of your piece and add rhythmic variety (drums).
Next, follow the below steps.
1. Determine the song structure.
Plan the sections of the song (for example, intro–verse–chorus–verse–chorus–ending).
Decide which instruments are playing in each part and what they are doing.
Add lyrics.
Work together to write simple lyrics that fit the melody and rhythm you have created.
Rehearse, review and refine.
Play through your ideas individually and together, adjusting best fit with the ensemble.
Listen to each other to stay together and balance the sound.
Discuss how your composition is developing – What is working? What needs more work?
[bookmark: _Toc210136656]Activity 6.4 – composing an arrangement
Arrangement of a piece – if you choose this option, use the following steps as a guide to help you explore and refine your ideas. You will be provided with worksheets to help you develop your interpretation and document your ideas.
If you are choosing to work on creating your own arrangement of an existing of music, it is important to choose a piece that is achievable.
Steps in choosing a piece
1. Pick a piece that has simple, clear and catchy melody.
Choose a song that uses only a few chords, as this will make it easier to adapt and play.
Find a copy of the music (chords, lyrics and/or sheet music) to help learn it.
Find a piece that works well with the instruments and voices in your ensemble.
Listening and planning your next steps
Listen to the piece multiple times to familiarise yourself with how it goes and its musical features – including the structure (such as, intro, verse, chorus, ending), key and chords (what progression it uses), melody and riffs, and the instruments used.
Consider:
what aspects of the piece you want to keep in your version (important to help others recognise the piece)
what you might want to remove (sections are too long or repeated)
what you could adjust (different order, change of feel, shorten or simplify sections).
Use the following steps to help you develop your arrangement.
Have copies of the music for members in your group to help them learn their parts – include chord diagrams, lyrics or simplified notation (note names, tablature).
Decide on the roles of the instruments – guitar/keyboard (chords, riffs), bass (root notes, riff or a groove), drums (steady beat, fills, rhythmic variety), vocals (melody, harmony).
Use rehearsal time to focus on refining individual parts and modify any musical material that may be too difficult to secure.
What you could keep
The main melody, as this will help people to recognise the song
The chord progression and recognisable riffs
Lyrics (unless creating an instrumental version)
What you could change
Duration – use a slower tempo for a ballad style or add a swing/shuffle rhythmic feel – this could be supported by changing the style of the piece
Instruments – create an acoustic version of a piece, swap instruments to add new performing media and textures
Structure – cut verses, extend choruses, repeat sections for effect
Use dynamics and expression to create contrast throughout the song
[bookmark: _Toc210136657]Activity 6.5 – safety in the music classroom
Teacher note: work through the PowerPoint slides with students ensuring that they are aware of what safe practice in the music classroom is, and what it includes. Supervise students to ensure that these requirements are followed to guarantee a safe and positive experience for all.
Your teacher will take you through the processes for ensuring safety in the music classroom.
Always adhere to these when using instruments and equipment.
[bookmark: _Toc210136658]Activity 6.6 – ensemble performance
Teacher note: work through the PowerPoint slides with students ensuring they are aware of what steps they need to follow when rehearsing the composition, individually and as an ensemble. Monitor student progress, offering support and feedback, as students prepare their piece ready to perform to the class.
Your teacher will take you through the process needed when rehearsing your composition for a final performance to the class.
You will be given suggestions to help you practise individually and with your ensemble.
You will be provided class time to rehearse and will be given access to instruments.
Use your time effectively to ensure that you present your best work and that your ensemble is best prepared to perform.
[bookmark: _Toc210136659]Activity 6.7 – reflection questions
Teacher note: use the Microsoft Forms link below to duplicate a copy of the Garage to Grammys – Group composition and performance reflection survey. When you duplicate the survey, ensure to save it to your account before distributing it to students so that you can collect your students’ responses. Select the Duplicate it button to duplicate/alter questions to suit your context.
Using your device, complete the reflection questions that your teacher has sent you.
Use this to reflect on the individual and ensemble experiences you had during the group composition and performance task.
[bookmark: _Toc210136660]Activity 6.8 – elements of music wrap up
Teacher note: work through the PowerPoint slides with students to revisit musical terms and definitions they have explored throughout the unit.
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