

[bookmark: _Hlk148085229]Dance (Year 11) – sample unit
Performance
This resource is a sample unit for Dance (Year 11). It provides an example of one way to approach programming for the Dance 11–12 Syllabus content and course requirements. In this unit, students will engage in dance technique classes and develop their ability to communicate the choreographer's intent when performing 2 dance works in different styles. Students will also engage with the theory that applies to the practice of Performance.
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Description: this sample unit includes one approach to teaching Year 11 – Performance content as seen in the Dance (Year 11) – 120-hour sample scope and sequence. This unit could be taught over Terms 1 and 3, as seen in the sample scope and sequence, or in one block relevant to the context and specific requirements of the school and students.
Performance (Term 1): students engage in learning that explores the conventions of contemporary dance practice specific to a dance style. The practical learning encompasses dance technique and safe dance practices specific to the context of the contemporary style which is taught through a series of class warm-up exercises, sequences and a dance work. Students are introduced to the elements of dance and learn how to use their bodies to communicate the choreographer's intent when performing a short, structured dance work.
Performance (Term 3): students learn a short dance work in a different dance style to the one previously studied in Term 1. Students engage in regular dance classes to develop technique and kinaesthetic awareness specific to the stylistic features of the new dance work. Students learn to control and manipulate the elements of dance to communicate the intent. The structure of the dance work is deconstructed by exploring the auditory elements of the accompaniment that supports the communication of the intent of the dance work.
Duration: Term 1 – 25 hours, Term 3 – 15 hours. These units are designed to be completed over a period of 40 hours or approximately 20 weeks in 60-minute lessons but can be adapted to suit the school context.
Explicit teaching: suggested learning intentions and success criteria are available for some learning sequences provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
Assessment: students are provided with regular formative assessment opportunities in Performance. The summative assessment is the performance of a dance work and a submitted analysis of their performance.
Consulted with: subject matter experts.
Creation date: 7 September 2026

[bookmark: _Toc112681290][bookmark: _Toc239943996]Outcomes
A student:
DA-11P-01 explains the influence of context on dance technique, safe dance practice and interpretation
DA-11P-02 demonstrates safe dance practice, dance technique and kinaesthetic awareness to communicate the intent
DA-11P-03 manipulates the elements of dance to perform movements that communicate the intent
DA-11P-04 uses the structure of the choreography to communicate the intent of a dance work
Dance 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2025.
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This sample unit aligns with the following support materials:
Sample assessment task – Dance (Year 11) Performance
Slide deck resource – Dance (Year 11) Performance
All resources associated with this unit can be found on the  webpage of Planning, programming and assessing Creative Arts 11–12.
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The organisation of learning sequences: ‘Learning sequence 1 – dance technique classes’ is used as a preparation of the skills required to complete the dance works in Learning sequences 2 and 3. Although Learning sequence 1 is in the context of contemporary dance style relative to the contemporary dance work in ‘Learning sequence 2 – Dance work 1’, the activities are able to be adapted to any chosen dance style relevant to the context of the students and in preparation for ‘Learning sequence 3 – Dance work 2’. 
Structure of a dance class: the structure of a dance class could include an introduction to the content of the lesson, activation of prior learning, a warm-up, centre work, travelling sequences, a sequence or a dance work, concluding with a cool-down and reflection. Throughout the lesson, the teacher will explicitly teach and demonstrate the exercises/movement phrases first, explaining the link between the relevant components of the syllabus content and the dance movement. Then, the teacher will guide and model the exercises/movement phrases while students are first performing them to gradually release the responsibility, so students are confident to demonstrate the movement without the teacher. The teacher will move around the room giving verbal cues, prompts, instructions and real-time feedback. Activities, exercises and/or sequences may be repeated multiple times to consolidate learning, refine kinaesthetic awareness and dance technique to enable students to action feedback.
Dance styles, experiences and approaches to dance works: in Year 11 – Performance, students develop, adapt and apply dance technique to perform dance works in different styles and contexts. In this sample unit, the first dance work is developed in the contemporary dance style in an artistic context. The second dance work, choreographed in an artistic context, allows the teacher to select a dance style relevant to their student cohort. Cultural, social and/or personal contexts may also be explored. Please note that if choreographing in a cultural context, cultural protocols need to be followed. NESA has provided Aboriginal Education teaching and learning support: Dance 11–12 and Dance Life Skills 11–12 for further information.
The activities included within this unit are designed to be adapted and adopted to any dance style selected. Although the first dance work is in a contemporary style in this unit, the teacher may find it appropriate to use an alternate dance style. Additionally, the teacher can provide a range of experiences of dance styles through class exercises. This could occur through using the same dance technique exercises set to different pieces and genres of music and/or the development of style-specific technique exercises to prepare students for their dance work.
Teaching advice: the teaching advice in the Dance 11–12 Syllabus (2025) suggests that the teacher should model the choreographic process when choreographing class dance works in Performance. The teacher should ‘choreograph context-defined, abstract symbolic movements for the students to perform that are related to the communication of the intent’. This can be seen as an opportunity to model the process of sourcing research and stimulus material to develop ideas and an intent that is appropriate for dance works, the generation of abstract symbolic movements, the manipulation of the elements of dance and identifying the structure relative to the accompaniment to communicate the intent of the dance work.
Personal anatomical structure: within the one classroom, students may present with a range of dance skills and levels of experience. In Year 11 – Performance, students perform complex combinations of body skills relative to anatomical structure.
Some ways to increase the complexity and coordination of dance skills may include, but are not limited to, the following:
the combination of skills in a sequence, such as a turn followed by an elevation
the layering of skills, such as a turning elevation
the repetition of skills within a sequence, such as multiple turns or balances
reducing the amount of time to prepare for skills, such as removing steps in between skills
the manipulation of space, such as a quick transition from high to low level or controlling quick changes of direction
the manipulation of time and/or dynamics, such as controlling a long-sustained duration sequence or a fast and percussive movement into a sustained extension
variations of shifts of weight, such as on and off-centre movement or a quick travelling sequence into a sudden balance
layering body skills with interpretation to enhance the use of performance quality, such as through the manipulation of the elements of dance.
Complexity will be different for all students. The teacher should exercise professional judgement when increasing complexity appropriate to students’ personal anatomical structure, experience and level of skill within dance lessons. To be safe, students are to apply their knowledge of dance technique and kinaesthetic awareness to demonstrate alignment, control, strength, flexibility, endurance and coordination relative to their own body. The teacher should encourage a culture of ‘what is safe for one, may not be safe for all’, and supports students to differentiate dance movement appropriate to their body and level of experience. 
Digital recording protocols and consent: the teacher may use digital recording devices, such as tablets, digital cameras or phones, for students to record, document and critically reflect on their performance of class exercises and/or dance works. Establishing safe and respectful protocols is essential. This includes ensuring students are taught to safely and respectfully gain, give and/or deny consent for filming and reviewing footage, using devices for educational purposes only, and not sharing or publishing content without permission. The teacher should model and reinforce these expectations consistently. Safe, legal and ethical online behaviour and the use of digital recording devices should be managed within school policy. Students must be taught the protocols and responsibilities of working safely and respectfully with others. This includes respecting personal space, gaining and giving consent, with the understanding that consent can be denied at any time. Consent is important when collaborating in groups or pairs, providing peer feedback and when engaging in practical activities.
Safe storage of video files: it is important to store video files securely to protect student work and privacy. The teacher should follow school policies for digital storage and ensure files are kept in approved, secure locations, such as school servers. To protect privacy, limit access to authorised users only. The teacher should regularly review permission to publish data collected by the school, particularly if publishing student work.
Feedback: may be verbal, written, embodied and/or multimodal. The teacher models safe and respectful ways to give and receive feedback and provides opportunities for students to give and receive feedback to their peers. A range of feedback strategies, including self, peer and/or teacher may be used as appropriate to the activity. The teacher encourages a class culture where sharing and showing ideas to others for feedback is commonplace within the established class protocols, behaviour and responsibilities.
Reflection: the teacher may offer a range of reflection tools, such as a process diary, video analysis and/or discussion, to assist students to reflect on and evaluate their demonstration of class exercises and/or dance works. Reflection is an integral part of Performance. The teacher may vary the type of reflection as appropriate to the task, which may act as feedforward, giving students direction to further refine the movement performed.
Slide deck: this resource is designed to be student-facing and can be used in conjunction with the learning sequences throughout the unit. The teacher may adapt slides as required to meet the needs of their students. Slides that link to teaching and learning activities are highlighted in bold throughout the unit.
Differentiation and adjustments: throughout the unit are opportunities and ideas for high potential and gifted students and for students needing learning support. All activities can be further adapted to suit individual school contexts and student needs. For additional support for inclusive dance practice, access Teaching advice (additional): Inclusive dance.
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Teacher note: in this learning sequence, students are introduced to the unique physical attributes of the dance classroom and the student’s role as the performer. The teacher leads students to develop an understanding of class protocols by establishing and conducting appropriate behaviours and responsibilities.
Students are introduced to the aspects of Performance, including the language of performance, knowledge of the body, the elements of dance and structure through theory-based activities. The teacher supports students to define and develop an understanding of the key aspects of Performance to apply this knowledge to the practical application of dance technique exercises.
Through learning and physically engaging in contemporary dance technique exercises, students develop the alignment, control, strength, flexibility, endurance and coordination required to perform Dance work 1 in Learning sequence 2. When preparing for Dance work 2 in Learning sequence 3, the teacher adapts the exercises for the context of the chosen style and intent of the dance work.
As the teacher choreographs dance technique exercises, it is important to ensure that complexity is layered into learning progressions. The teacher should choreograph variations to warm-ups, centre work and travelling sequences through the addition of complex arm movement combinations, direction changes, a variety of accompaniments and tempos, changing accents and rhythms, applying different amounts of force and using challenging bases of support relative to the centre mass. Should the teacher require support in developing dance technique exercises, access A modern moment – technique exercises – Dance, Stage 5.
Section 1 of the slide deck resource – ‘Dance (Year 11) Performance’ can be used to support Learning sequence 1.
The duration of this learning sequence is approximately 5 weeks.
Table 1 – Learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
use dance technique, kinaesthetic awareness and the elements of dance in class exercises specific to the context of contemporary dance
use the language of performance to accurately describe and explain when demonstrating class exercises.
	I can:
identify and demonstrate safe and respectful protocols in dance classes
identify and demonstrate the stylistic characteristics of contemporary dance in class exercises
demonstrate and reflect on dance technique, kinaesthetic awareness and the manipulation of the elements of dance in dance technique classes.


Table 2 – Learning sequence 1 – dance technique classes
	Outcomes and content
	Teaching and learning activities

	Outcomes
DA-11P-01 explains the influence of context on dance technique, safe dance practice and interpretation
DA-11P-02 demonstrates safe dance practice, dance technique and kinaesthetic awareness to communicate the intent
DA-11P-03 manipulates the elements of dance to perform movements that communicate the intent
DA-11P-04 uses the structure of the choreography to communicate the intent of a dance work
Content
Performance – Context
Demonstrate the conventions of contemporary dance practice, including class protocols, behaviour and responsibilities
Use the language of dance performance, including context, dance technique, kinaesthetic awareness, elements of dance, auditory elements, structure and interpretation
Analyse the relationship between context, intent, style, dance technique and interpretation
Demonstrate dance technique and kinaesthetic awareness to communicate the choreographer’s intent specific to context
Performance – The dancing body
Explain the relationship between skeletal structures, major muscle groups, and the safe execution of movement
Demonstrate alignment, control, strength, flexibility, endurance and coordination relative to personal anatomical structure
Perform complex combinations of body skills relative to anatomical structure
Performance – Elements of dance
Identify and demonstrate the relationship between the elements of dance and the auditory elements necessary to achieve the desired interpretation
	[bookmark: _Toc239944000]Activity 1.1 – conventions of contemporary dance practice, class protocols, behaviour and responsibilities
The teacher introduces students to the dance learning space, exploring the unique aspects of the dance class, such as practical participation and dance specialist equipment. This includes wearing appropriate dance attire and engaging with dance equipment, such as the dance barre (if applicable), the centre space, specialist flooring and/or mirrors. The teacher leads a discussion to establish class protocols that foster a safe and inclusive learning environment. The teacher may access the Working safely and respectfully in dance – Stages 4 and 5 infographic) to support this discussion.
Access slide 1.1a. The teacher and students collaboratively brainstorm, agree upon and record class rules and expectations to display within the learning space. This approach develops a clear and shared understanding of what respectful behaviours and responsibilities look like in the dance class. This may include:
being responsible and prepared for class by bringing equipment, including dance clothes, appropriate footwear relative to the dance style, water bottle, note-taking equipment
the storage of items, such as bags, water bottles, towels, dance clothes
procedures for getting changed into dance attire for practical classes
respectful behaviours when watching students perform exercises and dance works
the role of filming and recording within a dance class, considering storage of recordings, sharing of recordings and consent for film
expectations and responsibilities of the short-term and long-term injured dancer, including giving injuries time to rest, providing modifications of practical classwork and providing alternative class work
ensuring emotional wellbeing of the students, including positive body image, rest and nutrition.
Access slide 1.1b. The teacher leads a class discussion using the slide to explain the sequential order and structure of a contemporary dance class to ensure that dancers feel safe and the risk of injury is minimised as they develop performance skills. The teacher explains that the practical dance class begins with a warm-up that contains set exercises to accompaniment. This is followed by dance training exercises that occur in the centre of the room along with travelling sequences. 
Learning choreography for dance works occurs after training exercises and is followed by a cool-down. The teacher explains that class exercises are style specific and will prepare students for the contemporary dance features and technical requirements of the dance work to communicate an intent. The teacher forward maps and explains that, in Term 3, a second dance work will also be studied and developed in a contrasting style.
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1. The teacher facilitates a class discussion to introduce students to the language of dance, including context, dance technique, kinaesthetic awareness, elements of dance, auditory elements, structure and interpretation. The teacher explains that this is the language that will be used when learning class exercises and dance works throughout this unit. Students share their prior understanding before the teacher clarifies and defines each term.
The teacher guides students to navigate the Glossary in the Dance 11–12 Syllabus and how to search for key terms using the search feature. They provide students with the edited glossary on slide 1.2 to support their learning through this unit. Students will apply and use this language when learning, explaining, demonstrating and critically reflecting on the class exercises and dance works. The teacher may refer to these terms responsively when questioning students and providing feedback to their work.
The teacher explicitly uses the language of dance, including context, dance technique, kinaesthetic awareness, elements of dance, auditory elements, structure and interpretation when giving instructions, facilitating demonstrations and providing feedback to students in class warm-ups and dance class exercises.
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1. The teacher facilitates a class discussion to introduce students to context relative to performance. The teacher explains that the students will be performing dance works in different styles and contexts.
The teacher introduces students to a specific context of dance. A sample of the artistic context of romantic ballet can be accessed on slide 1.3a. The teacher identifies and explains how the accompaniment, intent, dance technique, elements of dance, auditory elements and structure of a dance work is influenced by the context. 
Extension: a blank sample of context and style slide is included on slide 1.3b should the teacher wish to provide alternate samples or ask students to complete their own scaffold based on a given context and/or style.
Access slide 1.3c. The teacher explicitly provides examples of the different contexts of dance, including artistic, cultural, social and personal. The teacher introduces students to the NESA definition of ‘style’ as ‘Related creative works and/or practices that share distinctive conventions and/or characteristics’ (NESA 2025). The teacher facilitates a class discussion where students identify different styles of dance.
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1. The teacher explains to students that the dance work they will be learning will be in the contemporary dance style. The teacher leads a discussion to activate prior knowledge about contemporary dance, emphasising that it has developed from modern dance. Prompting questions may include:
What does the word ‘contemporary’ mean to you?
What do you know about contemporary dance?
What do you know about modern dance?
How do you think they are different?
What movements do you associate with each style?
Access slide 1.4. The teacher may define ‘contemporary dance’ as ‘an ever-evolving style, as it is reflective of the “now”. It embraces innovation and can be influenced by a range of styles and contexts, particularly modern dance’ (   2021). While the discussion is occurring, students compile a list of the characteristics of contemporary dance. Some key characteristics of contemporary dance may include:
working through a range of turned out and parallel positions of the body
grounded movement, floor work, torso generated movement – inspired by Martha Graham
dancing barefoot
emotional expression
experimentation and improvisation
working on and off centre – fall and recover inspired by Doris Humpphrey
influences and/or blending of different techniques and dance styles, such as jazz, hip hop, ballet, modern
contrasting combinations of the manipulation of the elements of dance, for example, suspended into percussive dynamics
may express themes related to cultural and/or personal identity.
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1. Access slides 1.5 (a–l). The teacher introduces students to the skeletal structures and major muscle groups in the body and explain their relationship to the safe execution of movement. The teacher can deconstruct this information by looking at each joint in the body and explaining the bones that make up the joint, the movements the joint can perform, the major muscle groups that cause these movements and then an example of safe execution.
Students will apply and use this knowledge of the body when learning, explaining, demonstrating and critically reflecting on the class exercises and how it assists to communicate the intent in dance works. The teacher can forward map to Year 12 and explain that students will communicate and physically demonstrate this knowledge in the structured interview.
To check for understanding, the teacher divides students into pairs. Student A draws a stick figure shape on a piece of paper without showing Student B. Student A then uses the drawing as reference and verbally uses anatomical terms to explain to Student B what they need to do with their body to make the shape. The 2 shapes can be compared for accuracy. Student A and B can then swap roles.
Access slide 1.5m. The teacher introduces and explains to students that ‘dance technique’ is ‘Training that physically prepares the body to dance. It is based on safe dance practices and anatomical principles to build strength, coordination and endurance’ (NESA 2025).
Access slide 1.5n. The teacher explains that the exercises that students are doing in the practical performance classes are designed to build their dance technique and improve their capacity to perform the class dance works. The exercises and class dance works allow students to demonstrate alignment, control, strength, flexibility, endurance and coordination relative to their personal anatomical structure.
Access slides 1.5 (o–t). Using the gradual release of responsibility, the teacher models an explanation of why alignment, control, strength, flexibility, endurance and coordination are important to the performer by using a class technique exercise as an example (I do).
The teacher demonstrates and teaches a dance movement, such as a turn or a balance. Students can be divided into small groups and they collaborate to identify the key aspects of alignment needed to perform the movement correctly and safely. Students then identify what muscles require strength to perform the movement correctly, where flexibility is needed and how endurance and control will impact the performance of the movement. Each group can present their movement analysis to the class (we do).
A further discussion could be the individual considerations each student might need to make in performing the movement with consideration of their personal anatomical structure (you do).
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Teacher note: as students demonstrate the dance exercises, the teacher continues to use the language of performance when providing corrections and feedback to students. They engage students in discussions that explore the relationship between dance technique and kinaesthetic awareness and may access slides 1.5 (m–n) and slide 1.10a to further support student understanding.
Exercises should allow students to demonstrate alignment, control, strength, flexibility, endurance and coordination, and develop dance technique and kinaesthetic awareness in the chosen dance style. While teaching the exercises, the teacher may indicate the skeletal structures and muscle groups and provide examples of safe execution by accessing slides 1.5 (a–l).
1. The teacher designs and leads warm-up activities to support the training and development of the physical dancer in a contemporary dance style. Exercises should explore a range of turned out and parallel positions and may include:
joint articulations, dynamic stretching activities, strength-based exercises and coordination development
a spinal roll exercise to encourage spinal joint mobility and articulation, blood flow, core and postural engagement
foot articulation exercises in both parallel and turn out at the barre (or using a weight bearing support, such as the back of a chair) and in the centre of the room 
leg swings laying on the floor in a supine position; leg swings at the barre in forward, backward and sideward directions 
torso movements, including reaching, tilting, stretching in forward, backward and sideward directions – this encourages movement of the body through its full range of motion to stretch the muscles and articulate the vertebral joints. 
Access slide 1.6. The teacher uses effective questioning to check for understanding as students become familiar with the warm-up exercises. Some sample questions may include:
What is the purpose of the warm-up exercise?
Can you identify the skeletal structures and major muscle groups involved in the warm-up exercise?
What considerations does the dancer need to ensure the safe execution of the warm-up exercise?
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1. The teacher guides students through a series of centre work exercises that challenge students to coordinate and control their body while maintaining correct alignment in relation to their personal anatomical structure. The exercises could include the following:
bending, stretching and rising in both parallel and turn out positions, isolating body parts and using the whole body
transferring weight and moving the body into and out of the floor, for example, lunge exercises in both parallel and turn out positions, shifting weight on and off centre and exercises moving the body into and out of the floor
balancing, turning, extending and jumping when the body is both on and off centre, in parallel and turn out
building complexity by coordinating multiple body parts, body actions and shifts of weight simultaneously.
Access slide 1.7. In pairs, students select a centre work exercise. Partner A performs the centre work exercise, while Partner B takes notes on the student’s demonstration of dance technique when performing the exercise. The dance technique feedback given may include the strengths and a suggestion of the student’s alignment, control, strength, flexibility, endurance and coordination relative to personal anatomical structure. An example of dance technique feedback could include that Partner A demonstrated correct alignment throughout; however, they need to ensure the alignment of the knees are over the toes when landing from a jump. Partner B respectfully shares the feedback with the performer. Students swap roles and repeat the process.
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The teacher guides students through a series of travelling sequences which vary in tempo and complexity to appropriately challenge students. The teacher explains that performing travelling sequences allows students to develop their kinaesthetic awareness in preparation for the travelling sequences in the dance work. The teacher ensures that each travelling sequence and combination is executed on both sides to develop kinaesthetic awareness and control of alignment, strength, flexibility, coordination and endurance. Travelling sequences and combinations can be executed horizontally (left to right), vertically (back to front) or from the corners (diagonal) of the dance space. Some examples could include:
runs, hops, triplets, gallops and leaps 
travelling turns, jumps and moving into and out of the floor
combinations of travelling turns, jumps, moving into and out of the floor.
Differentiation and adjustments: the teacher may increase the complexity by setting the same exercise to a piece of accompaniment with a faster tempo. The teacher may adjust the duration of the exercise or repeat the exercise consecutively to appropriately challenge students’ endurance.
The teacher guides students to complete a self-reflection on one of the travelling sequences or combinations using the following prompts:
select a travelling sequence
What emotions or ideas do you have when performing the travelling sequence?
identify the skeletal structures and muscle groups that assist you to perform safely
How does your dance technique and kinaesthetic awareness help to show the emotion or idea?
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The teacher identifies that the last step of the class is a cool-down period and explains that the role of a cool-down in dance training is to gradually return the body to its normal resting state. The teacher may lead a cool-down or support students to conduct their own personal cool-down, reflecting on the needs of their own body. Some sample cool-down activities could include movement actions which gradually decrease in intensity and release areas of tension by:
repeating the last exercise or dance work at 75%, 50%, 25%
walking around the dance space
dynamic stretches of the body, for example, arm swings, spinal rolls, lateral torso, leg swings, torso rotations 
static stretches of the body, for example, stretching the quadriceps, hamstrings, adductors. 
While students are completing their cool-down, the teacher may use this as an opportunity to reflect on the purpose of the lesson, to reiterate content of the lesson and/or provide information on what is in the following lesson.
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1. Access slide 1.10a. The teacher introduces and explains to students that ‘kinaesthetic awareness’ is the ability of the performer to sense or perceive the body’s muscles, joints and tendons while in motion or while still to communicate the choreographer’s intent (NESA 2025). The teacher explains the different aspects of kinaesthetic awareness that the performer needs to have to successfully communicate the intent of the dance work. These may include:
dance technique: developing the physical capacity to execute movement as intended and value add relative to personal anatomical structure
aesthetic understanding: the ability to make the correct shapes and movements in the dance work
emotional understanding: the ability to feel what the choreographer’s intent is in shapes and movements and be able to translate this to the audience
engaging with the accompaniment: the ability to feel the music and manipulate the elements of dance and auditory elements as intended to communicate the choreographer’s intent
capacity to communicate meaning through movement: the ability to communicate meaning through the execution of choreographed abstract symbolic movements
critical reflection: the capacity to evaluate self-performance to refine the communication of intent. This can be happening in real time when learning the movement, using the mirror, corrections as feedback or by watching a recording of the performance (Arnold 2000).
Access slide 1.10b. The teacher guides students through a practical activity to check their understanding of kinaesthetic awareness. The teacher demonstrates a shape or movement and asks students to copy the shape or movement exactly. The teacher then asks a series of questions on the slide in relation to how students are using kinaesthetic awareness in relation to the shape or movement.
The answers to the questions can be documented or be part of a class discussion.
The teacher continues to use the dance technique exercises in dance classes to support the training and development of the physical dancer. When students are demonstrating the exercises, the teacher explains the importance of constantly refining and developing kinaesthetic awareness in the exercises. Strategies to develop kinaesthetic awareness may include:
teacher corrections and feedback
constant repetition of exercises 
using the mirror to provide visual cues.
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1. Access slide 1.11. The teacher introduces and explains to students that the elements of dance are space, time and dynamics. The discussion includes looking at how the performer, choreographer and viewer use the elements of dance in different ways, such as:
the performer manipulates the elements of dance to achieve the choreographer’s intent
the choreographer uses the elements of dance as tools to generate movement to communicate the intent
the viewer analyses the elements of dance in a dance work to interpret the choreographer's intent.
The teacher explains that in Performance, it is the student who is the performer and they need to explain and demonstrate how they use their bodies to manipulate the elements of dance to communicate the choreographer's intent. The teacher guides students to access Definitions and examples – Elements of dance and Posters – Elements of dance to identify the language that can be used to describe their use of space time and dynamics. 
The teacher divides students into small groups and asks them to choose a travelling sequence from their technique class. They then collaborate to identify the key elements of dance that they are required to manipulate in the travelling sequence. They can refer to the elements of dance posters to assist them with the language to do this activity. They then identify what they need to do with their bodies to manipulate the elements of dance correctly. This can include what major muscle groups are required to be working and the importance of kinaesthetic awareness. Each group can communicate and physically demonstrate to the class how they have manipulated the elements of dance as intended.
To support student revision, Revision of the elements of dance – space, Revision of the elements of dance – time and Revision of the elements of dance – dynamics can be used. Use the links above to duplicate a copy. When you duplicate the revision quiz, ensure to save it to your account before distributing to students so that you can collect your students’ responses. Use the Duplicate it button to duplicate or alter questions to suit your context. 
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1. The teacher continues to use the dance technique exercises in dance classes to support the training and development of the physical dancer. When students are demonstrating the exercises, the teacher explains the importance of correctly manipulating the elements of dance in the exercises. Corrections may include:
ensuring students can control and manipulate the elements to demonstrate the stylistic features
ensuring students are demonstrating the relationship between the elements of dance and the auditory elements, such as performing the movement with the correct dynamic in relation to the counts of the music.
Extension: as the exercises begin to become familiar, the teacher can increase the complexity by altering the elements of dance in relation to the auditory elements. Some examples could include performing exercises:
· in double time or half time
· at contrasting speeds, such as slow, fast, accelerating, decelerating
· with contrasting rhythms and varying accents such as 4/4 rhythm, 3/4 rhythm, accent movements on the count of 1, accent movements irregularly
· with changing the direction throughout
· that travel further in the dance space
· with varying dynamics, such as heavy, light, sustained
· with varying levels, such as performing on rise or rolling to the floor.
The teacher allocates each student one technique exercise that has been established by the teacher in class. Students design a modified version of the exercise by manipulating space, time and dynamics that challenge the dancing body. Students discuss the impact of these changes on their control and kinaesthetic awareness. Students may teach their manipulated exercise to the class. 
Access slide 1.12a. The teacher guides students to complete a self-reflection on the manipulated exercise. Access slide 1.12b for a completed sample.
[bookmark: _Toc239944012]Activity 1.13 – formative check-in opportunity 1 – revision of Learning sequence 1
To check for understanding and revise the Performance content from Learning sequence 1, the teacher directs students to complete a quiz which includes some multiple choice and written text response fields. Students are to complete the quiz unassisted, so they have a clear indication of the terms which require revision. Access Revision for Performance. The teacher duplicates the revision quiz and ensures they save it to their account before distributing to students to collect students’ responses. The teacher should use the Duplicate it button to duplicate or alter questions to suit their context.
Extension: students identify 3 aspects of Performance they wish to have deeper knowledge of. In pairs, students discuss their 3 identified aspects of Performance for improvement and provide opportunities to collaborate and find practical applications of the aspects of Performance. For example, if one of the identified aspects was alignment, students may collaborate and find movements from an exercise and/or dance work, demonstrate it and then discuss how the alignment contributes to dance technique and the communication of the intent.




[bookmark: _Toc239944013]Learning sequence 2 – Dance work 1
Teacher note: in this learning sequence, the teacher is choreographing a contemporary dance work that communicates an intent. The teacher models the process of choreographing and structuring abstract symbolic movement to communicate an intent relative to the context of the contemporary dance style. The technique exercises in Learning sequence 2 provide the physical training and preparation of the body for the movements in the contemporary dance work. 
Section 2 of the slide deck resource ‘Dance (Year 11) Performance’ can be used to support Learning sequence 2.
The duration of this learning sequence is approximately 3 weeks.
Table 3 – Learning sequence 2 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning to:
use dance technique, kinaesthetic awareness, and the elements of dance and structure to communicate a choreographer’s intent in a contemporary dance work.
	I can:
identify the role of the performer, the context, the choreographer’s intent and the stylistic features of the contemporary dance work
explain and demonstrate dance technique and kinaesthetic awareness to communicate the choreographer’s intent in the contemporary dance work
explain and manipulate the elements of dance to refine my personal interpretation of the contemporary dance work
perform and analyse a structured dance work.


Table 4 – Learning sequence 2 – Dance work 1
	Outcome and content
	Teaching and learning activities

	Outcome
DA-11P-01 explains the influence of context on dance technique, safe dance practice and interpretation
DA-11P-02 demonstrates safe dance practice, dance technique and kinaesthetic awareness to communicate the intent
DA-11P-03 manipulates the elements of dance to perform movements that communicate the intent
DA-11P-04 uses the structure of the choreography to communicate the intent of a dance work
Content
Performance – Context
Demonstrate the conventions of contemporary dance practice, including class protocols, behaviour and responsibilities
Explain how context influences the choice of accompaniment, the intent and the application of the components of performance in dance works
Use the language of dance performance, including context, dance technique, kinaesthetic awareness, elements of dance, auditory elements, structure and interpretation
Analyse the relationship between context, intent, style, dance technique and interpretation
Demonstrate the stylistic features of dance works specific to context
Demonstrate dance technique and kinaesthetic awareness to communicate the choreographer’s intent specific to context
Reflect critically on the performance of a dance work relative to context
Performance – The dancing body
Explain the relationship between skeletal structures, major muscle groups, and the safe execution of movement
Demonstrate alignment, control, strength, flexibility, endurance and coordination relative to personal anatomical structure
Apply dance technique and demonstrate kinaesthetic awareness to express a range of emotions, ideas and intents
Perform complex combinations of body skills relative to anatomical structure
Reflect critically on the demonstration of dance technique and kinaesthetic awareness in order to refine personal interpretation of the choreographer’s intent
Performance – Elements of dance
Manipulate the elements of dance to achieve the desired interpretation in dance works
Identify and demonstrate the relationship between the elements of dance and the auditory elements necessary to achieve the desired interpretation
Control and manipulate the elements of dance to demonstrate the stylistic features of a selected dance work
Reflect critically on the control and manipulation of the elements of dance in order to refine the stylistic features in dance works
Performance – Structure
Identify the structure of a dance work to refine the performer’s interpretation and communication of the intent
Analyse the auditory elements of the accompaniment and identify their relationship to the structure of the dance work to interpret and communicate the choreographer’s intent
Perform a structured dance work
Reflect critically on the relationship between auditory elements and structure in order to communicate the intent in dance works
	[bookmark: _Toc239944014]Activity 2.1 – the role of the performer
Access slide 2.1. The teacher leads a class discussion about the role of the performer. The teacher guides students to complete a Think Pair Share activity using the question ‘What is the role of the performer?’ Answers could include:
communicate the choreographer’s intent in dance works in different styles and contexts
understand and adopt performance protocols
undertake regular dance training in different styles and contexts
develop dance technique and kinaesthetic awareness
reflect critically to refine dance practices.
[bookmark: _Toc239944015]Activity 2.2 – the context of Dance work 1
1. Access slide 1.2 to revisit the language of performance and highlight the NESA definition of ‘context’ being ‘The circumstances that influence creative works, practices, practitioners and audiences’ (NESA 2025). The teacher reiterates that there are relationships between the intent, elements of dance, accompaniment, structure of the dance work, interpretation and communication using the following scaffolded activity to accompany their explanation.
Access slide 2.2. The teacher explains that the class dance work will be in an artistic context. An artistic context may include:
the purpose of the dance work is to communicate an intent
the dance work is designed to be performed for an audience 
the dance work uses abstract symbolic movement to communicate the intent
other contexts may be present in the dance work, for example, cultural, social or personal. If exploring cultural contexts, please refer to the Teacher notes. 
The teacher explains to students that dance in an artistic context uses abstract symbolic movement to communicate the intent. The teacher explains that the NESA definition of ‘abstract symbolic movement’ is the ‘Shapes, motifs and phrases created by a choreographer to represent ideas, emotions and intent through symbols’ (NESA 2025).
The teacher introduces the title of the dance work and identifies the style as contemporary dance and reinforces the stylistic features of contemporary dance. This includes floor work, parallel and turnout positions, moving the torso on and off centre, use of gravity and grounded movement, torso generated movement, dancing barefoot and blending different techniques and styles within the dance work. 
The teacher provides the details of the accompaniment and explains how accompaniment relates to the communication of the idea and intent, further shaping the context of the dance work. The teacher explains the considerations for selecting accompaniment for the class dance work which may include:
the movements are choreographed considering their relationship to the auditory elements to support the idea and intent of the dance work
the structure of the dance work generally follows the structure of the accompaniment. 
[bookmark: _Toc239944016]Activity 2.3 – research as stimulus
1. Access slide 2.3a. The teacher models the research as a stimulus process through a think-aloud. The teacher explains how the stimulus material influenced the development of the intent of the dance work and explains how they have conducted research to develop the idea to form their intent. To illustrate this process, the teacher shares the key parts of the research in written and visual forms. The teacher reiterates the artistic context of the dance work and highlights that they are using abstract symbolic movement to communicate the intent. 
The research includes the thoughts and ideas of the teacher as the choreographer considering any relevant aspects that could include any of the concepts identified below:
written materials that the teacher engaged with to develop their idea and intent – this could be from news articles, recount texts, fictional texts 
research into events that may have impacted the development of the idea, including their sources
visual collages, written handouts, mood boards physical demonstrations and/or verbal modes. 
The teacher reiterates the intent of the dance work, explains the stylistic features, details of the accompaniment and overview of the structure of the work. 
The teacher distributes slide 2.3b to students to complete, relative to Dance work 1.
[bookmark: _Toc239944017]Activity 2.4 – auditory elements and accompaniment
1. Access slide 2.4a. The teacher engages students’ prior learning of the NESA definition of auditory elements and highlights the difference between the terms ‘accompaniment’ and ‘auditory elements’. The teacher explains that the NESA definitions are as follows:
accompaniment: ‘The choreographer’s use of music, sounds, silence, vocalisations, the spoken word, percussion and body percussion as stimulus, or to accompany dance works to support the intent’ (NESA 2025).
auditory elements: ‘The auditory components of an accompaniment that include structure, temporal, dynamic and musical qualities, thematic material and lyrics’ (NESA 2025).
The teacher explains that in Performance, it is often the teacher or choreographer that selects the accompaniment. The performer’s role is to connect with the accompaniment, identify and demonstrate the relationship between the elements of dance and the auditory elements necessary to achieve the desired interpretation.
Access slide 2.4b. The teacher plays the accompaniment to the class dance work. The teacher guides students through a range of questions in relation to each excerpt. Questions could include:
What is the context of the music?
How does the music make you feel?
Does the music make you visualise images or movements?
What is the time signature of the music?
What dynamic qualities does the music have?
3. The teacher plays the accompaniment again, and the teacher and students count out the music and identify key places where the auditory elements change to identify where phrases begin and end. The teacher explains how many phrases there are in relation to the accompaniment and then explains that the transitions would link these phrases. The teacher models where repetition, variation or contrast can be used based on what the accompaniment and auditory elements suggest.
[bookmark: _Toc239944018]Activity 2.5 –structure relative to performance
1. Access slide 2.5a. The teacher introduces and explains the language and aspects of structure, including phrase, transition, repetition, variation and contrast. The teacher explains that this is the language that will be used when learning, explaining, demonstrating and critically reflecting on the structure of the class dance work and that students will also be demonstrating their understanding practically when performing the structured dance work.
Access slide 2.5b. The teacher introduces and places these definitions of structure into the context of performance. The role of the performer is to identify the choreographer’s organisation of the movement to interpret and effectively communicate the intent in the dance work. 
Extension: the teacher may guide students to look at slide 2.5a and slide 2.5b and discuss the unique features of structure applied to Performance. 
The teacher explains that the structure of the dance work often aligns with the structure of the accompaniment, and that it is important for the performer to analyse the auditory elements of the accompaniment and identify their relationship to the structure of the dance work to interpret and communicate the choreographer’s intent.
To consolidate this learning, the teacher can divide students into small groups and allocate a key term related to structure to each group. Students can verbally and physically provide examples from the class dance work to explain their understanding of the term. Each group can share their examples with the class.
[bookmark: _Toc239944019]Activity 2.6 – interpretation relative to performance
1. Access slide 2.6. The teacher explains how interpretation is specific to the role of the performer. When performing dance works, interpretation may include:
the individual choices made by a performer that establish a personal perspective relative to the communication of the intent in dance works
the performer’s application of dance technique, kinaesthetic awareness and the manipulation of elements of dance to communicate and make the choreographer’s intent visible to an audience
the performer following the choreographer’s directions to communicate the intent
the performer connecting with the musical accompaniment, the counts, following the choreographer’s directions, making the correct shapes and movements (Bresnahan 2021).
Throughout the teaching of the dance work, the teacher continues to reinforce the knowledge of interpretation by applying it practically to the dance work. Strategies to embed interpretation into the teaching of the dance work include:
providing corrections and feedback to ensure students are making the correct shapes and movements
giving clear directions as the choreographer to ensure the correct communication of the intent
explaining the connection with the musical accompaniment, the counts and the dance movements
using effective questioning.
Effective questions that the teacher can ask when teaching the dance work include:
What individual choices have you made as the performer that establish a personal perspective relative to the communication of the intent in this phrase or dance work?
How have you applied dance technique to communicate and make the choreographer’s intent visible in a phrase or dance work?
How have you applied kinaesthetic awareness to communicate and make the choreographer’s intent visible in a phrase or dance work?
How have you manipulated elements of dance to communicate and make the choreographer’s intent visible in a phrase or dance work?
What are the choreographer’s directions that you have had to follow to communicate the intent in a phrase or dance work?
How have you connected with the musical accompaniment, the counts and following the choreographer’s directions?
[bookmark: _Toc239944020]Activity 2.7 – learning the dance work
Teacher note: the teacher draws on content from Learning sequence 1 and Learning sequence 2 when teaching the dance work. Technique exercises in Learning sequence 2 should directly prepare students for the movement requirements of the dance work and support the communication of the intent.
1. The teacher guides students to learn the dance work by providing demonstrations of the movements required. The teacher continues to authentically embed knowledge and skills related to the application of dance technique, kinaesthetic awareness, manipulation of the elements of dance and the understanding of structure. This could include feedback and corrections in relation to:
the relationship between the skeletal structures, major muscle groups and the safe execution of movement appropriate to the execution of the dance work – revisit slides 1.5 (a–l) if required
how students demonstrate alignment, control, strength, flexibility, endurance and coordination to support the communication of the intent of the dance work – revisit slides 1.5 (o–t) if required
the application of dance technique and kinaesthetic awareness to communicate the intent of the dance work – revisit slides 1.5m, 1.5n, 1.10a, 1.10b if required
the manipulation of the elements of dance to achieve the desired interpretation of the dance work – revisit slide 1.11, Definitions and examples – Elements of dance and Posters – Elements of dance if required
explaining and demonstrating the structure of the dance work to refine students’ interpretation and communication of the intent – revisit slides 2.5 (a–b) if required.
As students continue to learn phrases of movement from the dance work, the teacher applies the language of performance when providing instruction and feedback. Feedback should be ongoing and targeted to support students in their performance of the dance work. Feedback can be in the form of open dialogues between the teacher and student, dialogue between students, feedback in a written format and through instructional voice or video recordings.
Differentiation and adjustments: where necessary, the teacher modifies the choreography as appropriate to meet the capacity of students. This may include using differentiated movement sequences for varying levels of ability within a class.
[bookmark: _Toc239944021]Activity 2.8 – formative check-in opportunity 2 – reflecting on dance technique and kinaesthetic awareness
1. The teacher guides students to reflect on a recording of their performance of the dance work. Students are to select one phrase from the dance work and reflect on how well they have used their dance technique and kinaesthetic awareness to refine their personal interpretation of the choreographer’s intent. This could include:
demonstrated characteristics of the contemporary dance style
applied appropriate alignment, control, strength, flexibility, endurance and coordination to interpret and communicate the choreographer’s intent
used their kinaesthetic awareness to interpret and communicate the choreographer’s intent.
Students are to document their self-reflection using the scaffold on slide 2.8a. A sample response is provided on slide 2.8b.
[bookmark: _Toc239944022]Activity 2.9 – rehearsing the dance work to refine personal interpretation of the intent
Once the teacher has finished teaching the choreography of the dance work, students will then perform the dance work individually or in small groups. Once confident with the choreography, the teacher (with consent) will film students performing the dance work. Students then critically reflect on the footage individually or in small groups. The reflection may include the performers:
demonstrating the relationship between the elements of dance and the auditory elements. For example, did the high leap occur at the same time as the loud accent in the accompaniment?
manipulating the elements of dance to achieve the desired interpretation of the choreographer’s intent. For example, was the low, enclosed shape performed accurately to show the intent of hiding and sadness as the choreographer intended?
identifying the structure of the dance work and considering how the structure of the dance work and the accompaniment assist to refine the personal interpretation of the dance work. For example, did I clearly communicate the choreographer’s intent of sadness in the first phrase and clearly show the change and transition into the second phrase?
[bookmark: _Toc239944023]Activity 2.10 – formative check-in opportunity 3 – preparing for the submitted analysis
1. The teacher may select the format in which students submit their analysis for assessment. This may be written, verbal or multi-modal. As the teacher reads through and speaks to Part B of the Dance Stage 6 (Year 11) – sample assessment task – Performance, students annotate their copy of the notification to reinforce their learning. The teacher clarifies any student questions that may arise. Students are instructed to select 2 phrases from the dance work and submit an analysis.
The teacher guides students to work on their own or in small groups to identify the key aspects of context, dance technique, kinaesthetic awareness, the manipulation of the elements of dance, auditory elements and structure from their chosen phrases and write some key dot points on slide 2.10a.
The teacher guides students to complete the scaffold on slides 2.10 (b–f). The teacher engages students in a discussion or informal interview using the following prompts to check for understanding before the submission of the analysis for assessment:
What is the context of the dance work? (This could include an explanation of artistic context, style, accompaniment, intent and any relevant contextual influences, such as cultural, social or personal.)
How have you demonstrated dance technique and kinaesthetic awareness to communicate the choreographer’s intent? (This could include an analysis of the student’s application of alignment, control, strength, flexibility, endurance or coordination relative to personal anatomical structure to communicate the choreographer’s intent.)
How have you manipulated the elements of dance to interpret and communicate the choreographer’s intent? (This could include an analysis of the student’s manipulation of space, time and dynamics to interpret and communicate the choreographer’s intent as intended.) 
How have you used your knowledge of the structure of the choreography to refine your interpretation and communication of the intent? (This could include how your knowledge of phrases, sequencing, transitions, repetition, variation or contrast has assisted you to communicate the choreographer's intent as intended.)
What are you doing well?
What areas do you need to further develop?


[bookmark: _Hlk167719392][bookmark: _Toc112681291][bookmark: _Hlk169965293]

[bookmark: _Toc239944024]Learning sequence 3 – Dance work 2
Teacher note: in this learning sequence, students are learning Dance work 2. The teacher selects a contrasting dance style to Dance work 1 from Learning sequence 2. When choreographing Dance work 2, the teacher can model the choreographic process, or they can co-choreograph with students to create abstract symbolic movement that communicates an intent in a contrasting dance style. The style can be a hybrid of different styles and contexts.
The focus of Dance work 2 is to broaden students’ movement vocabulary while providing them with opportunities to interpret and communicate the intent in a contrasting dance style. To support this learning, the teacher may need to develop specific dance technique exercises to prepare students for the stylistic features and technical requirements of Dance work 2. Existing exercises used for Dance work 1 can also be used and adapted if appropriate. These exercises can be modified by adding or changing movements, varying the tempo or setting them to different accompaniment in the genre of music that relate to the new style.
Sections 1, 2 and 3 of the slide deck resource ‘Dance (Year 11) Performance’ can be used to support Learning sequence 3.
The duration of this learning sequence is approximately 2 weeks.
Table 5 – Learning sequence 3 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning to:
use safe dance practice, dance technique, kinaesthetic awareness, elements of dance and structure to communicate a choreographer’s intent in a contrasting dance style.
	I can:
identify the context of the dance work
listen to the accompaniment of the dance work and make links between the accompaniment, structure and the choreographer’s intent
demonstrate the stylistic features of the contrasting dance style
perform a dance work demonstrating safe dance practice, dance technique, kinaesthetic awareness, and elements of dance and structure to communicate the choreographer’s intent.


Table 6 – Learning sequence 3 – Dance work 2
	Outcome and content
	Teaching and learning activities

	Outcomes
DA-11P-01 explains the influence of context on dance technique, safe dance practice and interpretation
DA-11P-02 demonstrates safe dance practice, dance technique and kinaesthetic awareness to communicate the intent
DA-11P-03 manipulates the elements of dance to perform movements that communicate the intent
DA-11P-04 uses the structure of the choreography to communicate the intent of a dance work
Content
Performance – Context
Demonstrate the conventions of contemporary dance practice, including class protocols, behaviour and responsibilities
Explain how context influences the choice of accompaniment, the intent and the application of the components of performance in dance works
Use the language of dance performance, including context, dance technique, kinaesthetic awareness, elements of dance, auditory elements, structure and interpretation
Analyse the relationship between context, intent, style, dance technique and interpretation
Demonstrate the stylistic features of dance works specific to context
Demonstrate dance technique and kinaesthetic awareness to communicate the choreographer’s intent specific to context
Reflect critically on the performance of a dance work relative to context
Performance – The dancing body
Demonstrate alignment, control, strength, flexibility, endurance and coordination relative to personal anatomical structure
Apply dance technique and demonstrate kinaesthetic awareness to express a range of emotions, ideas and intents
Perform complex combinations of body skills relative to anatomical structure
Interpret and communicate the intent in contrasting dance styles
Reflect critically on the demonstration of dance technique and kinaesthetic awareness in order to refine personal interpretation of the choreographer’s intent
Performance – Elements of dance
Manipulate the elements of dance to achieve the desired interpretation in dance works
Identify and demonstrate the relationship between the elements of dance and the auditory elements necessary to achieve the desired interpretation
Control and manipulate the elements of dance to demonstrate the stylistic features of a selected dance work
Reflect critically on the control and manipulation of the elements of dance in order to refine the stylistic features in dance works
Performance – Structure
Analyse the auditory elements of the accompaniment and identify their relationship to the structure of the dance work to interpret and communicate the choreographer’s intent
Perform a structured dance work
Reflect critically on the relationship between auditory elements and structure in order to communicate the intent in dance works
	[bookmark: _Toc239944025]Activity 3.1 – the context of Dance work 2
1. The teacher activates prior knowledge by reinforcing the previously established conventions, class protocols, behaviour and responsibilities.
The teacher explains to students that they will be learning a new short dance work in a contrasting dance style to the one previously studied in Term 1. The teacher explains that the class dance work will still be in an artistic context because the purpose of the dance work is to communicate the intent; however, it will be in a different style to broaden their movement vocabulary and provide them experience in performing a range of dance works.
The teacher introduces the title and intent of the dance work and identifies the style that they will be choreographing in and reinforces and explains the specific the stylistic features required.
The teacher provides the details of the accompaniment and explains how it relates to the communication of the idea and intent, further shaping the context of the dance work. 
Access slide 3.1. The teacher supports students to record the details of Dance work 2 on the critical reflection scaffold.
[bookmark: _Toc239944026]Activity 3.2 – using stimulus to develop an idea and intent
The teacher introduces the stimulus material that has influenced the development of the idea and intent of the dance work. The stimulus for Dance work 2 does not need to be research and could be the chosen accompaniment or an idea.
[bookmark: _Toc239944027]Activity 3.3 – identifying auditory elements and understanding the accompaniment 
1. The teacher shares the accompaniment for Dance work 2. The teacher models how to count out the music and identify key places where the auditory elements change to identify where phrases begin and end. The teacher explains how many phrases there might be in relation to the accompaniment and then explains that the transitions link these phrases together. The teacher can model where repetition, variation or contrast can be used based on what the accompaniment and auditory elements suggested. This can be done verbally, or the teacher can explain using a whiteboard while students are listening.
The teacher models how they have mapped the accompaniment to consider the structure, temporal, dynamic and musical qualities, thematic material and/or lyrics. A sample of music mapping can be accessed on slide 3.3a.
Access slide 3.3b. The teacher supports students to complete a listening activity to develop their own unique style of accompaniment mapping. Students are presented with questions to support their ability to identify the elements of the musical accompaniment. These questions could include:
How many beats are there in each bar of music? (3, 4, 5, 7, 8.)
Does the music sound thin or thick, light or heavy?
Can you hear any accents in the music? If yes, when do they occur?
Can you describe the speed of the music and identify any changes that occur?
Can you hear changes in the accompaniment that might indicate the start of a new phrase?
What is the mood and atmosphere of the accompaniment?
What do the lyrics (if any) mean within the context of the song?
The teacher recommends some possible symbols to students so that they can be used to help map the accompaniment, including some of the suggested ideas below:
dots and/or dashes for chords and bars
lines or dashes to delineate the time signatures and bars within the music
upward and downward lines to identify pitch changes
squiggles or thin lines to suggest musical qualities
‘rep’ for any repetition.
The teacher leads a class discussion on how mapping and analysing the auditory elements of the accompaniment assists students to identify their relationship to the structure of the dance work. The teacher explains that identifying the structure of the dance work will assist in refining the performer’s interpretation and communication of the intent.
[bookmark: _Toc239944028]Activity 3.4 – the development of Dance work 2
Teacher note: the teacher draws on content from ‘Learning sequence 1 – dance technique exercises’ to prepare students for the movement requirements of the contrasting dance style and support the communication of the intent. 
1. Throughout the teaching of Dance work 2 and while students are providing demonstrations, the teacher continues to authentically embed knowledge and skills related to the application of dance technique, kinaesthetic awareness, manipulation of the elements of dance and the understanding of structure. This could include providing knowledge and feedback, considering the following:
the relationship between the skeletal structures, major muscle groups and the safe execution of movement appropriate to the execution of the dance work
how students demonstrate alignment, control, strength, flexibility, endurance and coordination to support the communication of the intent of the dance work
the application of dance technique and kinaesthetic awareness to communicate the intent of the dance work
the manipulation of the elements of dance to achieve the desired interpretation of the dance work 
identifying and explaining the structure of the dance work to refine students’ interpretation and communication of the intent
asking explicit effective questions to check students’ understanding of the context of the dance work, including stylistic features. 
As students continue to learn phrases of movement from Dance work 2, the teacher applies the language of performance when providing instruction and feedback. 
Once a substantial amount of Dance work 2 is completed, the teacher asks students to access slide 3.4 and complete it, relative to Dance work 2.
Differentiation and adjustments: where necessary, the teacher modifies the choreography as appropriate to meet the capacity of students. This may include using differentiated movement sequences for varying levels of ability within a class.
[bookmark: _Toc239944029]Activity 3.5 – revising and performing Dance work 1
1. The teacher assists students to revise Dance work 1 from Term 1. This can include:
sharing the music with the class and allowing students to work together or in small groups to recall and rehearse Dance work 1
the teacher showing a filmed version of Dance work 1 and allowing students to perform it while viewing it.
The teacher guides students to take it in turns to perform Dance work 1 in small groups, allowing the rest of the class to be the audience. The teacher asks students to begin to reflect on the differences between Dance work 1 and Dance work 2.
[bookmark: _Toc239944030]Activity 3.6 – formative check-in opportunity 4 – comparison of Dance work 1 and Dance work 2
1. The teacher divides students into small groups and they perform Dance work 1 and Dance work 2 consecutively. The teacher explains the endurance requirements of this to students. 
The teacher conducts a class discussion, guiding students to complete the comparison scaffold and compare the different components of performance required in each dance work. This may include:
context
stylistic features
technique requirements
kinaesthetic awareness
elements of dance
structure.
The teacher accesses slide 3.6 and as a class, individually or in groups, students complete the Dance work 1 and Dance work 2 comparison scaffold.
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