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About this resource

	 For more information on attendance data in NSW public schools, including information for different 
student cohorts and contextual factors, refer to the 2022 Semester 1 student attendance fact sheet.

This resource is an update to the evidence paper on student attendance produced in 
2022 by the Centre for Education Statistics and Evaluation (CESE). The original paper 
synthesises the research on school attendance. It identifies key drivers of attendance and 
absence from school, discusses why regular school attendance is important, and outlines 
the evidence-based strategies that work best to improve attendance.

Since the original paper was developed, NSW public schools have experienced further 
disruption from COVID-19, floods and high influenza season outbreaks. The overall 
attendance rate has declined as students face changing barriers to attending school.1 
This resource updates the original paper with new research on student attendance and 
expands on issues of particular relevance to schools in a post‑pandemic context.

This update and the 2022 resource are available on Understanding attendance page of 
the CESE website, along with the following resources:

	• Understanding attendance research review – a summary of this resource outlining 
key evidence-based strategies that can support school leaders and teachers to 
understand attendance challenges and strategically plan to improve attendance.

	• Tell Them From Me and student attendance – a Scout guide showing how the 
different elements of the new Plan for NSW Public Education that drive attendance 
can be seen through Tell Them From Me (TTFM) reports (refer to Figure 1 below).

These resources aim to support principals, school leaders and teachers to make 
evidence-based decisions when developing and implementing improvement and progress 
measures in their Strategic Improvement Plans. Further practical resources for schools 
can be found on the Attendance matters webpage and the Universal Resources Hub.

Figure 1
Relationship between TTFM measures that drive attendance and elements of teaching, learning, 
student wellbeing and equity under Our Plan for NSW Public Education

Box 1 text: 
	• Plan focus area: Deliver outstanding leadership, teaching and learning.
	• Tell Them From Me success measures: high expectations, advocacy at school, positive learning climate.
An arrow connects Box 1 to Box 2, the largest box. Box 2 text:
	• Plan focus area: Strengthen student wellbeing and development – create positive school cultures that value student voice.
	• The Tell Them From Me measure ‘positive behaviour’ is above an inner box labelled ‘Every student is known, valued and cared for (outcome)’. This inner box contains ‘sense of belonging (success measure)’, which is also a Tell Them From Me measure, and ‘improve attendance (success measure)’. Arrows show that ‘positive behaviour’ and ‘sense of belonging’ feed into improving attendance.
An arrow connects Box 2 to box 3. Box 3 has 2 plan focus areas:
	• Advance equitable outcomes, opportunities and experiences – every learner receives a high-quality education that enables them to excel. 
	• Improve literacy and numeracy, increase Year 12 completion (success measures).

https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/statistics/attendance-bulletin/student-attendance-factsheet-2022
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
https://education.nsw.gov.au/schooling/school-community/attendance-matters-resources-for-schools
https://resources.education.nsw.gov.au/home?search=attendance
https://education.nsw.gov.au/inside-the-department/directory-a-z/strategic-school-improvement/school-excellence-in-action-support/strategic-improvement-plan-support/planning-and-reporting-overview/improvement-measures-2024-2027-guidance
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When and how to use
School leaders and teachers can read, consider, discuss and implement themes and 
strategies highlighted in the evidence paper as part of school-developed High Impact 
Professional Learning (HIPL). The appropriate time to use this resource may differ for 
each school, leader and teacher.

School leaders can:
	• unpack the paper as part of whole-school professional development and/or stage 

or grade team meetings

	• reflect on what practices are currently being implemented to improve attendance

	• use the Tell Them From Me and student attendance Scout guide to help with 
developing and implementing their school’s attendance improvement measures

	• access their school’s TTFM data and attendance Scout reports to support 
improvement strategies and monitor progress

	• facilitate discussions with staff about the underlying causes of unexplained 
and unjustified absences in their school context and areas for improvement at a 
classroom and whole-school level – also refer to the Attendance matters resources 
for schools

	• determine whether additional support is needed – contact the Attendance support 
program for further information.

Teachers can:
	• read the evidence paper and reflect on current practice

	• consider which practices to implement in the classroom to strengthen positive 
attendance – also refer to the summary of this paper, Understanding attendance 
research review – what educators need to know

	• assist school leaders with identifying their students’ barriers to attending school 
and determining the appropriate intervention.

Contact: Email feedback about this resource to info@cese.nsw.gov.au.
You can also subscribe to the CESE newsletter and connect with us on Viva Engage.

Alignment to system priorities and/or needs: Our Plan for NSW Public Education, School 
Excellence Policy, Strategic School Improvement 2024–2027 attendance improvement measures

Alignment to School Excellence Framework: Whole school teaching and wellbeing practices – 
attendance, wellbeing and engagement; Learning domain – learning culture

Alignment with other existing frameworks: School Attendance Policy; What works best – 
wellbeing, high expectations, classroom management; Australian Professional Standards for 
Teachers – Standard 4: Create and maintain supportive and safe learning environments

Reviewed by: Attendance Tiger Team coordinated by Behaviour and Student Participation in 
Inclusion and Wellbeing

Created / last updated: Originally published July 2024

To be reviewed: CESE publications are prepared through a rigorous process. Resources are 
reviewed periodically as part of an ongoing evaluation plan.

https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
https://education.nsw.gov.au/inside-the-department/directory-a-z/strategic-school-improvement/school-excellence-in-action-support/strategic-improvement-plan-support/planning-and-reporting-overview/improvement-measures-2024-2027-guidance#Attendance2
https://education.nsw.gov.au/inside-the-department/edconnect/corporate-operations/cese-intranet/tell-them-from-me/accessing-and-using-ttfm-data
https://education.nsw.gov.au/about-us/education-data-and-research/scout/scout-overview/apps-and-reports/attendance-and-engagement
mailto:info%40cese.nsw.gov.au?subject=
https://docs.google.com/forms/d/e/1FAIpQLSe-uyYoLRTTYmXYvw1N45WqQnbh5ReyPJfp0tu_Hoo_AAcGmg/viewform
https://yammer.com/det.nsw.edu.au
https://education.nsw.gov.au/teaching-and-learning/professional-learning/high-impact-professional-learning/what-is-hipl
https://education.nsw.gov.au/schooling/school-community/attendance-matters-resources-for-schools
https://education.nsw.gov.au/schooling/school-community/attendance-matters-resources-for-schools/attendance-support-program
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
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Defining school attendance and absence

The school attendance research literature often talks about ‘school attendance 
problems’, ‘absenteeism’, ‘chronic absence’ and an array of other terms that 
have been defined, assessed and treated in many different ways across 
different disciplines.

Absences can be considered problematic because of the duration or frequency 
of absence, or because of the type of difficulty faced with attending school 
(Heyne et al. 2019; Kearney and Childs 2022). Both of these are discussed below.

A key challenge with defining school attendance problems is that there is 
no ‘safe threshold’ for absences (Hancock et al. 2013). Even small amounts of 
school absences can negatively impact a student’s academic achievement and 
accumulate over time to more severe problems (Hancock et al. 2013; Johnsen 
2020). The research highlights the need to take a proactive approach to preventing 
school attendance problems and, where possible, avoid waiting for them to reach 
problematic levels (Johnsen 2020; Kearney and Graczyk 2022).

Low attendance
This paper will use the term ‘low attendance’ to describe regular or chronic absences 
from school. A measure widely used in research and policy is absence amounting 
to 10% or more of the school year (Heyne et al. 2019). As a common operational 
definition, it is easy to translate and allows for comparisons across jurisdictions. 
In NSW public schools, 10% of the school year equates to 4 weeks of school each 
year, which is equivalent to over one whole school year throughout school life. It is 
measured by attendance level, that is, the proportion of students attending school 
90% or more of the time.

Attendance level data provides evidence that low attendance is prevalent among 
NSW public schools with considerable declines in 2022 from 2021 (CESE 2023). 
Similar patterns have occurred in other sectors and states/territories (ACARA 2022) 
and international jurisdictions such as the UK, USA and New Zealand (Dee 2023; 
Devine et al. 2023; Long and Danechi 2023).
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Student absence categories in NSW public schools

The School Attendance Policy sets out the requirements for the attendance of students 
in NSW public schools. In line with the policy, schools use the following categories to 
record explanation of student absence and/or variation in attendance for the collection 
and reporting of student attendance data:

	• the student’s absence is unexplained or unjustified

	• the student’s absence is due to sickness or as the result of a medical or 
paramedical appointment

	• an explanation of the absence is provided which has been accepted by the 
principal – for example:

	• misadventure or unforeseen event

	• participation in special events not related to the school

	• domestic necessity such as serious illness of an immediate family member

	• attendance at funerals

	• travel in Australia and overseas

	• recognised religious festivals or ceremonial occasions

	• the student was suspended from school.

Types of school attendance problems
School attendance problems are also often researched and discussed in terms 
of the nature of the absence. These definitions attempt to categorise absences 
by the student behaviours and motivations they represent, the parent/carer’s 
awareness of or involvement in the absence, and whether the school accepts an 
absence explanation.

The definitions below are directly from the resource School refusal: every school 
day counts (page 4).2 It brings together the research on how these terms are 
conceptualised in the literature (Gentle-Genitty et al. 2020; Heyne et al. 2019; Ingul 
et al. 2019; Kearney and Graczyk 2020), and summarises them for NSW teachers 
and parents/carers.

	 This resource provides information for teachers and parents/carers about school refusal. It is a collaboration 
between the NSW Department of Education, Sydney Catholic Schools and the Association of Independent 
Schools of NSW, and coordinated by the South Eastern Sydney Local Health District School.

https://education.nsw.gov.au/policy-library/policies/pd-2005-0259
https://education.nsw.gov.au/schooling/school-community/attendance-matters-resources-for-schools/resources-for-schools#Principal3
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School refusal is said to occur when some or all of these are present:

	• a young person is reluctant or refuses to attend school, in conjunction with 
emotional distress

	• the young person does not try to hide associated absence from their parents 
or carers

	• the young person does not display severe antisocial behaviour

	• the parents/carers have made reasonable efforts to secure attendance at school, 
and/or express their intention for their child to attend school full-time.

Truancy is said to occur when:

	• a young person is absent from school for a whole day or part of the day, or they 
are at school but absent from the proper location,

	• the absence occurs without the permission of school authorities, and

	• the young person typically tries to conceal the absence from their parents 
or carers.

School withdrawal is said to occur when a young person’s absence 
from school is:

	• not concealed from the parent(s) or carer(s)

	• attributable to parental effort to keep the young person at home, or

	• attributable to there being little or no parental effort to get the young person 
to school.

School exclusion is said to occur when a young person is absent from school 
or specific school activities, for any period of time, caused by the school:

	• employing disciplinary exclusion in an inappropriate manner

	• being unable or unwilling to accommodate the physical, social-emotional, 
behavioural or academic needs of the young person

	• discouraging a young person from attending, beyond the realm of legally 
acceptable school policy (for example, excluded from NAPLAN).

Using terminology
Some researchers are concerned that some terms for absence problems such as 
‘school refusal’ imply the problem lies with the student, while other terms suggest 
the problem lies solely with the parents/carers. Care needs to be taken to use these 
terms to describe the nature of the school attendance problems and not label the 
student or family experiencing them (Heyne et al. 2019).

In addition, while the categories above are widely used, they do not necessarily 
capture student motivational drivers accurately. For example, anxiety or other 
emotional distress may lead to ‘school refusal’ behaviours in one student and 
‘truancy’ behaviours in another, due to differences in factors such as their family 
dynamics and how well-equipped parents/carers are to engage with the school.
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School refusal is a topical issue in Australia following 
the COVID-19 pandemic

School refusal is a current concern among school communities. The issue has 
received media attention across Australia as teachers, school leaders and parents 
report experiencing growing rates of school refusal following the COVID-19 pandemic 
(Clark 2023). There is a common view that school refusal had already been increasing 
and the pandemic intensified the issue (Australian Senate 2023).

An Australian Senate inquiry into school refusal commenced in October 2022. The 
publicly available report, The national trend of school refusal and related matters 
(Australian Senate 2023), outlines the drivers of school refusal and related matters, 
and the impact on students, families and schools. The report calls for a national 
approach to strengthen data collection and the national evidence base. It also outlines 
opportunities to address school refusal:

	• improved awareness and understanding of school refusal

	• a stronger focus on student wellbeing in schools

	• early identification and a framework for evidence-based initiatives

	• better cross-sector collaboration

	• more support for parents and carers.

https://www.aph.gov.au/Parliamentary_Business/Committees/Senate/Education_and_Employment/SchoolRefusal/Report
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Attendance in NSW public schools

This section summarises information on attendance rates and levels for students in 
NSW public schools in Semester 1 2022.

Student attendance in NSW public schools is reported in CESE’s annual attendance 
fact sheet. The fact sheet provides an overview of student attendance from 
Kindergarten to Year 12. It contains information on different cohorts of students and 
shows the impact of contextual factors.

The information provided here is from the 2022 Semester 1 student attendance 
fact sheet. Please refer to the fact sheet for more detail and guidance on 
interpreting the attendance data for NSW public schools.

There are 2 different measures of student attendance:

	• Attendance rate is the percentage of days students attended school, compared to 
student enrolled days.

	• Attendance level is the proportion of students attending 90% or more of the time.

School Attendance Policy

School attendance is compulsory in NSW. This means that all children from 6 years 
of age are legally required to be enrolled at and attending school, or to be registered 
for home schooling.

Parents or carers are responsible for making sure that their children comply with 
these legal requirements. Schools support parents by monitoring student attendance 
and helping to address attendance issues when they emerge. Where schools have 
unsuccessfully tried a range of strategies to help resolve a student’s non-attendance, 
schools can obtain additional advice and support from Inclusion and Wellbeing staff 
at their local education office (NSW Department of Education 2023).

Please refer to Compulsory school attendance for more information on the 
department’s School Attendance Policy.

https://education.nsw.gov.au/schooling/school-community/attendance-matters-resources-for-schools/compulsory-school-attendance
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/statistics/attendance-bulletin
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/statistics/attendance-bulletin/student-attendance-factsheet-2022
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Student attendance of NSW public schools in Semester 1 
2022 – key findings
	• COVID-19, influenza and floods are important contextual factors driving the 2022 

decline in student attendance.

	• Attendance rates declined from 2021 to 2022 in both primary and secondary 
schools (Figure 2):

	• overall attendance rate declined 4.8 percentage points from 89.8% to 85.0%

	• primary attendance rate declined 5.1 percentage points from 92.4% to 87.3%

	• secondary attendance rate declined 4.2 percentage points from 85.8% to 81.6%.

	• The proportion of students attending 90% or more of the time (attendance level) 
declined significantly and was at a historic low in 2022 (Figure 3).

	• overall attendance level declined 22.5 percentage points from 67.2% to 44.7%

	• primary attendance level declined 25.9 percentage points from 75.1% to 49.2%

	• secondary attendance level declined 17.3 percentage points from 55.2% to 37.9%.

	• For the first time since 2018 when the measure was introduced, in 2022 the 
attendance level of Years 7 to 10 (36.5%) dipped below that of Years 11 and 12 (41.2%).

	• Attendance rates decreased more for students attending schools in remote areas 
of NSW than students attending schools in major cities or regional areas of NSW 
in 2022 compared to 2021. Attendance rate and level both remain lower overall for 
schools in remote areas than schools in major cities and regional areas.

	• Sickness contributed significantly to the increase in absences from 2021 to 2022 
for primary and secondary students (Figure 4).

	• The number of unjustified explanations for absence decreased for secondary 
students but considerably increased for primary students in 2022 compared to 
2021 (Table 1).

	• The number of unexplained days remained high in 2022 and was the second 
highest category of absences, after sickness (Table 1).

	• The number of suspension days decreased for both primary and secondary 
students in 2022 (Table 1).

	• The prevalence of COVID-19 in the community was higher in 2022 than in 2021 
and it continued to impact attendance data. All students, staff and visitors are 
advised to stay home when sick and only attend school when symptom free.

	• The decline in attendance rates in 2022 was ‘remarkably consistent’ across all 
Australian states/territories and school sectors (ACARA 2022; refer to Table 2).

https://education.nsw.gov.au/schooling/covid-19/advice-for-families
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Figure 2

Attendance rate (%) for Semester 1 2018–2022 by education level, NSW public schools3

Figure 3
Attendance level (%) for Semester 1 2018–2022 by education level, NSW public schools

	 Student attendance data for 2020 is excluded from Figures 2 and 3 due to the impact of COVID-19. 
Please refer to Effects of COVID-19 on attendance during Semester 1 2020 for more information.

https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/statistics/effects-of-covid-19-on-attendance-2020
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Figure 4
Absences per 1,000 enrolled days by reason, Semester 1 2021 and 2022, primary and secondary, 
NSW public schools

Table 1
Absences per 1,000 enrolled days by reason, Semester 1 2021 and 2022, primary and secondary, 
NSW public schools

Reason

Primary Secondary Total

2021 2022 2021 2022 2021 2022

Leave 12.5 19.7 18.7 23.0 14.9 21.0

Sick 35.6 66.8 50.5 75.4 41.5 70.2

Suspended 0.6 0.4 5.7 4.7 2.6 2.1

Unexplained / pending explanation 24.5 32.4 65.6 79.6 40.7 51.1

Unjustified explanation received 6.5 11.3 12.0 11.6 8.7 11.4

Total 79.7 130.6 152.5 194.3 108.4 155.8
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Table 2
Student attendance rates (%), Years 1 to 10, by state and territory and school sector, 
Australia, 2022 (ACARA 2022)

School sector NSW Vic Qld SA WA Tas NT ACT Australia

Government 85.2 87.4 85.6 84.8 84.7 83.9 74.3 85.1 85.6

Catholic 88.1 87.8 88.1 87.0 89.2 86.9 76.5 85.3 87.9

Independent 88.7 89.1 89.5 87.6 88.6 87.9 85.4 88.8 88.8

All 86.4 87.7 86.7 85.6 86.1 85.1 76.0 85.9 86.5
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Why does school attendance matter?

Research consistently shows that regular school attendance is important to students’ 
learning, wellbeing and development. Attending school gives students the opportunity 
to benefit from the teaching and learning programs and other educational and 
developmental experiences that school environments provide. This section summarises 
the research findings on the impacts of school attendance.

Attendance impacts student learning and academic achievement
Low school attendance is linked with poorer academic achievement and other 
educational outcomes. Key findings from Australian research are summarised as follows:

	• Higher rates of absence from school are associated with lower NAPLAN scores 
(Daraganova et al. 2014; Hancock et al. 2013).

	• The link between student absence and achievement is stronger among students who 
are disadvantaged due to structural inequities (Hancock et al. 2013).

	• Unjustified absences may have a greater impact on achievement than authorised 
absences, likely due to co-varying factors. That is, students who are more likely to 
have unjustified absences are also more likely to be from low socioeconomic status 
(SES) backgrounds or face other kinds of disadvantage that impact their academic 
achievement (Hancock et al. 2013; Hancock et al. 2018).

	• In NSW, students who report positive attendance behaviours in Year 7 are on average 
3 months ahead in their learning by Year 9, compared with students who have poor 
attendance behaviours (Figure 5 CESE 2017).

	• The Australian research is generally consistent with international evidence for 
low attendance having a detrimental impact on student learning and achievement 
(for example, Aucejo and Romano 2016; Carroll 2010; Gottfried 2015; Liu et al. 2021; 
Paredes and Ugarte 2011).

Figure 5
The effect of attendance behaviours in Year 7 on Year 9 NAPLAN reading scores (CESE 2017:6)
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Attendance impacts wellbeing, development 
and long‑term outcomes
Students who are frequently absent from school are more likely to not complete 
Year 12 and experience poorer long-term social, health and economic outcomes. 
These include:

	• increased likelihood of dropping out of school (Rocque et al. 2016)

	• social isolation from the school community and peers (Gottfried 2015)

	• poorer mental health and social functioning (Gonzálvez et al. 2019)

	• negative effects on income and long-term earnings potential (Cattan et al. 2023)

	• increased likelihood of involvement in the youth justice system (Epstein 
and Sheldon 2002; Tanner-Smith and Wilson 2013 as cited in Kearney and 
Graczyk 2014)

	• increased likelihood of requiring social assistance (Christenson and Thurlow 2004 
as cited in Kearney and Graczyk 2014).

Attendance patterns can persist throughout 
a student’s schooling
Australian research shows positive attendance patterns are often established 
in early primary school, with positive school transitions playing a key role in 
setting these patterns (Daraganova et al. 2014). The research suggests it is 
important to identify and address problematic attendance behaviours early on in 
students’ schooling.

Small improvements in attendance can have meaningful impacts 
on student outcomes

Research shows promising evidence for several school-based strategies to improve 
student attendance, though more high quality research is needed. A recent review by 
the Education Endowment Foundation (2022) found several approaches to be effective 
in improving attendance in ways that lead to meaningful change in student outcomes.

This paper outlines evidence-based strategies for improving attendance under ‘What 
can schools do to improve attendance?’ (page 26). Teachers and school leaders can 
use the accompanying resource Understanding attendance research review – what 
educators need to know when unpacking the evidence to inform their planning and 
implementation of attendance strategies.

https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
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What drives attendance and absence?

	 Refer to Kearney and Graczyk (2020) for a review of how drivers of attendance are categorised 
and described.

There are many reasons why students may be regularly absent from school. 
Attendance problems are complex and have different drivers for different students 
at different times. Drivers of positive attendance can be thought of as the contextual 
factors of a student’s background and experiences that serve as buffers to 
developing school attendance problems or equips them to overcome barriers to 
attending school.

It is important for teachers and school leaders to understand what drives attendance 
and absences for their students. School strategies to improve attendance need to 
be based on a clear understanding of the range of factors that may be impacting 
their students’ attendance and consideration of which factors are within the school’s 
influence (Mills et al. 2018).

The research literature typically groups drivers of attendance into 4 domains: student 
factors, family factors, community factors and school factors (Figure 6).4 Drivers 
under each domain are summarised below from multiple research sources (AIHW 
2014; AITSL 2019; Gottfried 2009; Gubbels et al. 2019; Mills et al. 2021; Marvul 2012).

The domains are not mutually exclusive. Students may have several interrelated 
factors driving their attendance, or multiple barriers stemming from a shared root 
cause. For example, structural inequities can be experienced in multiple ways and 
present multiple barriers to attending school regularly. State and national disasters 
such as the COVID-19 pandemic, floods and bushfires can have a lasting impact on 
drivers across all domains.

It is important to consider a student’s needs holistically and consider the array of 
potential influences on their attendance, including factors that may be outside the 
school gate (Childs and Lofton 2021; Reid 2008).
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Drivers of positive school attendance

Figure 6
Domains of interrelated factors driving positive school attendance

School factors
School factors linked to student attendance include factors related to teaching 
and learning, wellbeing and safety. These are enabled by factors of the physical 
school environment.

Teaching and learning:

	• teachers clearly communicate high expectations for their students’ achievement

	• students perceive that school staff emphasise success in school as relevant 
and important for the future of all students and not only for the top achievers in 
the school

	• teachers use effective and engaging teaching practices.

Wellbeing:

	• the school fosters positive cultures that value feelings of belonging, positive peer 
relationships, and friendly and approachable staff

	• students perceive positive learning environments and well-managed classrooms

	• the school fosters a sense of belonging or connectedness to the school 
community, for students and their families

	• the school fosters a culture of meaningful and authentic parental and 
community involvement

	• the school fosters positive relationships between teachers and students.
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Safety:

	• the school ensures students are physically and emotionally safe and secure 
at school

	• the school conveys zero tolerance for bullying and racism

	• the school fosters a culture of safety, inclusion and belonging

Physical environment (enabling factors):

	• the school is equipped with adequate teacher resources together with 
appropriate technology, school infrastructure and class sizes to support 
quality teaching

	• the school physical environments have adequate ventilation, lighting and 
temperature control.

Student factors
Factors related to the individual student that are likely to influence 
attendance include:

	• having basic needs met, such as food, shelter and clothing

	• having good physical and mental health

	• having a sense that school is a place that works for them, and that education is a 
resource that they can deploy in the present and the future

	• feeling a sense of connectedness to school, including to peers and to the physical 
place of the school – a strong sense of belonging

	• feeling safe at school

	• feeling positive attitudes towards teachers and fellow students

	• feeling happy and relaxed

	• having strong motivation or goals around achievement

	• liking school, being interested in schoolwork and activities (curricular and 
co-curricular activities)

	• having academic self-concept and self-esteem – positive beliefs about one’s 
academic abilities and feeling academically able.

Family factors
Family-related factors likely to influence a student’s attendance include:

	• the parent or carer’s relationship with the school and school community, which 
may involve:

	• having strong respect for education

	• feeling a sense of connectedness to the school – a strong sense of belonging to 
the school community

	• feeling that the school respects the culture to which the family belongs

	• having a sense that school is a place that works for their children, and that 
education is a resource that children can deploy in the present and the future
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	• providing support with homework and academic progress, active monitoring of 
attendance and participation in the school community

	• stability and harmony in the home – no stressful family circumstances such as 
unstable relationships, child maltreatment, conflict such as domestic violence, or 
substance abuse5

	• access to stable employment near to home and school

	• no additional commitments for students to supplement the family income or 
provide care for family members

	• access to affordable transport to and from school for children.

Community factors
Community factors are out-of-school, community-wide influences on attendance 
and include:

	• employment arrangements – for example, flexible employers can make 
it easier for parents and carers to balance school obligations with their 
employment obligations

	• employment opportunities in the local community, which may impact student 
expectations of schooling

	• access to safe and affordable transportation to and from school

	• community crime initiatives to address risky behaviour, participation in criminal 
activities and involvement with juvenile justice

	• geographic remoteness and distance to services, which affects access to 
transport and other services, and choices of secondary schools.

Drivers of attendance and engagement– evidence from 
Tell Them From Me
Longitudinal research among NSW secondary school students shows that 
student engagement and wellbeing, as well as teaching practices, help to predict 
attendance (CESE 2022a). The research analysed TTFM survey responses from 
Year 7 and Year 9 students over 2 calendar years.

Key findings are outlined below, with more detail provided in Appendix 1.

	• Sense of belonging, positive behaviour at school and homework behaviour were 
relatively strong predictors of attendance.

	• The engagement and wellbeing effects were stronger for students with 
lower attendance.

	• For students from low-SES backgrounds, sense of belonging and homework 
behaviour were stronger predictors of attendance than for students from 
other backgrounds.

	 Readers concerned about the wellbeing or safety of a child or young person are encouraged to use the 
Mandatory Reporter Guide. All department staff have a responsibility to recognise and respond to safety, 
welfare or wellbeing concerns for children and young people. Refer to Mandatory reporting obligations.

https://reporter.childstory.nsw.gov.au/s/
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting
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	• For younger Aboriginal and/or Torres Strait Islander secondary students, 
wellbeing was particularly important.

	• For older Aboriginal and/or Torres Strait Islander students, teachers’ high 
expectations were particularly important.

	• Teaching practices indirectly impacted attendance by influencing engagement 
and wellbeing (Figure 7).

Figure 7
Effective teaching practices impact student attendance via engagement and wellbeing

Drivers of sense of belonging
CESE has previously conducted longitudinal modelling using the TTFM data 
for both primary and secondary students to identify which teaching practices, 
engagement and wellbeing factors can drive a positive sense of belonging for 
students (CESE 2020a).

In addition to providing a positive learning climate and advocacy for students, 
teachers can influence students’ sense of belonging by engaging in frequent and 
meaningful conversations with students and by teaching relevant content. Outside 
of the classroom, positive friendships, the absence of bullying, being optimistic and 
having a positive self-concept are all factors that can affect an individual’s sense 
of belonging. Students who participate in co-curricular activities, value school 
outcomes and show high levels of effort, interest and motivation also tend to have 
a stronger sense of belonging (CESE 2020a).
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Tell Them From Me and attendance under Our Plan for 
NSW Public Education

Figure 8
Relationship between TTFM measures that drive attendance and elements of teaching, learning, 
student wellbeing and equity under Our Plan for NSW Public Education

Box 1 text: 
	• Plan focus area: Deliver outstanding leadership, teaching and learning.
	• Tell Them From Me success measures: high expectations, advocacy at school, positive learning climate.
An arrow connects Box 1 to Box 2, the largest box. Box 2 text:
	• Plan focus area: Strengthen student wellbeing and development – create positive school cultures that value student voice.
	• The Tell Them From Me measure ‘positive behaviour’ is above an inner box labelled ‘Every student is known, valued and cared for (outcome)’. This inner box contains ‘sense of belonging (success measure)’, which is also a Tell Them From Me measure, and ‘improve attendance (success measure)’. Arrows show that ‘positive behaviour’ and ‘sense of belonging’ feed into improving attendance.
An arrow connects Box 2 to box 3. Box 3 has 2 plan focus areas:
	• Advance equitable outcomes, opportunities and experiences – every learner receives a high-quality education that enables them to excel. 
	• Improve literacy and numeracy, increase Year 12 completion (success measures).

Evidence from TTFM data highlights how good teaching practices, coupled with 
positive student engagement and wellbeing, drives attendance in NSW public 
schools. Figure 8 shows the TTFM measures that are particularly important for 
driving positive attendance. It sets out how focussing on these areas acts on the 
department’s commitments in Our Plan for NSW Public Education to improve 
attendance to help every student learn, grow and belong at school.

For more information on how to use TTFM to complement your strategies to 
improve student attendance, please refer to the Tell Them From Me and student 
attendance guide.

For strategies to support high expectations for academic success, advocacy at 
school and classroom management to foster a positive learning climate as well as 
sense of belonging, refer to CESE’s practical guides for educators (CESE 2020a–e):

	• What works best: 2020 update

	• What works best in practice

	• Supporting advocacy at school

	• Supporting high academic expectations

	• Supporting students’ sense of belonging.

https://education.nsw.gov.au/about-us/strategies-and-reports/plan-for-nsw-public-education
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/what-works-best-2020-update
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/practical-guides-for-educators-/what-works-best-in-practice
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-advocacy-at-school
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-high-academic-expectations
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-students-sense-of-belonging
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
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The impact of COVID-19 on attendance drivers
An emerging body of research seeks to elucidate the impacts of the COVID-19 
pandemic on student attendance. While COVID-19 had direct impacts on absences 
due to sickness, there is evidence the pandemic had indirect impacts too, through 
the effects on student contextual factors that drive attendance. In particular, COVID-
related disruptions may have intensified some of the challenges in students’ families, 
communities and personal experiences that contribute to school disengagement 
and absences.

The following research findings help to explain potential impacts of COVID-19 
on drivers of student attendance. Further research relating to re-engagement in 
school-based learning after lockdowns is discussed in the next section (page 25).

	• COVID-19 had a greater impact on attendance for students from low-SES 
backgrounds than high SES backgrounds in a sample of Tasmanian secondary 
students (Tomaszewski et al. 2023). Students who face socioeconomic 
disadvantage may have experienced more learning loss while learning from 
home, and/or greater challenges in the home related to finances, housing 
instability and health factors, which could affect their subsequent attendance 
and engagement with school. Findings point to the need for targeted efforts to 
support student engagement and attendance following periods of disruption 
(Tomaszewski et al. 2023).

	• An Australian parliamentary research paper on school refusal concluded that 
disruptions from the pandemic, bushfires and floods have ‘created contexts rich in 
the risk factors identified as contributing to school refusal, such as stressful life 
events or big changes, school transitions, family illness or fear of harm coming to 
a parent, and friendship difficulties.’ (Clark 2023:17).

	• A UK study highlights how seeking parent and community perspectives can help 
with understanding student attendance problems in the context of COVID-19 
(McDonald et al. 2023). The researchers found attendance during the COVID-19 
pandemic was particularly challenging for students with complex educational 
needs and pre-existing anxiety problems. They interviewed parents and educators 
to identify potential drivers, which include COVID-related anxiety, difficulties 
adapting to new school routines, poor home-school communication and 
collaboration, and concerns about academic catch-up. Perceptions of effective 
support were characterised by schools and families working closely together 
(McDonald et al. 2023).
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What can schools do to improve attendance?

A growing research literature on strategies to support school attendance 
reveals some common themes among successful approaches. The overarching 
recommendation is to foster a positive attendance culture at school in which 
students and their families feel safe, welcomed and included (Hanover Research 
2016; Humm Patnode et al. 2018; Kearney et al. 2019a, 2019b).

A multi-tiered system of support for school attendance
Attendance research and policy often use a multi-tiered model of support as a 
framework for implementing evidence-based strategies in schools. The framework 
is designed to support students’ achievement and their social, emotional and 
behaviour needs from a strengths-based perspective. It aims to help schools to take 
a proactive, preventative approach to attendance problems and support all students 
based on their need (Kearney and Graczyk 2022). Principals and school leaders can 
use the model when planning a strategic approach to improve attendance.

The system is organised across 3 tiers of support (Figure 9):

	• Tier 1 is the foundation of a whole-school approach to improvement. Tier 1 
comprises strategies that can be applied universally to support all students. The 
strategies focus on prevention, early intervention, and strengthening positive 
school cultures that enable every student to learn, grow and belong at school.

	• Tier 2 strategies are for students who need targeted support in addition to the 
Tier 1 strategies. Tier 2 strategies are typically provided to smaller groups of 
students within a school. This approach works best when strategies are targeted 
to students’ needs and the specific factors that drive their absences from school.

	• Tier 3 involves intensive, individualised support for a few students. Students who 
need this level of support typically have complex barriers to attending school. 
Strategies include expanded Tier 2 strategies and specialised support.

https://education.nsw.gov.au/schooling/school-community/attendance-matters-resources-for-schools/planning-to-improve-attendance
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Figure 9
Multi-tiered system of support for positive school attendance (adapted from Kearney 
et al. 2019a, 2019b)

The following sections summarise findings from research studies on effective 
school‑based strategies to address attendance. Tier 1 strategies to reach all students 
are discussed first as they relate to school-wide systems of support for the broader 
student population.

Targeted strategies are then discussed together. These are evidence-based 
strategies that schools may decide to use if they match the needs of their students. 
Targeted strategies can be used at any of the 3 tiers, depending on the unique school 
context. The tiered system is to help schools decide on strategies appropriate to 
their context and allocate resources strategically. For example, Tier 3 strategies may 
include expanded or more intensive versions of Tier 2 strategies that are tailored to 
each individual student’s needs.

Evidence-based strategies for a whole school approach 
to positive attendance
Student attendance, engagement and positive school cultures are closely interlinked. 
Many of the factors driving low attendance for a student can work in tangent to 
create a cycle of disengagement and absence (AITSL 2019). Creating positive school 
environments, in which students feel a sense of belonging at school and connection 
with their education, is fundamental to preventing the absence-disengagement cycle.

Research on positive school attendance cultures suggests 3 interrelated aspects:

	• motivating students to attend school by ensuring school is a welcoming place in 
which all students and their families feel safe, included and like they belong

	• strengthening engagement with learning when students are attending school

	• building a shared understanding of the school’s expectations and goals for attendance, 
with clear communication of the policies, processes and responsibilities involved.
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The strategies outlined below have evidence of a clear link with higher attendance. 
They can be thought of as foundational support that all work to foster a positive 
attendance culture at school.

Ensuring effective classroom management and motivating learning goals
Positive student perceptions of classroom management and learning goals have been 
linked with higher attendance, particularly student perceptions of ‘order, safety and 
discipline’ and ‘teachers’ ability to make learning goals interesting and motivating’ 
(Karlberg et al. 2020).

Setting clear standards and high expectations for student attendance
This includes monitoring attendance data to identify students whose patterns of 
attendance do not meet the expected levels (Epstein and Sheldon 2002; Railsback 2004).

Promoting connectedness and sense of belonging
Students’ positive sense of belonging is linked with wellbeing, school transitions, 
effort, attendance and general academic success. Effective classroom management, 
teaching relevant content, leading by example in the classroom, positive teacher-
student relationships and advocacy (or support) at school can all enhance students’ 
sense of belonging (CESE 2020a).

Promoting positive relationships between teachers and students
Teacher-student relationships are critical to creating a welcoming school environment 
where students feel safe, respected and valued (Mills et al. 2021). In NSW, TTFM data 
suggests that there are positive links between student motivation and effort in school 
and students who report having good relationships with their teachers (CESE 2020b).

Ensuring cultural safety
Cultural safety recognises that individual students have distinct cultural identities 
that shape their school experience and use whole-of-school practices to make 
students feel welcome and supported, and families and communities feel connected 
to the school (CESE 2022b). Research on attendance for Aboriginal and/or Torres 
Strait Islander students shows how ensuring cultural safety for students and their 
families is critical to supporting positive attendance (AIHW 2014).

For more information on cultural safety in schools and supporting the educational 
goals of Aboriginal and/or Torres Strait Islander students, refer to Strong strides 
together: Meeting the educational goals for Aboriginal and/or Torres Strait Islander 
students (CESE 2022b).

Implementing an anti-bullying plan
Bullying, including cyber bullying, has a significant impact on attendance (Reid 2008; 
Stone and Stone 2011). In a series of interviews about their approaches to improving 
school attendance, Australian principals identified that addressing bullying is critical 
to ensure a safe school climate (Mills et al. 2021).6

	 CESE’s review of anti-bullying strategies (2017) contains further information on effective approaches to 
addressing bullying in schools.

https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/literature-reviews/anti-bullying-interventions-in-schools
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/strong-strides-together
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Increasing family engagement
Improving communication and relationships between the school and students’ 
families enables school staff and parents/carers to work in partnership to address 
a student’s individual needs and potential barriers to attendance (Stone and 
Stone 2011). Epstein and Sheldon (2002) describe 3 effective strategies schools can 
use to engage with parents/carers about school attendance:

	• communication with families when students are absent

	• tailored workshops to educate parents/carers about non-attendance issues

	• home visits for students who have severe non-attendance problems.7

Evidence-based attendance strategies targeted to 
student need
The whole-school strategies are broad-based approaches that work to support 
positive attendance for all students. However, some students have additional 
challenges with attending school regularly and need additional support to 
address them.

This section summarises evidence-based strategies that aim to address or lessen 
the effects of particular challenges some students face to attending school.

Reviewing the research evidence

The current research review identifies several school-based strategies that show 
promising evidence of effectiveness in improving student attendance. However, school 
attendance is also an under-studied area in need of more high quality evaluations. 
Systematic reviews and meta-analyses of attendance strategies find there are many 
strategies in the literature with insufficient evidence to draw conclusions on their 
effectiveness (EEF 2022; Eklund et al. 2022; Freeman et al. 2019; Maynard et al. 2018).

The lack of strong evidence is partly due to the high variation among studied attendance 
strategies. There are many approaches targeting different drivers of attendance, and they 
may be implemented in different ways that are not always adequately described in the 
research study (EEF 2022; Eklund et al. 2022).

Despite the research limitations, it is evident that schools can have positive effects 
on student attendance and meaningful impacts on the subsequent long-term impacts 
(EEF 2022). Targeted school-based strategies must be based on a clear understanding 
of their students’ attendance challenges and needs (Kearney and Graczyk 2022).

	 There is evidence that home visits may also be effective in addressing student absence and 
disengagement from school due to the COVID-19 pandemic when implemented as a purposeful, holistic 
program. Refer to the full evaluation report of the Learner Engagement and Attendance Program (LEAP), 
a home visit program in the USA (CCERC 2022).

https://portal.ct.gov/SDE/Chronic-Absence/Learner-Engagement-and-Attendance-Program-LEAP
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Summary of evidence-based strategies

Meal programs
Meal programs involve the school providing meals to students for free or at a 
reduced cost. The programs aim to improve students’ nutrition to decrease sick days 
taken from poor nutrition and improve concentration and engagement.

For example, the Victorian Government runs a School Breakfast Clubs Program 
in partnership with Foodbank Victoria. The program provides free breakfast to 
students at disadvantaged schools. An interim evaluation conducted 2 years into 
the program indicated it had a positive impact on teachers’ perceptions of their 
students’ concentration, classroom behaviour, punctuality, social skills and academic 
outcomes, in addition to attendance (MacDonald 2018).

School-based flu vaccination
School-located influenza vaccination programs involve using school facilities for 
influenza vaccination clinics. Most studies are from the USA. The programs are 
associated with significant declines in influenza rates and illness-related school 
absences, with possible positive effects of herd immunity for students in the school 
who were not vaccinated (Hull and Ambrose 2011; Keck et al. 2013; Pannaraj et al. 2014).

Other school-based health services
In some areas, COVID-19 drew more attention to school-based initiatives for students’ 
physical and mental health (Santibañez and Guarino 2021). School-located health 
services such as school nurses, dental care and school-based health centres, 
including hybrid models of on-site and telehealth services, show promise for 
supporting attendance through increasing access to health services and reducing 
sickness (Allison et al. 2019; Maughan 2003; Padula et al. 2018; Seirawan et al. 2012).

Mental health care
Mental health care may benefit attendance for students experiencing school 
refusal and other absences related to emotional distress or mental health problems 
such as anxiety or depression (Allison et al. 2019). Mental health treatments are 
particularly beneficial for attendance when they are specifically designed to help 
students overcome the negative emotional states that underpin their school refusal 
(Maynard et al. 2018). Mental health treatments for attendance problems at the Tier 3 
level (intensive individualised support) may involve schools partnering with local 
community services including mental health services, general practitioners, justice 
system personnel and social services (Kearney and Graczyk 2021).

The impact of in-school mental health services, including school counsellors, on 
student attendance is an under-researched area (Allison et al. 2019; Kearney et al. 
2021). The limited evidence available does suggests a link between access to school 
counsellors and improved student outcomes (Donohue et al. 2022; Kearney et al 2021).
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Improving transport access
Transport programs improve students’ access to reliable and safe transport to 
and from school. In metropolitan areas, one study suggests providing high school 
students with free access to the public bus system improves attendance rates 
as the public system allows students to be more flexible with timing than a fixed 
school service (Fan and Das 2015). Another US-based study suggested school 
bus services may remove barriers to attendance for Kindergarten students. 
Kindergarten students who regularly commuted to school via bus had fewer absent 
days and were less likely to be chronically absent compared with children who 
commuted to school in any other way (Gottfried 2017).

School-based mentoring
Mentoring programs are relationship-based interventions for students with 
truancy and chronic absence problems. A common model in the literature is ‘Check 
& Connect’, an intervention used with Kindergarten to Year 12 students who show 
signs of disengagement with school and who are at risk of dropping out. There 
is strong evidence that Check & Connect and similar high-quality mentoring 
programs improve attendance and school engagement (Guryan et al. 2017).

After-school programs
High quality after-school programs and co-curricular activities can promote regular 
attendance at school by improving student engagement. Programs may include 
music, art and sports programs, expanded learning programs, or personalised 
learning plans for students with more intensive needs. Chang and Jordan 
(2013) suggest co-curricular after-school programs can improve engagement 
and attendance by strengthening a student’s sense of belonging and positive 
relationships with teachers.
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Common elements of effective strategies
A systematic review of effective strategies for improving attendance identified 3 
most common elements (Freeman et al. 2019), outlined below. These are particularly 
applicable to the more intensive strategies used in Tier 3 and some Tier 2 supports.

	• Individualised training in personal and social capabilities: strategies that help 
students to develop social and emotional skills specific to their individual needs – 
for example, life skills, self-management, study skills and social skills.

	• Family support: programs involving the active participation of parents or other 
family members. Family support strategies include improved communication 
between school and home, intensive case management support and building 
positive relationships between the school and parents to engage the parents as 
active partners in their child’s success.

	• Positive rewards tailored to student circumstances: positive rewards and 
recognition that incentivises attendance (for example, token economies), typically 
used in combination with other intervention elements and tailored to the individual 
student’s motivations and behaviours.

Incentive-based strategies should be used carefully
Incentives for attendance should be used with care or they can undermine other 
strategies to support engagement and positive school cultures  (Balu and Ehrlich 2018; 
Gentle-Genitty et al. 2020). A study on using rewards to motivate student attendance 
found it can disengage some students and decrease their attendance rather than 
improve it (Robinson et al. 2021).

When used appropriately incentives for improved attendance can work. However, 
attendance incentives tend to be less motivating for older students than younger 
students. Incentives that focus on perfect attendance are also less likely to be effective 
and may in fact lead to lower than expected attendance after students receive the 
incentive (Robinson et al. 2021).

Missing out on rewards can contribute to disengagement for some students, 
particularly when they feel they have little agency over their absences (for example, 
absences due to sickness, safety concerns or family issues).

Balu and Ehrlich (2018) provide the following framework to help schools decide 
when to use incentive-based strategies:

	• What are the specific attendance problems and/or root causes that need to 
be addressed?

	• What type of incentive should be implemented to address the identified problem 
and sustainably change behaviour?

	• How can the incentive be structured and implemented to maximise the benefits 
and reduce trade-offs?

	• What do evaluation results of the intervention indicate about its effectiveness 
and ways to improve it?
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Check & Connect – an effective school dropout prevention strategy

The Check & Connect program for students at risk of dropping out of school relies 
on mentoring, closely monitoring school performance, case management and other 
personalised supports. It is delivered as a Tier 2 or Tier 3 intervention in the multi‑tiered 
system of support, in partnership with school staff, family members and service providers.

The program has 4 main components:

	• The mentor: a person assigned to the student who works to build trust and open 
communication with them and liaises with their family, school and community partners.

	• ‘Check’ component: systematic monitoring of student performance data to identify 
indicators of disengagement.

	• ‘Connect’ component: provision of timely, personalised support matched to the 
individual student’s needs.

	• Family engagement: the mentor partners with the student’s family members 
and conduct case management for at least 2 years, aiming to build positive 
family-school relationships.

Further reading
	• Check & Connect Student Engagement Intervention Model – information and 

resources on the program and implementation

	• Check & Connect intervention report – full review of the effects of Check & Connect 
on student outcomes

Re-engaging students in school after the COVID-19 pandemic
COVID-19 disrupted the lives of Australian families through social distancing, 
school closures, temporary moves to home-based online learning and lockdowns. 
At a population level, children and young people experienced heightened levels of 
mental health symptoms since the pandemic began, with negative lasting impacts 
on learning, friendships and family relationships (Li et al. 2022; Sicouri et al. 2023).

At the same time, some students experienced no change or improved mental 
wellbeing during COVID-19 lockdowns, driven by stronger relationships with friends 
and family, less loneliness and exclusion, reduced bullying, better management 
of school tasks, and more sleep and exercise during lockdown (Soneson et al. 
2023). These students may also have experienced difficulty transitioning back to 
school‑based learning and subsequent attendance challenges.

Australian research suggests even relatively short periods of learning from home 
risked detrimental changes in students’ wellbeing and behaviour after lockdowns, 
and that students who disengaged with learning when learning from home were 
likely to have difficulty re-engaging following return to school-based learning 
(Fray et al. 2022). Teachers, school leaders and parents/carers have also reported 
experiencing greater incidents of school refusal following the COVID-19 pandemic, 
impacting student attendance (Australian Senate 2023).

https://checkandconnect.umn.edu/
https://ies.ed.gov/ncee/wwc/EvidenceSnapshot/78
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School attendance initiatives that target mental health in the context of COVID-19 is 
still a new area for practice and research at the time of the current review. Research 
will likely grow in this area as the evidence mounts in relation to the lasting impacts 
of the COVID-19 pandemic on students’ mental health, learning and wellbeing (for 
example, Li et al. 2022; Goldfeld et al. 2022; Sicouri et al. 2023).

The emerging research on re-engaging students in school after the pandemic 
suggests schools may be well-placed to make a positive difference to COVID‑related 
attendance challenges using strategies from the wider evidence base (Australian 
Senate 2023; Havik and Ingul 2022; Li et al. 2022).

What educators need to know
CESE’s review of new research on attendance along with the broader attendance 
literature on drivers and effective school-based strategies suggests 3 key areas to 
support a whole-school approach to positive attendance:

	• Nurture a positive attendance culture by making school a welcoming place 
to be for students and their families, through practices that build academic 
engagement, sense of belonging and positive learning environments.

	• Strengthen attendance data systems and processes to ensure teachers and 
school leaders have quality data and the resources they need to use it well to 
identify attendance concerns, track progress and measure success.

	• Enhance engagement with students, parents and community with timely 
2-way communication between schools and parents, and positive messaging 
about expectations for attendance and the value and impact of attending 
school regularly.

A summary of these 3 areas can be found in the accompanying resource to this 
paper, Understanding attendance research review – what educators need to know, 
along with suggestions for putting the strategies into practice in NSW public schools.

In the context of NSW public schools, modelling of TTFM data suggests a pathway 
through which teaching practices may drive positive attendance by impacting 
student engagement and wellbeing (refer to Appendix 1). TTFM measures of 
teaching practices that may drive attendance in this way are high expectations, 
advocacy at school and positive learning climates. For guidance on exploring TTFM 
measures that drive attendance in Scout, refer to the Tell Them From Me and 
student attendance guide.

In addition to school-wide strategies, some students need extra support targeted 
to their particular challenges to attending school regularly. Teachers and school 
leaders can refer to the department’s Planning to improve attendance resource for 
guidance on improving attendance in their school context to best meet the needs 
of their students.

https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
https://education.nsw.gov.au/schooling/school-community/attendance-matters-resources-for-schools/planning-to-improve-attendance
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
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What enables schools to improve attendance?

Improving attendance in schools relies on adequate resourcing and other system‑level 
supports. A review of the research literature identified a set of enablers to achieving 
positive attendance in schools (CESE 2022a). These can be thought of as conditions 
or factors that can increase the chances of successfully implementing a new strategy. 
They are stronger when well-integrated and grounded in system-level support with 
resourcing and capability building.

The key enablers are outlined below. More information and discussion of the research 
base is in Understanding attendance – a review of the drivers of school attendance 
and best practice approaches (CESE 2022a).

Effective leadership
School leaders play an essential role in whole-of-school success. Effective school 
leaders set the stage for implementing positive attendance strategies. They ensure 
coherence across aspects of a school’s attendance culture, set the school’s vision 
and manage the strategic planning for effective and sustainable improvements 
to attendance.

For guidance on leading strategic attendance in your school, please refer to the 
Attendance Matters resource Planning to improve attendance.

Actionable data
Research suggests early interventions to address non-attendance are more likely 
to be successful than initiatives tackling already established patterns (Reid 2012). 
Effective data monitoring systems enable schools to identify early warning signs of 
non-attendance and offer an opportunity to act on concerns before they escalate.

By regularly examining and reflecting on their attendance data, school leaders 
and teachers can identify students in need of targeted support, evaluate the 
effectiveness of attendance strategies, and determine what adjustments to make 
(Kearney and Graczyk 2014; Sanchez 2012). At a broader level, network leaders and 
support staff use data systems to identify statewide patterns, trends and areas of 
need (Hanover Research 2016; Reid 2012).

https://education.nsw.gov.au/schooling/school-community/attendance-matters-resources-for-schools/planning-to-improve-attendance
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
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Community engagement
The underlying reasons for regular absences from school are multi-faceted and 
often require partnerships between schools, families and communities.

Parents and carers
One key factor is parent/carer awareness of the importance of attending school. 
Parents may underestimate how many days their children have missed in primary 
school, thinking they have missed fewer days than they actually did (Robinson et al. 
2018). As students become more independent in high school, parents might not know 
if their children did or did not attend school (Balu et al. 2016). Likewise, families might 
not realise the impact of days missed on their children’s learning (Balu et al. 2016; 
Robinson et al. 2018).

Hancock et al. (2018) suggest parent-driven absences might be predominant 
amongst younger students, and student-driven absences amongst older students. 
For both kinds of absences, schools need positive communication with families so 
they can work together to address the causes of absence.

Research identifies that high-quality family and community involvement with schools 
can increase positive student attendance (Sheldon 2007). A key component is 
helping families understand school attendance policies, their children’s attendance 
and the negative influence of absence on education.

Parental involvement can be strengthened by tailoring the communication and by 
considering the different languages and cultural backgrounds in the community. 
Parents with low levels of literacy or language backgrounds other than English might 
have difficulty engaging with school communications (Kearney and Graczyk 2014).

School community
Schools may need to partner with the community to address underlying factors of 
non-attendance and deliver some types of targeted programs.8

Strong partnerships with the community can help schools to engage students and 
families in identifying attendance barriers and mobilise community resources to 
deliver interventions.

A Queensland case study illustrates how creating broader community awareness 
around attendance was a key element of one school’s program to improve 
attendance rates (DETE 2013). It describes how Woodridge State High School 
in Logan, Queensland, implemented the state government’s Every Day Counts 
initiative, which aimed to change parent, community and student attitudes to 
school attendance. Overall attendance rates at the school increased from 80.2% 
in 2008 (when the initiative was first implemented) to 90% in 2011. School leaders 
attribute their success to the partnerships created with local businesses, community 
agencies, the Logan City Council and Logan Police, as well as a focus for students 
on attending school all day, every day (DETE 2013).

	 Refer to 5 main approaches the department recommends using to improve health and wellbeing 
in schools.

https://education.nsw.gov.au/schooling/school-community/tailoring-health-and-wellbeing-approaches-at-your-school/five-approach-snapshots
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Shared accountability
Improving attendance depends on a number of stakeholders, as underlying 
causes of non-attendance relate to cross-cutting issues. Research identified that 
community-based collaboration is effective when a coordinated approach is adopted 
and partners are held accountable for their involvement (Bathgate et al. 2011). 
Therefore, it is important to hold stakeholders (that is, students, families, school 
staff, government agencies and community partners) responsible for helping to 
improve attendance.

The idea of shared accountability is to not just coordinate these disparate 
efforts but also to focus them on a common vision for student success that is 
backed by the collection and analysis of data on a range of related indicators. 
(Bathgate et al. 2011)

Bathgate et al. (2011) described 4 key elements of shared accountability:

	• an overarching vision

	• performance goals aligned with the vision and clear roles for each partner

	• a structured system for collecting, analysing and sharing information about 
student outcomes and partners’ organisational performance

	• stable leadership, supported by a dedicated organisation to coordinate efforts.

In summary, leadership, actionable data, community engagement and shared 
accountability describe the conditions for schools to successfully implement 
positive change to student attendance. They are interrelated and intended to be 
considered as a holistic set of conditions rather than individual, isolated enablers. 
Factors influencing attendance are multi-faceted and require a whole system 
approach supported by school and system leaders.



Centre for Education Statistics and Evaluation	 38

References

ACARA (Australian Curriculum, Assessment and 
Reporting Authority) (2022) National report on 
schooling in Australia, Chapter 4: Enrolment and 
attendance, ACARA, accessed 9 November 2023.

Allison M, Attisha E, Lerner M and Council on 
School Health (2019) ‘The link between school 
attendance and good health’, Pediatrics, 143(2), 
doi:10.1542/peds.2018-3648.

AITSL (Australian Institute for Teaching and School 
Leadership) (2019) Spotlight: attendance matters, 
AITSL, accessed 16 November 2023.

AIHW (Australian Institute of Health and Welfare) 
(2014) SCSEEC successful school attendance 
strategies evidence-based project: final report, 
AIHW, accessed 16 November 2023.

Aucejo E and Romano T (2016) ‘Assessing the 
effect of school days and absences on test score 
performance’, Economics of Education Review, 
55:70–87, doi:10.1016/j.econedurev.2016.08.007.

Australian Senate Education and Employment 
References Committee (2023) The national 
trend of school refusal and related matters, 
Commonwealth of Australia, accessed 
13 November 2023.

Balu R and Ehrlich S (2018) ‘Making sense out of 
incentives: a framework for considering the 
design, use, and implementation of incentives 
to improve attendance’, Journal of Education for 
Students Placed at Risk (JESPAR), 23(1‑2):93–106, 
doi:10.1080/​10824669.2018.1438898.

Balu R, Porter K and Gunton B (2016) Can informing 
parents help high school students show up for 
school? Results from a partnership between 
new visions for public schools and MDRC, MDRC, 
accessed 11 May 2021.

Bathgate K, Colvin RL and Silva E (2011) Striving for 
student success: a model of shared accountability 
[PDF 406KB], Education Sector, Washington DC, 
accessed 16 November 2023.

Carroll HCM (2010) ‘The effect of pupil absenteeism 
on literacy and numeracy in the primary school’, 
School Psychology International, 31(2):115–130, 
doi:10.1177/0143034310361674.

Cattan S, Kamhöfer DA, Karlsson M and Nilsson T 
(2023) ‘The long-term effects of student absence: 
Evidence from Sweden’, The Economic Journal, 
133(650): 888–903, doi:10.1093/ej/ueac078.

CCERC (Center for Connecticut Education 
Research Collaboration) (2022) An evaluation of 
the effectiveness of home visits for re-engaging 
students who were chronically absent in the era 
of Covid-19, Connecticut State Department of 
Education, accessed 7 November 2023.

CESE (Centre for Education Statistics and 
Evaluation) (2023), 2022 Semester 1 student 
attendance fact sheet, NSW Department of 
Education, accessed 9 November 2023.

CESE (2022a) Understanding attendance: A 
review of the drivers of school attendance and 
best practice approaches, NSW Department of 
Education, accessed 9 November 2023.

CESE (2022b) Strong strides together: Meeting the 
educational goals for Aboriginal and/or Torres 
Strait Islander students, NSW Department of 
Education, accessed 9 November 2023.

CESE (2020a) Supporting students’ sense of 
belonging – every student is known, valued and 
cared for in our schools, NSW Department of 
Education, accessed 2 February 2024.

CESE (2020b) Supporting advocacy at school – 
every student is known, valued and cared for in 
our schools, NSW Department of Education, 
accessed 2 February 2024.

CESE (2020c) Supporting high academic 
expectations – every student is known, valued 
and cared for in our schools, NSW Department 
of Education, accessed 2 February 2024.

CESE (2020d) What works best: 2020 update, 
NSW Department of Education, accessed 
2 February 2024.

CESE (2020e) What works best in practice, 
NSW Department of Education, accessed 
2 February 2024.

CESE (2019) ‘Supporting school completion: 
The importance of engagement and 
effective teaching’, Learning Curve Issue 21, 
NSW Department of Education, accessed 
16 November 2023.

CESE (2017) ‘Improving high school engagement, 
classroom practices and achievement’, 
Learning Curve Issue 18, NSW Department of 
Education, accessed 16 November 2023.

https://www.aitsl.edu.au/tools-resources/resource/spotlight-attendance-matters
https://education.nsw.gov.au/about-us/educational-data/cese/publications/research-reports/what-works-best-2020-update
https://education.nsw.gov.au/about-us/educational-data/cese/publications/practical-guides-for-educators-/what-works-best-in-practice
https://www.acara.edu.au/reporting/national-report-on-schooling-in-australia/student-attendance
https://www.aihw.gov.au/reports/children-youth/scseec-successful-school-attendance-strategies-evi/summary
https://www.aph.gov.au/Parliamentary_Business/Committees/Senate/Education_and_Employment/SchoolRefusal/Report
http://mdrc.org/publication/can-informing-parents-help-high-school-students-show-school
https://www.air.org/sites/default/files/publications/StrivingForStudentSuccess-RELEASED.pdf
https://portal.ct.gov/SDE/Chronic-Absence/Learner-Engagement-and-Attendance-Program-LEAP
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/statistics/attendance-bulletin/student-attendance-factsheet-2022
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/strong-strides-together
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-students-sense-of-belonging
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-advocacy-at-school
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-high-academic-expectations
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-school-completion
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/improving-high-school-engagement-classroom-practices-and-achieve


References

Centre for Education Statistics and Evaluation	 39

Chang HN and Jordan PW (2013) ‘Building a culture 
of attendance: schools and afterschool programs 
together can and should make a difference!’, 
in Peterson TK (ed) Expanding minds and 
opportunities: leveraging the power of afterschool 
and summer learning for student success, 
Collaborative Communications Group, accessed 
16 November 2023.

Childs J and Lofton R (2021) ‘Masking 
attendance: how education policy distracts 
from the wicked problem(s) of chronic 
absenteeism’, Educational Policy, 35(2):213–234, 
doi:10.1177/0895904820986771.

Clark S (2023) ‘School refusal’, Parliament of 
Australia Research Paper Series, 2022–23, 
accessed 15 November 2023.

Daraganova G, Mullan K and Edwards B (2014) 
‘Attendance in primary school: factors and 
consequences’, Occasional Paper 51, Department 
of Social Services, Australian Government, 
accessed 16 November 2023.

Dee TS (2023) Higher chronic absenteeism threatens 
academic recovery from the COVID-19 pandemic, 
Center for Open Science [OSF preprint], 
doi:10.31219/osf.io/bfg3p.

DETE (Department of Education, Training and 
Employment) (2013) Performance insights: school 
attendance [PDF 810KB], DETE, Queensland 
Government, accessed 16 November 2023.

Devine N, Stewart GT and Couch D (2023) 
‘And slowly to school: Reflecting on recent 
school attendance reports’, New Zealand 
Journal of Educational Studies, 58(1):1–4, 
doi:10.1007/s40841-023-00286-3.

Donohue P, Parzych JL, Chiu MM, Goldberg K 
and Nguyen K (2022) ‘The impacts of school 
counselor ratios on student outcomes: A 
multistate study’, Professional School Counseling, 
26(1), doi:10.1177/2156759X221137283.

EEF (Education Endowment Foundation) (2022) 
Attendance interventions rapid evidence 
assessment, Education Endowment Foundation, 
accessed 7 November 2023.

Eklund K, Burns MK, Oyen K, DeMarchena S and 
McCollom EM (2022) ‘Addressing Chronic 
Absenteeism in Schools: A Meta‑Analysis 
of Evidence-Based Interventions’, 
School Psychology Review, 51(1):95–111, 
doi:10.1080/2372966X.2020.1789436.

Epstein J and Sheldon S (2002) ‘Present and 
accounted for: improving student attendance 
through family and community involvement’, 
Journal of Educational Research, 95(5):308–318, 
doi:10.1080/00220670209596604.

Fan Y and Das K (2015) Assessing the impacts of 
student transportation on public transit, Center for 
Transportation Studies, University of Minnesota, 
accessed 16 November 2023.

Fray L, Jaremus F, Gore J and Harris J (2022) 
‘Schooling upheaval during COVID-19: troubling 
consequences for students’ return to school’, 
Australian Educational Researcher, 50:1533–1550, 
doi:10.1007/s13384-022-00572-x.

Freeman J, Wilkinson S, Kowitt J, Kittelman A 
and Flannery KB (2019) ‘Research-supported 
practices for improving attendance in high 
schools: a review of the literature’, Educational 
Research and Evaluation, 24(8):481-503, 
doi:10.1080/13803611.2019.1602546.

Gentle-Genitty C, Taylor J and Renguette C 
(2020) ‘Change in the frame: from absenteeism 
to attendance’, Frontiers in Education, 4:161, 
doi:10.3389/feduc.2019.00161.

Goldfeld S, O’Connor E, Sung V, Roberts G, 
Wake M, West S and Hiscock H (2022) ‘Potential 
indirect impacts of the COVID-19 pandemic on 
children: A narrative review using a community 
child health lens’, Medical Journal of Australia, 
216(7):364-372, doi:10.5694/mja2.51368.

Gonzálvez C, Inglés CJ, Kearney CA, Sanmartín R, 
Vicent M and García-Fernández JM (2019) 
‘Relationship between school refusal 
behavior and social functioning: a cluster 
analysis approach’, European Journal of 
Education and Psychology, 12(1):17–29, 
doi:10.30552/ejep.v12i1.238.

Gottfried MA (2009) ‘Excused versus unexcused: 
how student absences in elementary school 
affect academic achievement’, Educational 
Evaluation and Policy Analysis, 31(4):392–415, 
doi:10.3102/0162373709342467.

Gottfried MA (2014) ‘Chronic Absenteeism 
and its effects on students’ academic and 
socioemotional outcomes’, Journal of Education 
for Students Placed at Risk (JESPAR), 19(2):53–75, 
doi:10.1080/10824669.2014.962696.

https://www.aph.gov.au/About_Parliament/Parliamentary_departments/Parliamentary_Library/pubs/rp/rp2223/SchoolRefusal
http://expandinglearning.org/expandingminds/article/building-culture-attendance-schools-and-afterschool-programs-together-can-and
https://aifs.gov.au/research/commissioned-reports/attendance-primary-school
https://osf.io/bfg3p/
https://education.qld.gov.au/initiativesstrategies/Documents/performance-insights-report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://conservancy.umn.edu/handle/11299/180133


References

Centre for Education Statistics and Evaluation	 40

Gottfried MA (2015) ‘Chronic absenteeism 
in the classroom context: effects on 
achievement’, Urban Education, 54(1):3–34, 
doi:10.1177/0042085915618709.

Gottfried MA (2017) ‘Linking getting to 
school with going to school’, Educational 
Evaluation and Policy Analysis, 39(4):571–592, 
doi:10.3102/0162373717699472.

Gubbels J, van der Put CE and Assink M (2019) 
‘Risk factors for school absenteeism and 
dropout: A meta-analytic review’, Journal 
of Youth and Adolescence, 48:1637–1667, 
doi:10.1007/s10964-019-01072-5.

Guryan J, Christenson S, Claessens A, Engel M, 
Lai I, Ludwig J, Turner AC and Turner MC (2017) 
‘The effect of mentoring on school attendance 
and academic outcomes: a randomized 
evaluation of the Check & Connect program’, 
Institute for Policy Research Working Paper 
Series, WP-16-18, Northwestern University, 
Evanston, IL.

Hancock KJ, Shepherd CCJ, Lawrence D and 
Zubrick SR (2013) Student attendance 
and educational outcomes: every day counts, 
report to the Australian Government 
Department of Education, Employment and 
Workplace Relations, Telethon Institute for 
Child Health Research, Centre for Child Health 
Research, University of Western Australia, 
doi:10.13140/2.1.4956.6728.

Hancock KJ, Gottfried MA and Zubrick SR (2018) 
‘Does the reason matter? How student-reported 
reasons for school absence contribute to 
differences in achievement outcomes among 
14–15 year olds’, British Educational Research 
Journal, 44(1):141–174, doi:10.1002/berj.3322.

Hanover Research (2016) Best practices in 
improving student attendance [PDF 936KB], 
Hanover Research, accessed 7 May 2021.

Havik T and Ingul JM (2022) ‘Remote education/
homeschooling during the COVID-19 
pandemic, school attendance problems, and 
school return – Teachers’ experiences and 
reflections’, Frontiers in Education, 7:895983, 
doi:10.3389/feduc.2022.895983.

Heyne D, Gren Landell M, Melvin G and 
Gentle‑Genitty C (2019) ‘Differentiation 
between school attendance problems: why 
and how?’, Cognitive and Behavioral Practice, 
26(1):8 –34, doi:10.1016/j.cbpra.2018.03.006.

Hull HF and Ambrose CS (2011) ‘The impact of 
school-located influenza vaccination programs 
on student absenteeism: a review of the U.S. 
literature’, Journal of School Nursing, 27(1):34–42, 
doi:10.1177/1059840510389182.

Humm Patnode A, Gibbons K and Edmunds RR 
(2018) Attendance and chronic absenteeism: 
literature review [PDF 1.3MB], University of 
Minnesota, College of Education and Human 
Development, Center for Applied Research and 
Educational Improvement.

Ingul JM, Havik T and Heyne D (2019) 
‘Emerging school refusal: Framework 
for identifying early signs and risk 
factors’, Cognitive and Behavioral Practice, 
26(1):46 –62, doi:10.1016/j.cbpra.2018.03.005.

Johnsen DB (2020) The Back2School Project: 
Introducing transdiagnostic cognitive behavioral 
therapy for youths with school attendance 
[PhD thesis], Aarhus University, accessed 
15 November 2023.

Karlberg M, Klang N, Andersson F, Hancock K, 
Ferrer-Wreder LA, Kearney C and Galanti M 
(2020) ‘The importance of school pedagogical 
and social climate to students’ unauthorized 
absenteeism – a multilevel study of 101 
Swedish schools’, Scandinavian Journal 
of Educational Research, 66(1):88-104, 
doi:10.1080/00313831.2020.1833244.

Kearney CA, Akos P, Domina T and Young Z 
(2021) ‘Student-to-school counselor ratios: 
A meta‑analytic review of the evidence’, Journal 
of Counseling & Development, 99(4):418–428, 
doi:10.1002/jcad.12394.

Kearney CA and Childs J (2022) ‘Improving school 
attendance data and defining problematic and 
chronic school absenteeism: The next stage 
for educational policies and health-based 
practices’, Preventing School Failure: Alternative 
Education for Children and Youth, 67(4):265–275, 
doi:10.1080/1045988X.2022.2124222.

Kearney CA, Gonzálvez C, Graczyk PA and 
Fornander MJ (2019a) ‘Reconciling contemporary 
approaches to school attendance and 
school absenteeism: toward promotion and 
nimble response, global policy review and 
implementation, and future adaptability 
(part 1)’, Frontiers in Psychology, 10:2222, 
doi:10.3389/fpsyg.2019.02222.

https://www.ipr.northwestern.edu/our-work/working-papers/2016/WP-16-18.html
https://2eaf03fc-4a42-4968-a836-c9416b1f3638.usrfiles.com/ugd/2eaf03_b1a78c3e35ee47728b1cf28829beaa4f.pdf
http://www.floridarti.usf.edu/resources/format/pdf/Chronic%20Absenteeism%20Lit%20Review%202018.pdf
https://www.insa.network/images/Davids_uploads/Ph.D._Dissertation_-_Daniel_Bach_Johnsen_22.10.2020.pdf


References

Centre for Education Statistics and Evaluation	 41

Kearney CA, Gonzálvez C, Graczyk PA and 
Fornander MJ (2019b) ‘Reconciling contemporary 
approaches to school attendance and 
school absenteeism: toward promotion and 
nimble response, global policy review and 
implementation, and future adaptability 
(part 2)’, Frontiers in Psychology, 10:2605, 
doi:10.3389/fpsyg.2019.02605.

Kearney CA and Graczyk PA (2014) ‘A response 
to intervention model to promote school 
attendance and decrease school absenteeism’, 
Child & Youth Care Forum, 43:1–25, 
doi:10.1007/s10566-013-9222-1.

Kearney CA and Graczyk PA (2020) 
‘A multidimensional, multi-tiered system of 
supports model to promote school attendance 
and address school absenteeism’, Clinical Child 
and Family Psychology Review, 23:316–337, 
doi:10.1007/s10567-020-00317-1.

Kearney CA and Graczyk PA (2022) ‘Multi-tiered 
systems of support for school attendance and its 
problems: An unlearning perspective for areas of 
high chronic absenteeism’, Frontiers in Education, 
7, doi:10.3389/feduc.2022.1020150

Keck PC, Ynalvez MA, Gonzalez HF and 
Castillo KD (2013) ‘School-located influenza 
vaccination and absenteeism among elementary 
school students in a Hispanic community’, 
Journal of School Nursing, 29(4):271–283, 
doi:10.1177/1059840513486008.

Li SH, Beames JR, Newby JM, Maston K, 
Christensen H, Werner-Seidler A (2022) The 
impact of COVID-19 on the lives and mental 
health of Australian adolescents. European 
Child & Adolescent Psychiatry, 31(9):1465–1477, 
doi:10.1007/s00787-021-01790-x.

Liu J, Lee M and Gershenson S (2021) ‘The short- 
and long-run impacts of secondary school 
absences’, Journal of Public Economics, 199, 
doi:10.1016/j.jpubeco.2021.104441.

Long R and Danechi S (2023) School attendance 
in England, Research Briefing, House of 
Commons Library, UK Parliament, accessed 
7 November 2023.

MacDonald F (2018) Evaluation of the School 
Breakfast Clubs Program: Interim Report, Victoria 
University, accessed 16 November 2023.

Marvul JN (2012) ‘If you build it, they will come: 
a successful truancy intervention program 
in a small high school’, Urban Education, 
47(1):144–169, doi:10.1177/0042085911427738.

Maughan E (2003), ‘The impact of school nursing 
on school performance: a research synthesis’, 
Journal of School Nursing, 19(3):163–71, 
doi:10.1177/10598405030190030701.

Maynard BR, Heyne D, Brendel KE, Bulanda JJ, 
Thompson AM and Pigott TD (2018) ‘Treatment 
for school refusal among children and 
adolescents: a systematic review and 
meta‑analysis’, Research on Social Work Practice, 
28(1):56–67, doi:10.1177/1049731515598619.

McDonald B, Lester KJ and Michelson D (2023) 
‘“She didn’t know how to go back”: School 
attendance problems in the context of the 
COVID-19 pandemic – A multiple stakeholder 
qualitative study with parents and professionals’, 
British Journal of Educational Psychology, 
93(1):386–401, doi:10.1111/bjep.12562.

Mills M, Howell A, Kubler M, Tomaszewski W, 
Lynch D, Phillips L, Carroll A, Dungan J, Hellens 
A and Sheppard K (2018) Making every day count: 
Effective strategies to improve student attendance 
in Queensland state schools, University of 
Queensland, accessed 7 November 2023.

Mills M, Howell A, Lynch D and Dungan J (2021) 
‘Approaches to Improving School Attendance: 
Insights from Australian Principals’, Leadership 
and Policy in Schools, 20(3):404–415, 
doi:10.1080/15700763.2019.1695847.

NSW Department of Education (2022) Compulsory 
school attendance: Information for NSW 
Government school principals, NSW Department 
of Education, accessed 9 November 2023.

Padula WV, Connor KA, Mueller JM, Hong JC, 
Velazquez GC, Johnson SB (2018) ‘Cost Benefit 
of Comprehensive Primary and Preventive 
School-Based Health Care’, American 
Journal of Preventive Medicine, 54(1):80–86, 
doi:10.1016/j.amepre.2017.08.025.

Pannaraj PS, Wang HL, Rivas H, Wiryawan H, 
Smit M, Green N, Aldrovandi GM, El Amin AN 
and Mascola L (2014) ‘School-located influenza 
vaccination decreases laboratory-confirmed 
influenza and improves school attendance’, 
Clinical Infectious Diseases, 59(3):325–332, 
doi:10.1093/cid/ciu340.

Paredes RD and Ugarte GA (2011) ‘Should 
students be allowed to miss?’, Journal 
of Educational Research, 104(3):194–201, 
doi:10.1080/00220671003690130.

https://commonslibrary.parliament.uk/research-briefings/cbp-9710/#:~:text=In%202021%2F22%2C%2022.5%25,or%20persistently%20absent%20than%20others.
https://vuir.vu.edu.au/id/eprint/36018
https://espace.library.uq.edu.au/view/UQ:0d04c8a
https://education.nsw.gov.au/student-wellbeing/attendance-matters-resources-for-schools/compulsory-school-attendance


References

Centre for Education Statistics and Evaluation	 42

Railsback J (2004) Increasing student attendance: 
strategies from research and practice, Northwest 
Regional Educational Laboratory, accessed 
17 November 2023.

Reid K (2008) ‘The causes of non-attendance: 
an empirical study’, Educational Review, 
60(4):345–357, doi:10.1080/00131910802393381.

Reid K (2012) ‘The strategic management of truancy 
and school absenteeism: finding solutions from 
a national perspective’, Educational Review, 
64(2):211–222, doi:10.1080/00131911.2011.598918.

Robinson CD, Lee MG, Dearing E and Rogers T 
(2018) ‘Reducing student absenteeism in the early 
grades by targeting parental beliefs’, American 
Educational Research Journal, 55(6):1163–1192, 
doi:10.3102/0002831218772274.

Robinson CD, Gallus J, Lee MG and Rogers T 
(2021) ‘The demotivating effect (and unintended 
message) of awards’, Organizational Behavior 
and Human Decision Processes, 163:51–64, 
doi:10.1016/j.obhdp.2019.03.006.

Rocque M, Jennings WG, Piquero AR, Ozkan T and 
Farrington DP (2016) ‘The importance of school 
attendance: findings from the Cambridge study 
in delinquent development on the life-course 
effects of truancy’, Crime and Delinquency, 
63(5):592–612, doi:10.1177/0011128716660520.

Sanchez M (2012) Truancy and chronic absence 
in Redwood City, John W Gardner Center 
for Youth and Their Communities, accessed 
16 November 2023.

Santibañez L and Guarino CM (2021) ‘The effects of 
absenteeism on academic and social‑emotional 
outcomes: Lessons for COVID-19’, 
Educational Researcher, 50(6):392–400, 
doi:10.3102/0013189X21994488.

Seirawan H, Faust S and Mulligan R (2012) 
‘The impact of oral health on the academic 
performance of disadvantaged children’, 
American Journal of Public Health, 102:1729–1734, 
doi:10.2105/AJPH.2011.300478.

Sheldon SB (2007) ‘Improving student attendance 
with school, family, and community partnerships’, 
Journal of Educational Research, 100(5):267–275, 
doi:10.3200/JOER.100.5.267-275.

Sicouri G, March S, Pellicano E, De Young AC, 
Donovan CL, Cobham VE, Rowe A, Brett S, 
Russell JK, Uhlmann L and Hudson JL (2023) 
‘Mental health symptoms in children and 
adolescents during COVID-19 in Australia’, 
Australian and New Zealand Journal of Psychiatry, 
57(2):213–229, doi:10.1177/00048674221090174.

Soneson E, Puntis S, Chapman N, Mansfield KL, 
Jones PB and Fazel M (2023) ‘Happier during 
lockdown: A descriptive analysis of self‑reported 
wellbeing in 17,000 UK school students 
during COVID-19 lockdown’, European Child 
and Adolescent Psychiatry, 32(6):1131–1146, 
doi:10.1007/s00787-021-01934-z.

South Eastern Sydney Local Health District School 
Link (2023) School refusal: Every school day counts. 
A collaboration between: NSW Department 
of Education, Sydney Catholic Schools, The 
Association of Independent Schools of NSW, 
coordinated by South Eastern Sydney Local 
Health District School Link.

Stemler SE, Werblow J, Brunner EJ, Amado A, 
Hussey O, Ross S, Gillotti J, Hammond S, Jiang S, 
Pereira A, White S and Pruscino I (2022) 
An evaluation of the effectiveness of home visits 
for re-engaging students who were chronically 
absent in the era of COVID-19, Center for 
Connecticut Education Research Collaboration.

Stone D and Stone L (2011) ‘Dangerous and 
disruptive or simply cutting class: when should 
schools kick kids to the curb? An empirical study 
of school suspension and due process rights’, 
Journal of Law and Family Studies, 13(1):1–42, 
doi:10.2139/ssrn.1874981.

Tomaszewski W, Zajac T, Rudling E, te Riele K, 
McDaid L and Western M (2023) ‘Uneven 
impacts of COVID-19 on the attendance rates 
of secondary school students from different 
socioeconomic backgrounds in Australia: 
A quasi-experimental analysis of administrative 
data’, Australian Journal of Social Issues, 
58(1):111–130, doi:10.1002/ajs4.219.

https://education.nsw.gov.au/content/dam/main-education/en/home/student-wellbeing/attendance-matters---resources-for-schools/School_Refusal_Every_School_Day_Counts.pdf
https://educationnorthwest.org/resources/increasing-student-attendance-strategies-research-and-practice
https://gardnercenter.stanford.edu/publications/truancy-and-chronic-absence-redwood-city
https://portal.ct.gov/ccerc/-/media/CCERC/Reports/CCERC-Exec-Summary-LEAP_FINAL.pdf


Centre for Education Statistics and Evaluation	 43

Appendix 1:  
Analysis of TTFM and student attendance

	 Note that a change in the collection of student-level attendance data from 2018 led to comparatively 
lower attendance rates in 2019.

To investigate drivers of attendance in NSW public schools, CESE conducted a 
research project in collaboration with the University of Queensland. The work 
examined TTFM student survey data to explore potential predictors of attendance 
among NSW secondary school students. The project followed over 25,000 students 
from Years 7 and 9 over 2 years to examine how student engagement, student 
wellbeing and teaching practices may affect attendance rates:1

	• Of the 20 measures considered (Figure 10), 3 engagement and wellbeing 
measures emerged as the strongest predictors of attendance: homework 
behaviour, positive behaviour at school and sense of belonging.

	• Student perceptions of effective teaching practices help to predict attendance 
through their influence on student engagement and wellbeing. High expectations, 
advocacy (or support) at school and positive learning climate affect behaviour 
and belonging, which in turn predict attendance.

These results account for student socioeconomic status, prior achievement, other 
engagement, wellbeing and teaching practice indicators, and school context. Refer 
to Appendix 2 for further information on the TTFM measures analysed.

Figure 10
Tell Them From Me measures examined in the drivers of attendance project

  

	• Homework behaviour
	• Positive behaviour 
	• Academic self-concept
	• Valuing school outcomes
	• Effort
	• Interest and motivation
	• Plans to go to university

	• Sense of belonging 
	• Positive peer relations
	• Being bullied
	• Aboriginal culture
	• Pride in school 
	• Positive teacher-student  

relations
	• Advocacy at school
	• Advocacy at home

	• Expectations for success
	• Relevance
	• Explicit teaching and feedback
	• Effective learning time
	• Positive learning climate

Engagement Wellbeing

Effective  
teaching practices
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Finding 1:  
Homework behaviour, positive behaviour at school and sense of 
belonging are relatively strong predictors of attendance
Homework behaviour and positive behaviour at school emerged as the strongest 
predictors of attendance for both the Year 7 and the Year 9 cohort, compared with 
the other TTFM measures included in the model. For the Year 7 cohort, sense of 
belonging also plays an important role in driving attendance.

Figure 11 illustrates how much a hypothetical student’s attendance could increase if 
their engagement or wellbeing improved from a low to a high level.2 For example, if 
a student in the Year 7 cohort moved from low to high levels of homework behaviour, 
their attendance could increase by 1.6 additional days in school (Figure 11, first bar). 
Taken together, improvements in all 3 factors could result in more than 5 additional 
days in school for Year 7 students and more than 4 additional days in school for 
Year 9 students (Figure 11, bars at the left of each group of bars).

Figure 11
Predicted increase in attended days if students move from low to high engagement and wellbeing

It is important to note that, like attendance, homework behaviour and positive 
behaviour at school are measures of students’ institutional engagement with the 
school. That is, rather than causing attendance, they may parallel or foreshadow it. 
Negative behaviours may potentially act as early warning signs for non-attendance 
(refer to CESE 2019).

	 Average and indicative effect sizes, calculated on a scale of 0–10 if a student moved from 2.5 (low) to 
7.5 (high) levels of homework behaviour, positive behaviour at school or sense of belonging. Number of 
days calculated on the basis of 188 school days in a typical year.
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Finding 2:  
The engagement and wellbeing effects are stronger for 
students with lower attendance
The results in Finding 1 are averaged across all participating students in the Year 7 
and Year 9 cohorts. If we break down the cohorts by students with varying bands 
of initial attendance, it appears that the predicted effects are not the same for all 
students.3 Students with lower levels of attendance (between 80 and 90%) could 
see a substantially larger increase if their belonging and behaviours improved from 
low to high levels – 8 additional days of schooling for students in the Year 7 cohort 
and nearly 7 additional days for students in the Year 9 cohort (Figure 11, middle bars 
in each group of bars).

Finding 3:  
For low-SES students, homework behaviour and sense of 
belonging are stronger predictors of attendance than for 
students from higher SES backgrounds
For students from low-SES backgrounds (Figure 11, bars at the right of each 
group of bars), homework behaviour is a stronger predictor of attendance than 
for students from other socioeconomic backgrounds – moving from low to high 
homework behaviour predicts an increase of approximately 2 and a half days 
attending school for students in either cohort. This is about one day more than for 
the cohorts as a whole.

Similarly, improvements in sense of belonging for low-SES students in the Year 7 
cohort predict an increase in attendance of over 2 days, considerably more than if 
looking at the Year 7 cohort as a whole.

In contrast, positive behaviour is not as strong a predictor for low-SES students 
as for all students in the sample. While moving from negative to positive 
behaviour predicts an increase of nearly 2 days for low-SES students, this is 
about half to one day less than for all students in the sample.

	 This variation between students in varying attendance bands is at least partly due to a ceiling effect – 
students in higher attendance bands do not have as much room for improvement as students in lower 
attendance bands.
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Finding 4:  
For younger Aboriginal and/or Torres Strait Islander secondary 
students, wellbeing is particularly important
For Aboriginal and/or Torres Strait Islander students in the Year 7 cohort, 3 wellbeing 
indicators predict increases in attendance: sense of belonging, pride in school and 
feeling that their culture is understood by their teachers (Figure 12, dark bars).4 
Together, improvements in these 3 factors could result in about 5 additional days in 
school for Aboriginal and/or Torres Strait Islander students in this cohort.

Figure 12
Predicted increase in attended days if Aboriginal and/or Torres Strait Islander students move 
from low to high wellbeing and teaching practice

Finding 5:  
For older Aboriginal and/or Torres Strait Islander students, 
teachers’ high expectations are particularly important
For Aboriginal and/or Torres Strait Islander students in the Year 9 cohort, teachers’ 
expectations for academic success play an important role in attendance. Moving 
teachers’ expectations from low to high levels could increase Aboriginal and/or 
Torres Strait Islander students’ attendance by more than 6 additional days per 
school year (Figure 12, bar on right).

	 Average and indicative effect sizes, calculated on a scale of 0–4 if a student moved from 1 (low) to 3 (high) 
levels of feeling their culture is understood and pride in school, and on a scale of 0–10 from 2.5 (low) to 
7.5 (high) levels of high expectations and sense of belonging. Number of days calculated on the basis of 
188 school days in a typical year.
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Finding 6:  
Teachers indirectly affect attendance by influencing 
engagement and wellbeing
For all students, student perceptions of effective teaching practices affect 
attendance indirectly through their influence on student engagement and 
wellbeing. The project examined students’ views on 4 teaching practices that link 
to the school-based factors related to positive attendance (refer to section ‘Drivers 
of positive school attendance’, page 20): high expectations for success, positive 
learning climate and explicit teaching practice (academic climate) as well as 
advocacy at school (social climate). Figure 13 illustrates the indirect pathways:

	• Teachers’ high expectations directly affect homework behaviour and positive 
behaviour at school, which then predict improvements in attendance in both 
the Year 7 and the Year 9 cohorts. When students feel that their teachers value 
academic achievement and hold high expectations of them, their institutional 
engagement increases and they are more likely to attend school.

	• Advocacy at school and positive learning climate directly affect sense of 
belonging and, to a lesser degree, homework behaviour, which positively predict 
attendance rates. Students who feel they are being supported at school and who 
feel safe and fairly treated in the classroom have a higher sense of belonging to 
school and are more likely to attend.

Figure 13
Effective teaching practices impact student attendance via student engagement and wellbeing

Want to know more? For strategies to support high expectations for academic 
success, advocacy at school and classroom management to foster a positive learning 
climate as well as sense of belonging, refer to CESE’s practical guides for educators:

	• What works best: 2020 update and What works best in practice

	• Supporting advocacy at school

	• Supporting high academic expectations

	• Supporting students’ sense of belonging.

https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/what-works-best-2020-update
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/practical-guides-for-educators-/what-works-best-in-practice
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-advocacy-at-school
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-high-academic-expectations
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-students-sense-of-belonging
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Appendix 2:  
TTFM measures of engagement, wellbeing 
and teaching practices linked to attendance

Homework behaviour
Homework refers to the time invested by students learning and studying core 
subjects outside of school hours. In TTFM, students respond to questions about 
their attitudes towards homework and their effort in completing it. Like attendance, 
homework behaviour is a measure of students’ institutional engagement. As such, 
it may parallel or foreshadow attendance rather than directly affect it.

Positive behaviour at school
Student behaviour refers to behaviours that occur in the learning environment, 
such as whether students are listening to their teacher or being disruptive. In 
TTFM, students respond to questions asking how often they have been in trouble 
at school. Students with a low score are considered to have ‘positive student 
behaviour’. Like attendance, positive behaviour at school is a measure of students’ 
institutional engagement. As such, it may parallel or foreshadow attendance rather 
than directly affect it. For strategies to encourage positive behaviour at school, 
refer to CESE (2017).

Sense of belonging
Students’ sense of belonging at school refers to the extent to which students 
identify with and value schooling outcomes, and participate in academic and 
non‑academic school activities. It is a key component of social engagement. In 
TTFM, students respond to questions about their sense of belonging at school.

Sense of belonging emerges as one of the main student-level drivers of 
attendance across the literature (refer to ‘Drivers of positive school attendance’, 
page 20). When students feel a sense of belonging at school, they have positive 
relationships, value learning and engage with their school environment.

High expectations for success
Expectations for success represent the extent to which school staff value academic 
achievement and hold high expectations for all students. In TTFM, students 
respond to questions that gauge the extent to which school staff value academic 
achievement and hold high expectations for all students.
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Advocacy at school
Advocacy at school refers to the support students receive from adults in the school 
who consistently provide encouragement and who can be turned to for advice. In 
TTFM, students indicate to what extent this is the case at their school.

Positive learning climate
Positive classroom climate is concerned with the extent to which students 
internalise the norms and values of the classroom, which is affected by the formal 
and informal rules of the classroom, the effectiveness of classroom management 
strategies and the relationships between students and teachers. In TTFM, students 
respond to questions regarding the extent to which students internalise the norms 
and values of the classroom.
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Attendance data for NSW public schools
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